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ABSTRACT 

In  1959  a  survey  of  leisure  reading  in  junior  and  senior  high  schools 
of  Alberta  was  undertaken  by  two  members  of  the  Leisure  Reading  Sub-committee 
of  the  Department  of  Education.  The  Committee  on  Educational  Research, 
University  of  Alberta,  provided  the  researchers  with  financial  assistance. 

A  province-v/ide  survey  of  high  school  leisure  reading  was  therefore 
undertaken  by  means  of  two  questionnaires,  one  sent  to  "all"  the  teachers  of 
high  school  leisure  reading  in  the  province,  and  the  other  to  a  proportional 
sample  of  approximately  10p  of  the  students  in  grades  seven  to  twelve. 

The  responses,  approximately  1,100  from  teachers  and  7,700  from  students, 
were  transferred  to  IBM  cards,  from  which  data  was  compiled  and  a  report  sub¬ 
mitted  to  the  Leisure  Reading  Committee.  The  data  from  the  junior  high  schools 
was  further  analysed  by  Mr.  R.  R.  Fisk,  and,  in  1961,  was  accepted  by  the 
University  of  Alberta  in  partial  fulfilment  of  the  M.  Ed.  degree.  The  data 
from  the  senior  high  schools  is  here  analysed  and  presented  as  a  separate  but 
complementary  thesis  to  that  of  Mr.  Fisk. 

This  thesis  attempts  to  show  the  strengths  and  weaknesses  of  leisure 
reading  in  the  senior  high  schools  of  Alberta.  The  opinions  of  both  teachers 
and  students  regarding  many  aspects  of  leisure  reading  were  in  close  agreement. 
High  consistency  of  responses  to  most  questions  on  the  students'  question¬ 
naire,  and  quite  consistent  teacher  responses  to  the  teachers'  questionnaire 
suggest  that  the  results,  though  based  on  opinion  only,  have  a^high  degree  of 
validity.  The  data,  treated  by  simple  statistical  procedures,  was  compiled 
into  numerous  tables,  which  afford  evidence  for  some  conclusions  and  recom- 
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mendations.  Specifically  it  was  concluded  that  the  present  leisure  reading 
program  in  ALberta  high  schools  is  largely  satisfactory  and  "beneficial .  The 
need,  however,  for  some  improvements  seems  to  "be  indicated;  namely,  better 
reading  facilities  (especially  more  books),  improved  student  guidance, 
and,  for  many  students,  more  challenge  consonant  with  their  abilities 
and  interests. 
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CHAPTER  I 


I.  INTRODUCTION 

It  can.  be  taken  as  axiomatic  that  reading,  even  in  our  technological 
society,  is  the  main  avenue  to  knowledge.  It  is  further  evident  that  read¬ 
ing  is  a  source  of  pleasure  and  recreation  to  m&st  people  in  a  literate 
world.  The  value  of  leisure  reading  rests  upon  the  knowledge  and  the 
pleasure  gained  from  the  pastime. 

In  the  more  restricted  world  of  school  and  of  university,  especially 
since  emphasis  has  been  placed  recently  upon  extensive  learning,  the  ability 
to  read  widely  and  well  has  become  necessary  fo  academic  success. 

It  is  surprising  that  the  essential  aspects  of  this  amazingly  intricate 
skill  can  generally  be  acquired  by  children  in  three  or  four  years.  But, 
as  with  any  skill,  efficiency  comes  largely  from  practice.  As  practice 
alone  is  often  tiresome,  some  incentive  such  as  pleasure  is  often  needed  to 
incite  activity.  One  is  led  to  claim,  then,  that  leisure  reading  is  pleasur¬ 
able  and  profitable  practice  in  a  skill  fundamental  to  school  and.  to  civil¬ 
ized  life. 

II.  HISTORICAL  BACKGROUND 

As  far  back  as  the  Alberta  records  go,  the  Department  of  Education 
Regulations  specify  a  type  of  high  school  leisure  reading.  Erorn  1919  to 
1924  two  or  three  books  per  high  school  year  were  required  as  "Collateral 

t 

Reading."  In  1925  the  term  "Supplementary  Reading"  was  used;  three  listed 
books  were  "Required"  and  four  or  five  books  "Recommended  but  not  obligatory1.' 
In  the  Handbook  for  Secondary  Schools.  Alberta.  1930,  a  footnote  of  signi¬ 
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The  recommended,  list  is  suggestive  only.  A  large  number  of  pupils 
will  read  widely  outside  the  compulsory  list.  The  teacher  will  direct 
the  attention  of  his  classes  to  these  additional  books  and  encourage 
all  pupils  to  read  at  least  some  of  them.1 2 3 *- 

Quite  generally  the  June  departmental  examinations  demanded  a  knowledge  of 

both  "Esquired11  and  "Recommended"  reading.  In  1939  Bulletin  II  of  the  Program 

2 

of  Studies  for  High  School  introduced  the  term  "Free  Reading,"  and 
"loosened"  the  regulations  by  requiring  a  knowledge  of  six  to  ten  books  per 
grade  out  of  lists  of  26  to  55  titles. 

Regulations  such  ass 

"The  student  should  actually  make  his  own  choices..."; 

"In  all  three  grades  free  reading  includes  fiction  and  non- 
fiction";  and 

"Two  books  may  be  substituted  for  two  on  the  approved  lists 
after  consultation  with  the  teacher"^ 

suggest  the  extent  to  which  the  program  was  being  widened. 

Free  reading  periods  were  to  be  assigned,  and  the  syllabus  stated  that: 

Teachers  are  asked  to  note  that  Free  Reading  is  quite  as  important 
a  part  of  the  course  as  the  Poetry  or  the  Flay  QA-tQ  No  student  vrho 
has  not  completed  the  requirements  in  Free  Reading  can  be  recommended 
for  credit.^ 

By  1946  the  number  of  books  listed  for  high  school  reading,  and  pub- 

3 

lished  in  a  separate  booklet,  Invitation  to  Read  .  totalled  nearly  three 
hundred,  of  which  up  to  ten  per  year  were  to  be  read  by  each  student,  though 
only  seven  must  be  chosen  from  the  lists.  More  important,  an  explanation 


1  Handbook  for  Secondary  Schools.  Alberta,  authorized  by  the 
Department  of  Education,  1930. 

2  Bulletin  II.  Regulations  of  Department  of  Education  Relating  to 
Courses  of  Studies  and  Annual  Examinations  fox’  Grades  IX.  X.  XI.  XII  for 

the  Year  Ending  June  30.  1939.  Edmonton:  Department  of  Education,  p.7. 

3  Invitation  to  Read  for  Senior  High  Schools.  Edmonton:  School  Book 

Branch ,  Department  of  Education,  Alberta,  revised  annually . 
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of  the  objectives  of  free  reading  was  given.  These  objectives  are  indicated 
in  the  following  statement: 

From  the  leisure  reading  program,  the  student  should  expect  certain 
benefits.  In  addition  to  the  important  benefit  of  enjoyment,  he 
should  experience  vicariously  life  in  other  places,  in  other  times 
and  in  other  environments;  he  should  learn  something  of  the  ways  of 
man  in  solving  his  difficulties  as  he  meets  serious  problems  of  life; 
he  should  receive  aid  in  formulating  a  philosophy  of  life;  and,  fin¬ 
ally,  he  should  receive  aid  in  the  choice  of  his  future  vocation  by 
the  occasional  reading  of  books  which  describe  certain  job  situations. 

Suggestions  on  how  to  administer  and  test  the  free  reading  program  were 

printed  in  Bulletin  I ? 

Teachers  were  expected,  in  short,  to  learn  a  philosophy  of  free  reading, 
to  administer  the  program,  to  read  up  to  a  hundred  books  for  each  high 
school  grade,  and  to  be  responsible,  largely,  for  the  checking  and  the 
effectiveness  of  the  program.  From  1950  to  1954  no  questions  on  the  Grade 
XII  Departmental  Examinations  dealt  with  Free  Beading;  but  in  1955  (and  in 
each  year  following),  "book  reviews”  on  Leisure  Beading  were  invariably  a 
part  of  the  English  30  examination. 

From  this  brief  historical  outline,  one  sees  that  the  following  ideas 
were  either  stated  explicitly  or  implied: 

(a)  Leisure  reading  has  always  been  an  important  part  of  the  senior 
high  school  English  program. 

(b)  The  concept  of  "leisure  reading”  has  broadened  through  the  years. 

(c)  Leisure  reading  in  senior  high  school  can  and  should  be  evaluated, 
ultimately  by  some  "outside"  check. 


4  Senior  High  School  Curriculum  Guide  for  English.  Edmonton: 
Department  of  Education,  1957,  p.51* 

5  Bulletin  I.  Regulations  of  Department  of  Education  Retfetlng  to 
Courses  of  Studies  and  Annual  Examinations  for  Grades  IX.  X.  XI.  XII.  for 

Year  Ending  June  30.1946  .  Edmonton:  Department  of  Education,  p.5- 
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(d)  Leisure  reading  must  "be  adequately  treated  by  both  students  and 
teachers. 


III.  PROBLEMS  AKD  PURPOSES 

To  study  and  evaluate  the  high  school  leisure  reading  program,  and  to 
estimate  its  success  (or  failure)  in  the  light  of  the  present  knowledge  of 
reading  and  the  philosophy  of  leisure  reading  seemed  desirable.  The  problems 
of  this  investigation  were  to  discover: 

(a)  Whether  the  students  in  the  senior  high  schools  of  Alberta  were 
reading  in  their  leisure  time; 

(b)  what  books  were  being  read; 

(c)  whether  the  objectives  of  the  program  as  stated  in  Department  of 
Education  bulletins  were  being  achieved;  and 

(d)  whether  sufficient  good  was  accruing  for  the  time,  labor  and 
money  being  expended  on  Alberta  high  school  leisure  reading. 

The  wider  purposes  were  to  discover: 

(a)  whether  the  Alberta  leisure  reading  program  related  closely  to 
trends  in  leisure  reading  evident  elsewhere; 

(b)  whether  the  objectives  of  the  ALberta  leisure  reading  program 
are  attainable;  and 

(c)  whether  the  ALberta  leisure  reading  program  improves  both  the 
mental  and  affective  processes  of  reading. 


’■  -  '■  -  '  3  3  ;  XQil  (jb) 


-  '  0  ■ 


r  "  -  C  *  ‘  "  ;  .  L  J  J  3  i  '.  •  <  V  r 

$  il  :  Hi  ic  t  '  3  DO  •  B .  £ 


&9  £  •  • 

’  0  ■  •-  J  •  :  1 

^  --  •'  J-  ’  •  ■  •»-  :  ■  :•  p  C  ■  ■  >.  - 

;  '  :•  .  1  •: 
;  '  ;  '  3  >*£.  •  •  ■ : "  ■  '  ::  -  '  •  ,  ; 

'  '  ore  -  '  *  .  •;  .  &  t 

■  '  ■  ■  •  ■  ‘  :sjj  ; :  ■  ■  ■ .. 

*  '  '  '  '  d  "  '  '  ’  '  '  ' 

*  •  .  1 :  IJ  r  '  \ 

:  o  i  ?;3  •>  ?  t  •  •?  -  jj  •  g  •  _• 

■  i%  '  •  n  ■-  '  -  :  ...  •  ■ 

'  ;  ' '  <•'  '  pt.-vp  j;  - :  rg-rd 

- 

:  ..  •.  • d:' & 

'  '  ■  ;  .  ■  .  >  ;  • 

"  ■  "■  oct:  ?v '  cop':'  p  r-  ■ 


I  •  J . .  3  . 


5 


IV.  LIMITATIONS  OF  THIS  STUDY 

A  study  of  leisure  reading  in  all  grades  of  Alberta  schools  was  not 
attempted.  Attention  was  directed  in  the  questionnaires  to  the  students 
and  the  teachers  in  grades  VII  to  XII  only.  It  was  believed  that  the  in¬ 
struments  developed  to  elicit  information  from  the  senior  high  school  area 

could  be  used  also  in  the  area  of  the  junior  high  school.  Mr.  fi.  R.  Fisk’s 

£ 

study,  A  Survey  of  Leisure  Reading  in  the  Junior  High  Schools  of  Alberta, 
presented  one  part  of  the  research.  The  other  part,  leisure  reading  in  the 
senior  high  schools,  is  presented  here. 

Though  a  knowledge  of  ability  ratings  (1.0,'s)  of  the  student  respon¬ 
dents  would  have  been  desirable,  and  the  collection  of  such  information  was 
considered,  its  ascertainment  was  impractical.  As  a  means  of  cross-checking 
the  findings,  two  devices  were  considered:  first,  a  series  of  interviews 
with  teachers  of  leisure  reading;  secondly,  e.  study  of  students’  vrritten 
book  reviews  and./or  answers  to  examination  questions.  To  save  time  and 
labor  and  to  keep  the  study  as  objective  as  possible,  the  first  cross¬ 
check  was  incorporated  into  the  teachers'  questionnaire.  A.s  the  results 
of  the  students'  questionnaire  seemed  quite  conclusive,  the  second  check 
\ms  given  only  nominal  consideration. 

The  socio-economic  background  of  the  respondents  was  not  elicited 
directly  by  the  questionnaires,  but,  as  the  survey  covered  all  types  of 
schools,  and  further,  as  consolidation  in  Alberta  s9hior  high  schools  lias 
tended  to  eliminate  wide  differences  in  student  background,  this  limit¬ 
ation,  it  was  believed,  was  adequately  allowed  for. 

6  R.  R.  Fisk,  A  Survey  of  Leisure  Reading;  in  the  Junior  Hi^;li  Schools 
of  Alberta,  Unpublished  master's  thesis,  Alberta,  1961. 
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Though  the  adequacy  of  school  library  f acidities  is  presently  of  in¬ 
creasing  concern  to  Boards  of  Education  throughout,  the  province,  this 

subject  was  not  investigated  thoroughly.  A  library  sub-committee  was  en- 

7 

gaged  upon  a  study  of  facilities  and  its  findings  were  used  to  supplement 
the  small  amount  of  information  on  library  facilities  obtained  from  the 
teachers'  questionnaire. 

The  impact  of  moderh  mass  media  of  communication,  a  large  area 
closely  related  to  leisure  reading,  could  not  be  dealt  with  fully,  but 
relevant  aspects  of  it  were  given  attention  in  the  students*  questionnaire. 

Methodology  in  leisure  reading  was  not  a  major  concern  of  the  in¬ 
vestigation,  though  it  was  hoped  that  a  good  number  of  suggestions  regard¬ 
ing  teaching  techniques  would  be  obtained  and  later  compiled  into  a. 
separate  document.  Similarly,  "developmental  reading"  programs  in  senior 
high  schools,  which  were  considered  desirable  and  necessary,  were  not  in¬ 
vestigated  closely. 

Finally,  statistical  limitations  in  the  treatment  of  the  data  were 
necessary.  The  survey  was  subjedt  to  the  limits  inherent  in  any  poll  of 
opinion.  Therefore,  with  few  exceptions,  only  percentage  tabulations  of 
the  data  were  made.  Occasionally  raw  scores  and  rank  orders  of  responses 
were  presented. 


V.  DEFINITIONS 

In  the  wide  sense  leisure  reading  is,  as  stated  above  the  "pleasurable 
and  profitable  practice  of  a  skill  fundamental  to  school  and  to  civil¬ 
ized  life".  Presumably  "free"  reading  will  not  occxir,  or  will,  at  least, 

7  Report  of  the  Library  Sub-committee.  Edmonton:  Department  of 
Education,  1959* 
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not  be  beneficial,  if  knowledge  and/or  pleasure  does  not  result. 

In  the  operational  sense,  leisure  reading  in  this  study  is  defined 
as  the  reading  by  senior  high  school  students  of  any  books  other  than 
prescribed  texts.  "Books"  will  include  well-known  or  reputable  magazines 
but  not  "comics"  or  short-article  publications  such  as  "mechanics"  maga¬ 
zines.  Books  of  poetry  and  essays  are  included  within  the  definition, 
though  single  poems  or  essays  (unless  of  considerable  leDgth)  are  not 
counted.  Plays,  of  course,  are  an  important  kind  of  leisure  reading.  It 
can  be  supposed  that  an  avid  reader  or  even  a  "good"  reader  will  read  many 
novels,  articles  and  poems  that  he  will  not  claim  for  "credit."  As  one 
of  the  main  intentions  of  the  leisure  reading  program  is  to  have  students 
develop  the  "reading  habit,"  any  such  reading  done  in  leisure  time  is 
considered  within  the  operational  definition. 

More  specifically  leisure  reading  in  senior  high  school  is  re- 

8 

stricted  to  the  books  listed  in  Invitation  to  Bead,  and  to  those  others 
approved  by  teachers.  Some  teachers  urge  students  to  stay  within  the 
wide  boundaries  set  by  the  Department  of  Education;  others  allow  their 
pupils  to  range  still  more  widely. 

In  this  study  the  students  were  urged  to  report  their  leisure 
reading  in  both  the  narrow  and  the  wide  senses. 

Leisure  reading  is  not  restricted  to  reading  out  of  school  hours. 

In  fact  more  and  more  schools  are  scheduling  free  reading  time,  just  as 
teachers  axe  tending,  it  is  believed,  to  give  instruction  in  "free" 
reading.  All  reading,  directed  or  undirected,  is  considered  leisure 
reading. 

8  Invitation  to  Read  for  Senior  Hirti  Schools.  Edmonton:  School 
Book  Branch,  Department  of  Education,  Alberta,  revised  annually. 
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Great  care  was  taken  in  the  questionnaires  to  word  all  questions, 

"both  "stems"  and  "possible  answers"  so  that  they  could  he  understood  by 
the  average  grade  VII  pupil  and  yet  not  appear  puerile  to  Grade  XII 
students.  "Loaded"  questions  were  carefully  avoided;  in  fact,  one  main 
purpose  of  the  pilot  studies  was  to  discover  and  eliminate  any  "tinged" 
wording.  As  few  respondents  to  the  final  questionnaires  questioned  the 
wording,  it  is  assumed  that  the  terms  were  sufficiently  defined,  though, 
of  course,  no  formal  definitions  were  given.  Carefully  considered  but  un¬ 
premeditated  answers  were  expected  from  the  students,  and  the  replies  were 
accepted  at  face  value. 

(Thus  scientific  precision  in  definition  was  not  deemed  possible  or 
necessary  in  the  instruments  or  in  the  discussion  of  the  results  to  fol¬ 
low.  The  leisure  reading  program,  especially  at  the  high  school  level, 
is  sufficiently  well  known  in  Alberta  to  require  no  further  explanation. 
Headers  of  this  thesis  who  are  not  familiar  with  the  program  may  go  to 
relevant  Department  of  Education  publications  to  obtain  further  clari¬ 
fication. 


VI.  OVERVIEW  AND  ORGANIZATION 

Chapters  II  and  III  deal  with  the  related  literature  and  research. 

A  very  large  number  of  books  and  articles  on  reading  have  been  published. 

9 

In  fact  a  whole  series,  The  Supplementary  Education  Monographs,  deal  with 
nothing  else;  and  many  learned  journals  discuss  the  various  aspects  of 
reading.  In  a  sense  all  discussion  about  reading  has  bearing  on  leisure 
reading.  However,  only  a  very  short  survey  of  established  beliefs  about 

9  Supplementary  Educational  Monographs.  Chicago:  University  of 
Chicago  Press,  Numbers  1-92  published. 
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reading  is  attempted  in  Chapter  II,  and  this  was  followed  "by  a  survey  of 
"trends"  or  practices  in  leisure  reading  (in  the  same  chapter). 

Somewhat  separate  from  the  general  aspects  of  leisure  reading,  a  few 
studies  which  might  be  called  "research"  were  available.  As  the  present 
investigation  is  patterned  on  these  latter  studies.  Chapter  III  of  this 
study  was  devoted  to  these  aspects  of  leisure  reading. 

Chapter  IV  outlines  in  detail'  the  development  of  the  instruments,  the 
pilot  studies,  the  attempt  to  validate  the  instruments,  the  sampling  tech¬ 
nique,  the  methods  of  handling  the  responses,  and  the  sorts  of  the  IBM 
cards  made. 

Chapter  V  gives  in  detail  the  results  obtained  from  the  proportional 
sample  of  senior  high  school  students,  and  Chapter  VI  deals  fully  with 
the  much  longer  questionnaire,  which  was  returned  from  teachers  of  leisure 
reading  across  the  province. 

In  Chapter  VII  the  findings  3re  brought  together,  hypotheses  sup¬ 
ported  or  rejected,  some  conclusions  reached,  and  some  recommendations 


made. 
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CHAPTER  II 


REVIEW  OF  THE  LITERATURE 

From  the  hundreds  of  articles  on  reeding,  and  on  leisure  reading  in 
particular,  a  few  have  been  studied  and  grouped  into  four  categories  for 
the  purpose  of  this  review  of  the  literature. 

The  first  group  deals  with  descriptions  and  explanations  of  the  values 
that  can  he  derived  from  a  leisure  reading  program,  or  how  leisure  reading 
affects  attitudes  and  behaviour.  The  second  group  sets  out  the  various 
objectives  in  leisure  reading,  these  ranging  from  major  aims  of  educa¬ 
tional  programs  to  the  relaxation  and  recreation  derived  from  reading  a 
novel.  In  the  third  section  the  controversial  question:  Should  students 
be  taught  leisure  reading?  is  considered.  Finally,  and  arising  from  the 
previous  discussion,  some  practical  methods  of  handling  a  taught -lei  sure- 
reading  program  are  reviewed. 

All  the  articles  have  a  bearing  on  the  content  of  the  questionnaires 
described  in  Chapter  IV,  and  many  of  the  problems  raised  by  the  articles 
reviewed  here  are  considered  later  in  this  study. 

I.  VALUES 

Many  writers  agree  that  leisure  reading  is  valuable.  The  values 
claimed  for  it  vary  in  kind  and  extent.  For  instance,  it  is  claimed  that 
reading  is  beneficial  culUirnlly ,  psychologically  and  social ogically;  it 
aids  in  most  areas  of  school  study;  it  helps  to  open  channels  of  communi¬ 
cation;  it  improves  mental,  health,  social  relations  and  social  sensitivity. 
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G.  R.  Carlsen  states  that  the  interests  and  the  proficiency  of 
children’s  leisure  reading  has  not  changed  materially  in  the  last  thirty 
years.  To  him,  this  fact  indicates  that  hooks  fill,  for  children,  three  perm¬ 
anent  needs;  the  assurance  of  belonging  to  the  human  race,  the  desire  to 
he  normal,  and  the  necessity  for  role  playing.  Such  a  psychological  inter¬ 
pretation  of  the  value  of  leisure  reading  is  quite  typical  in  the  literature. 

2  3 

Similar  ideas  are  inferred  hy  Roody  and  Eratton  . 

4  5  g 

Another  view,  stated  or  implied  hy  Waples  ,  Heaton  and  Lewis  ,  Lohan°, 

7  8 

Eord^ ,  Wenzel  and  others  urges  the  social  values  of  leisure  reading. 

Reading  Ladders  for  Human  Relations^,  for  instance,  was  compiled  mainly  to 
foster  better  family  and  community  relations  and  to  help  socialize  young 

g 

readers.  Another  wtf-iter,  Wenzel  ,  after  an  analysis  of  the  content  of  man y 
leisure  reading  hooks,  concludes: 

1  G.  R.  Carlsen,  "Behind  Reading  Interests",  English  Journal. 

Vol.  43,  January,  19 54,  pp.  7-12. 

2  Sarah  I.  Roody,  "Developing  Personality  Through  Literature", 

English  Journal.  Vol.  36,  1947,  p.  299* 

3  Dorothy  Bratton,  "Reading  for  Therapy,"  English  Journal.  Vol.  46, 
1957,  pp.  339-346  and  p.  361. 

4  D.  Waples,  B.  Berelson,  and  P.  R.  Bradshaw,  What  Reading  Does  to 
Peonle.  Chicago:  University  of  Chicago  Press,  1940,  1952. 

5  Margaret  M.  Heaton,  and  Helen  B.  Lewis,  Reading  Leaders  for  Human 
Relations.  American  Council  on  Education,  1955* 

6  Walter  Loban,  "Literature  and  Social  Sensitivity,"  Champaign, 
Illinois,  (National  Council  of  Teachers  of  English  Publication). 

7  Nick  Aaron  Eord,  "Literature  as  an  Aid  to  Social  Development, " 
Teachers’  College  Record.  Vol.  58 .  April,  1957,  pp.  377-381. 

8  Evelyn  Wenzel,  "Children’s  Literature  and  Personality  Development," 
Elemental1 2 3 4 5 6 7 8:/  English.  Vol.  25,  1948,  pp.  12-32. 
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...it  seems  reasonable  to  conclude  that  literature,  because  of 
its  i nt ell ecfrual- emotional  appeal,  has  a  distinctive  contribution 
to  make  to  child  socialization. .  .9. 

In  answer  to  his  own  Question:  What  social  development  would  the  teachers 

of  literature  expect  to  achieve?  U.  A.  Ford  in  an  article  in  the  (Teachers  * 

10 

College  Record  lists  a  number  of  commonly  accepted  social  goals:  family 
understanding;  loyalty  to  ideals;  greater  appreciations  of  individual  merit, 
sympathy  and  brotherhood. 

In  “The  Hole  of  Literature  for  Young  People  (Today,  "  E.  E.  Cady^1 

expresses  a  still  wider  value  of  leisure  reading.  By  teaching  the  pupil  to 

understand  the  books  he  reads,  HWe  can,  "  claims  Cady,  "help  him  to  open  very 

important  doors  to  the  good  life...."  "  These  "doors,"  he  suggests,  are  portals 

to  a.  satisfying  emotional  and  imaginary  life,  to  ideals  and  right  beliefs, 

to  a  keener  appreciation  of  our  surroundings,  to  "our"  culture.  A  similar 

12 

extended  claim  is  made  by  Letson  after  having  reviewed  the  reading  habits 

of  young  people  in  the  years  from  1924  to  1944.  He  says: 

i  It  seems  to  me  that  this  wide  background  of  reading  will  provide 
these  citizens  of  tomorrow  with  a  surer  set  of  standards,  a  pre¬ 
conceived  platform  of  ideas  upon  which  to  base  future  judgments, 
and  a  backbone  of  sterner  stuff  with  which  to  resist  shallowness, 
propaganda  and  the  host  of  besetting^ prejudices  and  petty  hates 
that  breed  wars — at  home  and  abroad.1^ 

From  such  claims,  some  admittedly  sweeping,  one  is  led  to  believe  that 

leisure  reading  is,  potentially  at  least,  important:  it  has  values  both 

practical  and  ideal.  In  a  literate  society  no  one  will  deny  the  value  of 

leisure  reading,  with  the  one  reservation  that  all  values  supposedly  inherent 

in  the  study  of  literature  may  not  always  be  achieved. 

9  Ibid. .  t>.  32. 

10  Ford,  op.  cj,t. .  p.  377. 

11  Edwin  H.  Cady,  "The  Hole  of  Literature  For  Young  People  Today," 

Lngl 1 sh  J our nal .  Vol.  44,  1955*  pp*  268-273* 

12  C.  T.  Letson,  "Young  People's  Reading,"  English  Join- nal.  Vol.  35, 
1946,  p.  493. 
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II.  OBJECTIVES 


To  realize  the  values  of  a  leisure  reading  program,  a  series  of 

objectives  may  be  set  out.  They  can  link  ’’values11  to  ’’methods.”  In  the 

literature,  possible  objectives  of  leisure  reading  are  numerous. 

In  his  long  career  as  a  teacher  and  authority  on  reading,  William  S. 

13 

Gray  explains  that  he  has  noticed  that  the  objectives  of  reading  have 

changed.  One  of  the  main  proposals  of  education  programs  now  is 

...that  vigorous  effort  be  made  to  raise  the  current  level  of  reading 
interests  and  tastes  to  insure  the  wholesome  and  creative  use  of 
leisure  time.l^ 

Gray  states  that  one  of  the  ’’four  major  objectives  of  the  total  reading 
program  of  a.  school”  is* 

To  cultivate  interests  in  personal  reading  that  will  illuminate, 
direct,  and  inspire  the  present  and  future  life  of  all  readers. -O 

Anderson  in  Supplementary  Educational  Monographs  (1936)  specifies 

five  of  the  many  goals  ’’for  improving  the  reading  interests  of  young  people”: 

1.  Extension  of  human  experience  vicariously; 

2.  Provides  fsicl  a  balance  of  content  of  vicarious  experience; 

3.  Extension  of  intellectual  horizons; 

4.  Enrichment  of  emotional  and  moral  life; 

5.  Reading  as  meaningful  and  rewarding  experiences.-^ 

Fortunately  Anderson  gives  some  suggestions  on  how  these  rather  wide 

13  William  S.  Gray,  in  Supplementary  Educational  Monographs  #88. 

1958,  Chicago:  University  of  Chicago  Press,  pp.  9-*l4. 

14  Ibid. .  p.  11. 

15  Ibid, .  p.  12. 

16  Harold  A.  Anderson,  "Objectives  for  Improving  Reading  Interests," 

in  Supplementary  Educational  Monographs  #84.  1956,  Chicago:  Chicago  University 
Press,  pp.  37-41 • 


14 


objectives  may  be  attained.  Bishop  in  an  article  in  Suppl ementary  Educational 
17 

Monographs  (1950 )  had  set  out  similar  goals. 

In  a  foreeful  article  “Literature  and  Growing  Up"*1-^  Professor  Heilman 

of  the  University  of  Washington  pleads  that  the  high  school  teacher  of 

literature  have  faith  in  his  calling.  “If  he  (the  teacher]  disbelieves  or  is 

apologetic,  he  is  obviously  lost.”  Heilman  continues: 

If  he  secretly  thinks  that  literature  isn't  quite  “real“  or  up-to- 
date  or  practical,  he  is  lost.... If  he  thinks  that  literature  is 
simply  a  direct  ally  of  good  citizenship  or  good  behavior  generally, 
he  is  lost.  If  he  thinks  of  it  as  a  dainty  dish  to  come  only  at  the 
end  of  a  solid  meal  of  a  more  fundamental  nourishment,  he  is  lost. 

He  is  lost,  too,  if  he^ thinks  of  it  as  the  specific  vitamin  that 
produces  highbrows. ...  ° 

Implicit  in  the  quotation  are  Heilman's  objectives  for  a  leisure  reading 
program.  Without  elaboration  some  of  them  can  be  stated:  first,  development 
of  sensible  sympathies,  of  the  literary  imagination,  of  self-knowledge; 
secondly,  a  renunciation  of  stereotyped  thinking  in  both  morality  and  politics. 


He  continues: 

What  I  have  been  trying  to  do,  really,  is  to  set  down  as  precisely 
as  I  can  what  I  think  I  am  doing  or  ought  to  be  doing  as  a  teacher 
of  literature.  I  can't  prove  that  literature  works  as  a  ripener 
of  knowledge  and  feeling;  above  all  I  can  never  prove  that  any 
single  work  has  such  and  such  an  effect.  If  literature,  is,  as  I 
believe,  a  maturer  of  humanity,  that  value  is  the  sum  of  a  con¬ 
tinuous  experiencing  of  books. 20 


By  its  nature  literature  should  be  one  of  the  allies  of  the  human 
imagination  in  its  constructive  and  reconstructive  roles.  If  it  can 
contribute  to  the  growing  up  of  the  individual,  perhaps  it  can  do 
the  same  for  a  society.  That  result  will  not  be  amiss. 21 


17  David  K.  Bishop,  “Hole  of  Heading  in  Achieving  Goals  of  Schooling," 
in  Supplementary  Educational  Monographs.  #72.  Keeping  Reading  Programs 
Abreast  of  the  Times.  1950.  p.  33* 


18  Robert  B. 
Vol.  45,  September, 


Heilman,  “Literature  and  Growing  Up,"  English  Journal. 
1956,  pp.  303-313. 


19  IbM..  P.  309. 

20  Ibid. .  p.  309. 

21  Ibid.,  p.  313. 
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III.  METHODS  OF  ACHIEVING  OBJECTIVES 


No  matter  how  generally  or  how  explicitly  objectives  are  stated,  the 
teacher  of  leisure  reading  is  faced  with  the  problem  of  how  to  achieve  them. 
Two  contrary  suggestions  dominate  the  literature.  One,  recently  the  vogue, 
urged  that,  if  the  student  is  surrounded  with  books  of  interest  to  him,  he 
will  read  almost  without  help  or  encouragement.  Further,  if  he  is  faced 
with  a  variety  of  books,  he  will  ultimately  choose  the  better  ones.  The 
other,  stricter  "school,"  older  in  point  of  time  but  currently  carrying  the 
field  of  methodology  in  leisure  reading,  insists  that  leisure  reading  must 
be  taught  carefully. 

22 

The  controversy  can  be  explained  by  following  Mark  Neville’s  history 

of  the  development  of  book  lists.  When  leisure  reading  was  referred  to  as 

”  supplement  ary  literature”  and  a  dozen  books  prescribed  for  reading,  the 

pupils  may  have  read  the  books  but,  he  claims,  they  ranged  outside  the 

lists  for  their  recreational  reading.  In  the  next  development  the  students’ 

interests  were  consulted  in  the  development  of  book  lists,  but,  as  points 

were  given— more  points  for  “good”  books,  according  to  the  teacher’s  judgnent- 

the  plan  became  merely  a  competition  for  points.  With  the  introduction, 

about  1930,  of  the  idea  of  the  education  of  the  "whole"  student,  book  lists 

(in  traditional  categories)  were  developed,  and  extended,  in  1937  and  later, 

23 

to  a  publication  for  senior  high  schools  called  Books  For  You.  Neville 
claims  that  with  this  reference  list  pupils,  teachers  and  librarians  work 
together  to  achieve  the  sensible  goals  of  leisure  reading. 

22  Mark  Neville,  "The  Function  of  Book  Lists  in  a  Literarue  Program, 
"English  Journal.  Vol.  37,  19^8 ,  pp.  142-147. 

23  Mark  Neville,  Books  For  You,  referred  to  in  22  above. 
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24  p  r  jcO 

Such  “interest"  advocates  as  Eckerson  ,  Burton^,  Brown  and 
27 

Spiegler  still  insist  that  a  reading  program  restricted  to  the  classics 

24 

will  be  of  little  value.  It  is  better,  says  Eckerson  ,  to  rewrite  or 

adapt  the  classics.  It  is  better,  says  3urton,  to  let  the  students  read 

what  he  wants  to  read  and  can  read,  and  thus  teachers  vrill  “enshrine  liter- 

28 

ature  in  the  hearts  of  students.”  Brown  urges  that  young  students  be  en¬ 
couraged  to  read  modern  love  stories  rather  than  be  forced  to  follow  Romeo's 
“antique  methods  of  ’pitching  woo'."'"'^  The  error  and  prejudice  in  these 
claims  is  obvious. 

The  “interest"  method  has  largely  been  superseded,  on  the  assumption 
not  that  “interest"  is  wrong,  but  that  it  alone  is  insufficient  in  a  mature 
reading  program. 

Burton^  modified  the  "interest"  method.  After  discovering  from 
his  students  that  their  major  interests  were  their  relationship  with  parents, 
relationships  with  other  adolescents  and  problems  of  personality,  he  read 
and  studied  with  his  classes  the  books  that  deal  with  these  areas  of 
interest. 

24  Olive  Eckerson,  “Give  Them  What  They  Want,"  English  Journal. 

Vol .  36,  1947,  p.523. 

25  Dwight  L.  Burton,  “There’s  Always  a  Book  For  You,"  English 
Journal.  Vol.  38.  1949,  pp.  371-375* 

26  Carl  A.  Brown,  “Meeting  Reality  in  the  Classroom, “  English 
Journal .  Vol.  49,  January,  i960,  pp*  41-43. 

27  Charles  G.  Spiegler,  “Developing  Permanent  Reading  Interest"  in 
Supplementary  Educational  Monographs  #84.  December,  1956,  pp.  182-136. 

28  Burton,  pp.  cit. 

29  Brown,  op.  cit. .  p.  430. 

30  Dwight  L.  Burton,  "Books  to  Meet  Students'  Personal  Heeds, “ 

English  Journal.  Vol.  36,  1947,  P*  469. 
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31 

Hellmaar  ,  in  the  article  quoted  above,  goes  farther.  He  says  that, 

"The  idea  that  knowledge  follows  interest  is  a  scandalous  half-truth." 

He  suggests  "that  it  is  a  better-than-half-truth  that  interest  follows 
31 

knowledge. 

Squire^  in  two  separate  articles^  urges  that  leisure  reading  he 

taught  carefully  and  formally  with  due  attention  to  individual  differences. 

In  a  study  of  three  hundred  college  freshmen  ELI  edge-"  admits  that 

they  knew  Silas  Marner  hut  had  failed  to  read  Catcher  in  the  Eye.  He  deplores 

35 

both  facts  hut  claims,  with  Harry  E.  Hand  ,  that  one  should  not  expose  young 
readers  to  modern  treatments  of  sex,  crime  and  other  social  evils  without 
careful  direction  and  helpful  interpretation.  As  will  he  noted  later,  the 
gap  between  the  mid-Victorian  treatment  of  manners,  and  the  modern  hooks 
presenting  harsh  realism  must  he  filled  by  the  publishers  or  bridged  by 
thoughtful  instruction. 

Han&lan-^  states  rather  well  and  forcibly  six  fallacies  that  have 
developed  in  the  consideration  of  leisure  reading: 

31  Heilman,  OR*  cit. .  p.  310. 

32  James  R.  Squire,  "Individualizing  the  Teaching  of  Literature," 
English  Journal.  Vol.  45,  1956,  PP*  31^-319* 

33  James  R.  Squire,  "Literacy  and  Literature,"  English  Journal. 

Vol.  49,  I960,  p.  154. 

34  Scott  Elledge,  "What  Literature  Do  College-Bound  Students  Read?," 
English  Journal ,  Vol.  47,  1958,  P*  147. 

35  Harry  E.  Hand,  "Sex  in  the  Modern  Hovel — A  Teaching  Problem," 
English  Journal.  Vol.  48,  November,  1959,  PP»  473-476. 

36  Bertha  Handlan,  "The  Fallacy  of  Free  Reading  As  an  Approach  to 
Appreciation,"  English  Journal .  Vol.  35.  April,  1946,  p.  182. 
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1.  Reputable  books  for  youngsters  have  become  dog  stories  and 
stereotypes. 

2.  If  a  student  is  exposed  to  good  and  mediocre  literature  he  will 
choose  the  good. 

3*  Reading  interests  and  general  interests  correlate, 

4.  Girls*  and  boys'  reading  interests  are  about  the  same. 

5.  Children  jump  from  juvenile  reading  to  adult  reading  without 
difficulty. 

6.  .Appreciation  of  books  comes  from  allowing  freedom  of  choice 
and  opinion. 

Plainly  she  is  advocating  strongly  that  leisure  reading  must  be  guided 
reading. 


IV.  METHODS  OP  BOOK  REVIEWING 

As  the  weight  of  reasoned  opinion  is  on  the  side  of  a  guided  leisure 
reading  program,  the  methods  of  conducting  such  a  program  become  important. 

Of  course,  it  is  assumed  that  as  library  facilities  improve^'  ,  as  librarians 
are  trained  to  know  juvenile  books,  and  as  teachers  understand  the  values 
of  books  and  the  needs  of  their  students,  improvement  in  a  guided  leisure 
reading  will  eventuate. 

In  the  literature  many  suggestions  are  made  in  these  respects. 

Supplementary  Educational  Monograph  #84  mentions  many  methods.  (See  footnote 
9,  page  8,  above).  The  methods  of  handling  book  reviews,  seem  most  pertinent  here 
The  suggestions  regarding  book  reviewing  trend  two  ways:  towards 
diversity  of  treatment,  and  towards  seriousness  or  penetration.  In  a  recent 

oO 

article  Jerome  Carlin  lists  twenty-nine  different  methods  of  reporting  on 
books,  together  with  many  guide  questions  to  further  investigate  book 
knowledge.  The  emphasis  here  is  to  gain  through  diversification  without 
losing  through  superficiality. 

37  Report  of  the  Library  Sub-Committee,  Edmonton:  Department  of 
Education,  1959* 

38  Jerome  Carlin,  "Your  Next  Book  Report,"  English  Journal  .Vol . 50. 

19^1,  pp.  16-22. 
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Specific  treatments  for  special  classes,  conditions,  individuals  and 
"books  are  constantly  "being  explained.  Bratton*^  describes  how  she  worked 
among  diffident  readers  by  posing  problems  on  human  relations.  Other  writers 
advocate  a  thematic  approach:  "What  constitutes  a  hero?"  "What  is  'theme'?" 
"What  is  courage?"  Burton'  ,  mentioned  above,  works  from  the  found  needs 

ij-1 

of  his  pupils.  Similarly  Koody  ,  considering  literature  to  be  an  aid  to 

good  mental  health,  exalts  the  heroes  and  condemns  the  villains  of  literature 

42 

with  her  classes.  Lucille  Inhel&er  ,  starting  with  oral  reports  carried 
her  second  year  students  on  to  the  regular  publication  of  a  school  magazine 
about  books  and  book  reviews. 

4.3 

In  summary  of  book  review  techniques,  Dunning  notes  a  growth  and 
improvement,  and  these  developments  can  be  documented  in  the  EngLish  Journals. 
An  early  method  (he  called  it  the  "I!BI  approach.")  merely  checks  to  see  that 
the  student  has  read  the  book.  Another  development,  where  credits  are 
given  for  every  book  read,  degenerates  into  account  keeping.  Ag  Dunning 
is  opposed  to  reading  for  interest  alone,  he  condemns  the  idea  of  reviewing 
books  "for  fun."  He  suggests  a  maturer  type  of  review-- that  of  shared 
purposes  (such  purposes  arising  from  the  personal  reaction  of  a  student 
to  a  book),  the  planning  of  teacher  ajnd  class  to  extend  or  intensify 
reading  interests,  or  the  use  of  books  as  the  basis  for  oral  discussions 

39  Bratton,  on.  cit. .  pp.  339-3^6  and  p.  36l. 

40  Burton,  on.  cit.  (footnotes  25  and  30,  pp.i6). 

41  Roody,  pjD.  cit.  (footnote  2,  p.ll). 

42  Lucille  Inhelder,  "A  Varied  Approach  to  Book  Reports,"  English 
Journal .  Vol.  48,  March,  1959,  pp.  141-144. 

43  Stephen  Dunning,  "Everybody's  Doing  It — But  Why?"  English 
Journal.  Vol,  47,  January,  1958,  PP*  29-33* 
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of  various  kinds. 

The  trend  in  book  reviewing  is  towards  sensible  diversity  with 
valuable  penetration  into  the  author's  ideas.  Superficial  books  are  in¬ 
evitably  eliminated  from  consideration;  similarly  superficial  evaluations 
give  way  to  more  significant  understandings. 

This  chapter  has  reviewed  some  of  the  current  opinion  on  the  values 
and  objectives  of  a  leisure  reading  program.  In  addition  the  literature 
shows  that,  though  leisure  reading  need  not  be  regarded  as  a  subject  on 
the  high  school  course,  it  should  be  handled  thoughtfully  by  teachers  if 
any  great  degree  of  benefit  is  to  arise.  Many  kinds  of  book  reviews  and 
discussions  can  be  used  as  long  as  they  all  produce  a  wider  understanding 
of  literature,  a  deeper  understanding  of  the  author's  purpose. 
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CHAPTER  III 


RESEARCH  FROM  THE  RELATED  LITERATURE 

IETRODUCTIOE 

Chapter  II  presented  the  views  cf  a  number  of  authorities  on  leisure 
reading,  views  which  were  either  founded  upon  empirical  evidence  or  arrived 
at  "by  deduction  from  generally-accepted  theories.  Chapter  III,  closely 
related  to  Chapter  II,  continues  the  survey  of  related  literature,  empha¬ 
sizing  conclusions  "based  not  upon  empirical  evidence  or  deduction,  tut  upon 
controlled  investigation. 

Quite  closely  controlled  experiments  have  teen  conducted  to  discover 
the  students’  reading  interests  and  accomplishments.  Librarians  have  com¬ 
piled  statistics  on  the  circulation  of  hooks  among  young  readers,  and  pub¬ 
lishers  have  presented  information  on  took  sales.  Beliefs  held  hy  teachers 
of  leisure  reading  have  teen  substantiated  by  investigations  in  their  own 
classrooms.  The  ’’poll"  or  survey  of  opinion,  usually  conducted  through  a 
questionnaire,  has  teen  used  frequently  in  these  studies.  Evidence  from 
these  types  of  investigation  is  surveyed  in  the  sections  which  follow  under 
the  four  headings:  (l)  The  Reading  Process,  (2)  Leisure  Reading  Accomplish¬ 
ment,  (3)  Reading  Interests  and  Book  Lists,  and  (4)  Hypotheses. 

I.  THE  READING  PROCESS 

As  late  as  the  nineteenth  century,  reading  was  ’’considered  to  te  a 
simple  process,  largely  a  perceptual  act".^  However,  a  recent  writer  claims 

1  Marion  D.  Jenkinson,  "Selected  Processes  of  Reading  Comprehension", 
Unpublished  Ph.D.  dissertation,  University  of  Chicago,  1957. 
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that  "Essentially,  reading  is  a  process  of  thinking  hy  visual  symbols". 

An  understanding  of  the  complexities  of  the  reading  process  has  re¬ 
sulted  from  much  investigation.  Research  with  optical  instruments-^,  for 
example,  has  established  a  knowledge  of  the  mechanics  of  reading.  Few 
fixations  and  regression,  long  eye-span  and  accurate  eye  movements  promote 
competence  in  reading:  many  and  long  fixations,  many  regressions,  short  eye- 
span,  incorrect  eye  movements  and  such  optical  peculiarities  as  reversals 
inhibit  reading.  Laterality  (left-handedness  and  left- eyedness) ,  and  visual, 
nervous  and  cerebral  defects  also  affect  reading  skill.  Added  to  these 
variables  are  the  adverse  effects  of  low  verbal  intelligence,  insufficient 
vocabulary,  limited  experiences,  emotional  instability  and  lack  of  power  to 
concentrate.  The  adverse  effects  of  such  conditions  are  currently  the  subject 
of  close  scrutiny  and  measurement.  Many  articles  on  the  reading  process 

and  on  reading  disabilities  are  reviewed  in  books  such  as  Research  in  the 

4  e 

Three  R*s  and  Reading  Difficulties.  Their  Diagnosis  and  Correction.-" 

Paralleling  the  investigations  of  the  reading  process  is  the  study 
of  reading  factors twhich  arises  from  the  assumption  that  reading  is  not  a 
unitary  skill.  Many  standardized  and  diagnostic  reading  tests  have  been 
constructed  in  the  belief  that  reading  depends  upon  such  diverse  abilities 

2.  Ibid. .  p. 2. 

3  Guy  L.  Bond,  and  Miles  A.  Tinker,  Reading  Difficulties.  Their 
Diagnosis  and  Correction.  New  York:  Appleton-Century-Crofts,  Inc.,  1957* 

4  C.  W.  Hunnicutt,  and  William  J.  Iverson,  Research  in  the  Three  R*  s. 
Hew  York:  Harper  &  Bros. ,  1958. 

5  Bond  and  Tinker,  cit . 


"  i  ■  ;i 


i' 


-  o  o  c ; 


■v';  2 . 


_  o  • r 


•x  3 


n  o d  t  :o  L 


o  9.;-o  'io  -y:i: 


'  •  d  '  ■ 

'  g  \  g  ~i  '  ■;  >  '  . !  .  ’  3  S£  t  <  '  -  k 

o.  - 1  ,  ■  (  ^  1  "  '  -•  •• 


j  fnnoi  .  ,  '•  ‘  •  ,•  •  :  '  ii  sona^sqntoo 

,  -  ■.  ■  ;  3  ■  ",  v  a 

-  :  .  233  3  -  •  •  -  '  '  ;  -  ;  '  ■’ 

«  - - -  *"  *  <  \  -» 

)bhL  .Ili  ' 

■  •  i  « o 0119**1  -  '  ' t  l  1  9  59  3X3  30 1  ■ 

•  ■  ;•  .  g  o '  i  >  '•  Xi/a  'oov 

i  [  ■  O  IS 3  -  1  ■  1  -  •  -  -  3 .) "  00 

;■  •  j-.' snolo  1 0 


C  i  13' JO  10  V)  3i  a 


3 


•3 


)  :  ,  ■  ,a  '  , 


2  30  iC'vi 

3  .$  r;l  "  ,\,3-  •?  ~y_.  2  ■  3.  !•:  n 


'  9 01 


23 


as  vocabulary  power,  ability  to  interpret  meaning,  speed,  comprehension, 
evaluation,  and  enjoyment  or  appreciation. 

The  isolation  and  measurement  of  one  or  more  of  these  factors  have 

D 

been  attempted.  Tinker,  for  instance,  has  found  a  "medium-sized  corre¬ 
lation"  between  "rate  of  work"  (in  reading)  and  "power  of  comprehension." 

7 

Carlson  in  a  series  of  careful  experiments  found  a  low  correlation  between 

O 

speed  and  some  aspects  of  comprehension.  Jenkinson  found  an  observable  and 

measurable  "degree  of  flexibility"  a  factor  in  comprehension. 

9 

In  an  extensive  study,  Holmes  attempted  to  include  all  "known"  factors 
of  reading  comprehension.  By  close  analysis  and  careful  statistical  treatment 
he  hoped  to  hold  each  factor  constant  and  discover  at  once  its  presence  and 
"amount?  Holmes  concluded  that  a  large  part  of  success  in  reading  must 
be  based  upon  factors  other  than  those  he  considered,  or  on  combinations 
of  factors  which  unite  to  form  a"functional  fluency"  ingredient.  The 
latter  notion  agrees  with  that  of  Jenkinson,  and  both  "concepts"  relate  to 
leisure  reading:  comprehension  depends  upon  flexibility  and  fluency,  which 
in  turn  result  from  wide  reading,  which  in  turn  is  related  to  motivation. 

This  functional  relationship  seems  to  be  reversible:  motivation  promotes 
reading,  which  develops  flexibility  and  fluency,  and  thus  promotes  com¬ 
prehension,  efficiency  and  appreciation. 

6  Miles  A.  Tinker  in  Hunnicutt  and  Iverson:  Research  in  the 
Three  R1  s.  p.  lhl. 

7  Thorsten  B.  Carlson,  "Relationship  Between  Speed  and  Accuracy 
of  Comprehension",  Journal  of  Educational  Research.  Vol .  XLII,  March, 

19^9 »  p.  621. 

8  Jenkinson,  pjo.  cit . 

9  Jank  A.  Holmes,  "Factors  Underlying  Major  Reading  Disabilities 
at  the  College  Level",  Genetic  Psychological  Monographs  Vol.  ^9»195^. 

P-  7-95. 
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An  old  controversy,  whether  extensive  or  intensive  reading  is  better 

in  the  teaching  of  literature,  has  now  largely  been  settled  by  compromise, 

10 

Of  many  studies,  an  early  one  by  Coryell,  undertaken  in  1927,  showed 
that  extensive  teaching  of  literature  is  superior  to  intensive.  Possibly 
the  development  of  the  present  leisure  reading  program,  explained  on  pages 
1-3  above,  results  partly  from  Coryell's  conclusion.  However,  the  values 
of  both  kinds  of  reading  are  currently  recognized  both  by  teachers  in  the 
classroom  and  by  such  authorities  as  Cady  and  Seville,  pages  12  and  15  above. 

It  has  commonly  been  assumed  that  the  kind  of  material  read  influences 
and  affects  the  reader.  Waples,  Berelson  and  Bradshaw,  for  instance,  in 
What  Heading  Does  to  People.^  contend  that  reading  books  exerts  a  powerful 
influence  on  the  lives  of  the  readers.  They  cite  numerous  examples  of  such 
influence  but  do  not,  of  course,  conclude  that  any  given  book  will  influence 
a  given  individual.  Instead  they  group  all  books  into  five  categories  and 
adduce  the  kinds  of  readers  and  the  influences  on  these  readers  of  the  five 
different  groups  of  books. 

A  quite  contrary  view  on  the  influence  of  books  is  presented  by 
12 

Bussell.  He  says  of  the  content  of  books: 

Horror  comic  books  MAY  be  a  cause  of  juvenile  delinquency, 
or  moral  tomes  fjjiay)  produce  a  virtuous  young  man,  but  we  can't 
be  sure  that  content  lias  such  a  direct  effect  .13 

He  axids: 


10  Haney  Gillmore  Coryell,  An  Evaluation  of  Extensive  and  Intensive 
Teaching  of  Literature.  Hew  York.  Bureau  of  Publications  Teachers' 

College,  Columbia  University,  1927* 

11  E.  Waplee,  B.  Berelson,  and  P.  R.  Bradshaw,  What  Reading  Does 
to  People.  Chicago:  University  of  Chicago  Press,  194),  1952. 

12  David  Russell,  "Impact  of  Reading",  English  Journal,  Vol .  47, 
1953,  pp.  398-413. 


13  Ibid. .  p.  433- 
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We  may  hypothesize  that  impact  of  reading  is  determined  "by  the 
situation  in  which,  the  reading  is  done,  hy  the  reader’s  expectations 
or  set,  "by  his  overt  purpose  for  reading,  hy  his  conscious  or  un¬ 
conscious  needs,  hy  the  personality  traits  or  patterns  which  affect 
much  of  his  conduct,  and  hy  combinations  of  these  functions.1*'1' 

Prom  this  brief  survey  of  research  studies  on  reading  it  can  he  seen 

that,  though  investigations  are  being  conducted,  precise  information  is 

difficult  to  establish,  and  a  great  deal  is  still  unknown  about  the  reading 

process. 

II.  LEISURE  HEADING  ACCOMPLI SEME2TT 

A  number  of  polls  and  surveys  have  been  conducted  to  discover  the 
extent  of  leisure  reading  both  in  and  out  of  school.  Some  of  these  surveys 
conclude  that  the  leisure  reading  accomplishment  of  young  adults  and  high 
school  students  is  high  and  improving  through  the  years;  others  seem  to  in¬ 
dicate  the  reverse;  still  others  show  that  not  much  change  is  occurring. 

Evidence  for  each  of  these  three  positions  is  presented  in  the  summary  that 
follows. 

A.  MBBOmmiT  I1T  LEISURE  HEAD  RIG 

1.  Classroom  Procedures.  In  a  review  of  studies  Smith1 -5  gives  the  fol¬ 
lowing  information  about  the  leisure  reading  of  high  school  and  college  students: 

(i)  "They  do  read;  some  read  a  great  deal". 

(ii)  Authors  such  as  Douglas,  Costain,  Mitchell,  Cronin  and  Buck 
are  favored. 

(iii)  "Biography  appears  to  be  the  most  popular  form  of  nonfiction". 

(iv)  "A  growing  interest  in  books  on  vocational  guidance,  psychology, 
and  technical  and  scientific  subjects. . .has  been  noted". 

14  Ibid.,  n.  40^. 

15  Helen  K.  Smith,  Sunni ement ary  Educational  Monographs  No.  84, 

December  195&.  P*  °5- 
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(v)  Able  readers  are  not  restricted  to  the  above-average  intelligence 
gro\vp.  (This  finding  is  corroborated  by  Leavell  a.nd  Sterling,  ‘'Reading 

x  6 

and  Intelligence".) 

(vi)  Fast-moving  novels,  realistic  in  detail  and  concise  in  wording 

are  preferred  to  "old-fashioned"  writing. 

17 

LaBrant  in  an  early  study  (1936)  showed  that,  with  effort  on  the 
part  of  the  teachers  and  the  pupils  in  senior  high  school,  amazing  results 
in  leisure  reading  could  be  attained.  In  this  project  the  teachers'  efforts 
were  directed  to  initiating  and  guiding  discussion  of  books,  towards  helping 
students  to  an  understanding  of  various  plots,  and  then  to  the  encouragement 
of  pupils'  projects  on  authors,  periods,  problems.  Ho  book  lists  were  sup¬ 
plied,  no  compulsion  exercised,  but  many  individual  and  private  discussions 
took  place.  With  a  group  averaging  about  fifty  pupils  of  varying  abilities, 
some  3,974  entire  books,  1,947  different  titles,  were  read  over  a  three- 
year  period.  These  figures  mean  an  average  of  80  books  read  per  student, 

26  a  year.  However,  as  the  32  boys  in  the  group  read  and  reported  on  1,205 
books  and  the  27  girls  read  2,769,  it  is  evident  that  the  girls  read  nearly 
three  times  as  much  s.s  the  boys.  In  addition  to  this  impressive  quantita¬ 
tive  record,  LaBrant  noticed  among  her  students  improvement  in  range  of 
subject  matter,  in  depth  of  understanding,  and  in  maturity  of  interests — 
apparently  the  result  of  a  "free"  reading  program,  initiated  and  directed 
by  alert  teachers  who  capitalized  on  student  interests. 

A  small  study  by  Friedman,  "Literary  Experience  of  High  School  Seniors 

16  Hunnicutt  and  Iverson,  op.  cit. 

17  Lou  L.  LaBrant,  "An  Evaluation  of  Free  Reading  in  Ohio  State 
University  Studies,  Contributions  in  Education.  Ho. 2:  Ohio  State 
University  Press,  Columbus,  1936. 
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and  College  Freshmen",  shows  that  extensive  and  challenging  reading  is 
done  "by  the  brighter  students.  He  claims  that  upon  entering  college  they 
were  able  to  write  with  knowledge  and  understanding  of  plays  such  as  Hamlet, 
of  longer  poems,  and  of  novels  such  as  She  Brave  Hew  World. 

2.  Effects  of  Mass  Media.  Statistics  from  E.  B.  Chapin's  book  Mass 
10 

Communications  seem  to  indicate  that,  contrary  to  general  opinion,  tele¬ 
vision  has  not  had  an  adverse  effect  upon  book  sales,  or,  presumably,  upon 
reading.  In  1947,  with  300,000  sets  in  the  United  States,  some  437,000  ,000 
books  were  sold;  in  1952,  when  television  sets  numbered  21,000,000  book  sales 
were  up  to  776,000,000. 

oz-v 

Squire^  adduces  additional  general  evidence.  He  admits  that  only  10$ 
of  the  population  are  highly  effective  readers  and  that  another  30$  can  be 
called  only  casual  readers.  But  he  argues  that  the  public  is  buying  more 
books  and  reading  more.  The  libraries,  similarly,  claim  great  increases  in 
circulation.  Evidence  from  best-seller  novels  shows  a  great  improvement  in 
quality;  similarly,  the  quality  and  quantity  of  paperbacks  on  the  market  is 
steadily  improving.  He  concludes  that  reading  is  improving,  though  he  in¬ 
sists  that  leisure  reading  must  be  better  taught  in  the  schools  to  produce 
widespread  improvement  in  the  amount  and  the  quality  of  reading. 

18  A.  B.  Friedman,  "Literary  Experience  of  High  School  Seniors  and 
College  Freshman",  English  Journal  Vol.  44,  1955*  pp. 521-4. 

19  Fisk,  on.cit. .  p.4<0,  quoting  Chapin,  E.  E.  ,  Hass  Communication: 
Michigan  State  University  Press,  1957,  pp.  43,  90. 

20  James  E.  Squire,  "Literacy  and  Literature",  Emrl i sh  J our nal . 

Yol.  49,  i960,  p.  154. 
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B.  LACK  OF  IMPROVEMENT  III  LEISURE  READING 

Opposed  to  this  favorable  evidence,  one  finds  many  teachers  and  super¬ 
visors  distressed  by  the  meagre  leisure  reading  accomplishment  of  their 
students.  Horvell,  for  instance,  says  that, 

...we  cannot  deny  that  our  schools  in  general  and  English  teachers 
in  particular  have  failed  to  attain  a  major  objective  of  the 
nation's  schools:  to  lead  every  normal  child  to  a  permanent  reading 
habit  based  on  love  of  reading. 

Eis  generalization  arises  from  his  belief  that,  as  interest  is  the  main 

factor  in  developing  reading  ability,  three-quarters  of  the  books  students 

are  urged  to  read  should  be  replaced  by  books  that  they  want  to  read. 

A  precise  study  of  l6l  grade  X  students  in  two  Hew  York  schools  con- 
22 

vinced  Handlan  that  her  students  read  many  books  both  poor  in  quality 
and  below  their  ability  level.  They  lacked  literary  understanding,  calling 
some  dog  stories  "real"  and  Tom  Sawyer  "unreal".  Furthermore,  according  to 
Handlan,  they  jumped  from  juvenile  to  adult  books  (Sue  Barton  to  Grapes  of 
Wrath)  failing,  she  says,  to  interpret  correctly  the  literary  valties  and 
the  authors'  purposes  in  the  maturer  works. 

21  George  JJorvell,  "The  Reading  Interests  of  Young  People", 

English  Journal.  Vol.  3 5.  19^.  P*  53- 

22  Bertha  Handlan,  "How  'Free'  Should  Reading  Be?"  in  Hunnicutt 

and  Iverson  Research  in  the  Three  R's.  Hew  York:  Harper  &  Bros.,  pp.l62-157. 
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Much  statistical  evidence  exists  shoving  that  the  public  does  not  read 

23 

widely  or  veil.  Link  and  Hopf  ina  survey,  made  carefully  '  y  represent¬ 
ative  of  the  United  States  population  (ages  15  to  60),  found  that: 

(i)  70$  of  all  hooks  are  read  by  21$  of  the  population. 

(ii)  94$  of  all  books  are  read  by  50$  of  the  population. 

(iii)  Recently-read  books  among  those  surveyed  were  58$  fiction, 

37$  non-fiction,  5$  miscellaneous. 

(iv)  Best  sellers  are  not  read  more  than  other  books. 

(v)  Amount  of  education  is  the  most  influential  factor  in  amount  of 
reading  done;  socio-economic  status  is  the  next  strongest. 

(vi)  About  half  as  much  time  is  given  to  reading  books  as  to  the  fol¬ 
lowing  forms  of  recreation:  listening  to  the  radio,  attending  movies,  and 
reading  newspaper s  and  magazines. 

(vii)  Reading  preferences  are  as  follows:  novels  20$,  mysteries  19$, 
biography  15$,  history  13$,  humor  10$,  religion  10$,  travel  9$,  and 
romance  7$. 

24 

The  extensive  study  made  by  Gray  and  Rogers  in  1956  substantiates  the 
claims  of  Link  and  Hopf: 

In  the  preceding  discussion  we  have  considered  the  adult  reader 
in  the  light  of  three  questions:  Who  reads  what?  Why  do  adults  read? 
and  How  well  do  they  read?  Many  significant  facts  were  revealed  by 
the  studies  examined.  For  example,  they  indicate  that  not  more  than 
ten  per  cent  of  adults  voluntarily  seek  serious,  challenging  reading 
material;  that  half  or  more  of  the  adult  population  read  little  more 
than  the  daily  newspaper,  a  few  periodicals  of  mediocre  value,  and 
an  occasional  mystery  book;  that  another  thirty  or  forty  per  cent 


23  H.  C.  Link,  and  H.  A.  Hopf,  "What  People  Read"  in  Hunnicutt  and 
Iverson  Research  in  the  Three  R*s.  Hew  York:  Harper  &  Bros.,  p.  6-9. 

24  William  S.  Gray,  and  Bernice  Rogers,  Maturity  in  Reading.  Chicago: 
University  of  Chicago  Press,  195&. 
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limit  their  reading  largely  to  immediate-reward  reading,  including 
low-grade  fiction,  in  preference  to  serious  reading  that  promises 
only  delayed  rewards.  ^ 

Some  of  the  above  observations  relate  more  to  adults  than  to  high  school 
students,  and  all  of  them  are  studies  of  the  reading  habits  of  .Americans. 
However,  a  close  relationship  probably  exists  between  the  attitudes  of  juven¬ 
iles  and  adults  towards  leisure  reading.  It  is  also  likely  that  there  is  a 
fairly  close  correspondence  between  .American  and  Canadian  reading  patterns 
and  accomplishments. 

The  only  study  of  the  Canadian  children’s  leisure  reading  accomplishment 
found  by  this  investigator  was  made  by  a  committee  on  Children’s  Recreational 
Reading  in  Ontario.  Questionnaires  were  sent  to  20,000  teachers,  adminis¬ 
trators  and  librarians  in  the  province  in  1952.  The  study  was  concluded  by  a 
survey  and  some  interviews.  The  conclusions  of  the  study  were: 

(i)  Children's  reading  is  largely  dependent  upon  the  parents' 
attitudes  to  books  and  reading. 

(ii)  The  state  of  leisure  reading  in  Ontario  (in  1952)  is  deplorable.^ 
C.  IURTHER  EVIDENCE  0E  LEISURE  READING  ACCOMPLISHMENT 


The  "neutral"  position  regarding  leisure  reading  accomplishment  is 

typified  by  a  review  of  studies  of  children's  leisure  reading  undertaken  by 
27 

Margaret  Hayes.  Quoting  from  The  Publishers'  Weekly,  she  indicates  that 

25  Ibid..  vA5. 

2 6  Study  Pamphlets  in  Canadian  Education  #10.  "The  Recreational  Reading 
Habits  of  Ontario  School  Children,"  Vancouver:  Copp  Clark  Co.  Ltd.,  n.d. 

27  Margaret  Hayes,  "The  Status  of  Personal  Reading,"  in  Supplementary 
Educational  Monographs.  #84.  Developing  Permanent  Interest  in  Reading, 

December  195&.  PP*  42-47 
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the  number  of  juvenile  hooks  produced  more  than  doubled  from  1925  to  1945 
(25*000,000  to  54,000,000).  She  adds  that  Public  Library  Statistics  shows 
an  increase  in  circulation  of  children* s  books  from  138,000,000  in  1938-39 
to  162,000,000  in  1950.  However,  her  evidence  shows  that,  in  the  last  three 
or  four  decades,  very  little  change  has  taken  place  in  the  quantity  or  the 
quality  of  the  books  read  voluntarily.  More  magazine  reading  occurs,  of 
course,  but  high  school  students  do  not  appear  to  read  more  or  better  books 
than  formerly.  Hayes  concludes  with  a  general  statement  that  does  not 
support  either  view: 

The  reading  habits  formed  by  children  and  youth  influence 
society  today  and  tomorrow;  the  good  society  will  be  the 
society  of  good  readers.^0 

In  1928  Gray  and  Munroe29  made  an  extended  survey  of  young  people's 
reading.  The  reading  patterns  and  reading  accomplishments  of  American  you£h 
then  may  be  comparable  to  those  of  Canadian  young  people  now.  Three  studies 
reviewed  by  Gray  and  Munroe  seem  worth  quoting:' 

Rasche  investigated  the  reading  accomplishment  over  a  six-months 
period  of  7,065  subjects,  ages  l4  to  18  years.  His  records  of  titles 
of  books  read  show  that  there  were  24,00 6  readings  in  fiction  and 
2,359  readings  in  other  types  of  literature.  Of  9,130  different 
books  read,  2,817  were  not  circulated  by  the  public  libraries  because 
they  were  considered  by  librarians  as  unsuitable.  Nevertheless,  they 
were  read  at  least  one  time  for  every  two  times  that  suitable  books 
were  read.  This  fact  suggests  that  one  of  the  urgent  problems  in 
improving  the  reading  habits  of  young  industrial  workers  i s  to  arouse 
interest  in  a  better  type  of  reading  material. 30 


28  Ibid. ,  p .  47 . 

29  William  S.  Gray,  and  Huth  Munroe.  The  Reading  Interests  and  Habits 
of  Adults.  New  York:  Macmillan,  1930- 

30  Ibid. .  p.  83. 
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Jefferis  lias  also  made  an  extensive  study  of  "book  reading  of  young 
vrorkers  between  the  ages  of  14  and  ZL.  Her  data  were  secured  from 
more  than  1,800  young  workers  in  Chicago  by  means  of  questionnaires 
and  interviews.  The  books  which  were  most  popular  are  Treasure  Island. 
Call  of  the  Wild,  Heidi ,  Little  Women.  Adventures  of  Tom  Sawyer,  and 
White  Sister.  The  authors  which  were  preferred  are  Zane  Grey,  Samuel 
Clemens,  Gene  Stratton  Porter,  and  Louisa  M.  Alcott.  It  is  interesting 
and  significant  that  there  is  a  high  correlation  between  current  movies 
and  the  titles  of  books  reported  by  young  people.  Jefferis  emphasized 
the  fact  that  too  many  of  the  books  read  are  "sensational"  or  "portray 
exaggerated  impossible  situations".  It  is  encouraging,  on  the  other 
hand,  to  note  that  Jefferis*  data  "reveal  no  meager  interest"  in  that 
"Literature  classed  as  worth  while  for  young  people ".31 

Ormsbee  reports  conclusions  based  on  "personal,  private,  friendly 
and  informal  interviews"  with  500  employed  girls  in  continuations 
schools  in  Philadelphia. ..  .Three  hundred  and  seventy- seven  girls 
had  read  books  within  the  previous  six  months.-^ 

All  three  investigators  agree  that  the  quality  of  some  of  the 
material  read  is  very  good.  On  the  other  hand,  there  is  a  surprisingly 
large  amount  of  reading  of  cheap,  sensational  material,  particularly 
by  those  who  are  not  interested  in  school  work  and  who  are  retarded. 33 

These  four  sequential  quotations  from  Gray  and  Munroe  indicate  that  in 
the  United  States  in  1930  the  leisure  reading  of  young  people  showed  both 
strengths  and  weaknesses.  Personal  experience  of  this  investigator  in  Can¬ 
adian  classrooms  and  the  single  study  (referred  to  on  page  30  above)  on  the 
leisure  reading  made  in  1952  in  Ontario  suggests  that  little  essential  differ¬ 
ence  exists  among  American  and  Canadian  youth  with  regard  to  leisure  reading. 


III.  HEADING  INTERESTS  AND  BOOK  LISTS 
Gray  and  Munroe^  also  indicate  the  major  reading  interests  of  students 

81  Ibid.,  pp.  85t-6. 

32  Ibid. .  pp .  $7-3' 

33  Ibid,,  p.  ^89.. 


34  Gray  and  Munroe,  oq.  cit. 


b&&  i  :  U  otf  1  ' 

O  'i  O  '£ "  r  r-  '  ~  ;  •?  ;  . 


o  / •• ' :  i ;■  : 3 


9  'j3,i  .  0  "  . 
X0  SO"  ?>  .1. 


■  3 


n  3 


3'.: 


;;u  f 

I  ■  o  d  0  t 

. 

i>a'£i  1 


o  777. 


■ ... 


:  r  :-rn  r. 


'9..  . 


'  .7  . 

• 7  . 

4 

'  .7. 


f  o 


.  .  9 

...  li  .  j- I-  :  ~  -■  ~i  • 

t-  0  7  :  '  ,  7 

r;i  11  d  ‘£y  o.: 

-£  ,  "  0  .[■  C  3 


.  --  ;  ;  '  3  J  *: '  "v-  ? .  .  c  7:  3  3  .7 ;■ 


7v  ;  ■ 

v  ,  '■  . v  •'  3  ‘  3  n  ...  '  ; 


o. 7 
.) . ' 


:  :  i 


/{O 


..  )  C  3 


■  3  •;  !  . 


,;clqi:i3  '  .  :  ■  .  '  7. 

~  '  . . .  ■  ' 


9  .  :c  "< 


:  3  ;  5 .  ;  ~  .  .  " 


;.7  -  -  -:r  • :  '  d  .  / :  r  :■  7  '  '3  v  .7  '.7 


;  .1  ' . .  •' 


,  •;  xr 


•  :  "  v :  7.  r^. .  -  y  7. 


0  "  ’X  ’  r''  '  "  '■  " ’  f  »  ’  *•  •  *  r  •'*  ■  '  --J  :  •  •'  "  C  ,  '  ''S'  '  f;  '  ’  '• 

.  :  ■.  .  >  •  '  7 

■  .  ,  7  7.'  77.  '  '  . 

~  •;  7  i  i  :  •  3  ./  i  si  7  7:  O0;isi;'3C3C  n  3  i  ■  '  3  '  '  ''  a  E  J  ,  ■ 


s:i  '  '*■  .  ■  S  D  '■  3  '  -V  •  .  ' .  ■  • .  ^  .  9.  7  ^  si  3 


•£3 :.i 


L:  33  3  3 


5'  T 


U  .  OJ 


3  '  3  •  l.  '  :  7: 3  7. 


.7;.  r  t  £l!3.77  v  -7  7-  •  ‘ •;  .. .  / •.  3 7  :  ‘  .3 


£00$  G 


;  ’  J. 


•  !  7:  ■  aiB3*I9d 


::  \3  : 


'£ 


3 7  ■ :.  '  :  ■  .7  • 


3  c 


.7 


--$6 


9 


33 


in  1928.  A  review  of  investigations  over  the  past  thirty  years  of  children's 

reading  interests  by  Carlsen35  indicates  that  they  change  little.  This  is 

surprising  in  view  of  the  evidence  of  the  recent  rapid  development  of  junior 

36 

novels,  presented  "by  Patterson.  Speaking  as  a  librarian,  she  claims  that 
the  junior  novel  as  such  did  not  exist  until  the  early  1930's.  The  Trump¬ 
eter  of  Krakow  or  Let  the  Hurrican  Roar  may  he  considered  the  first  of  the 
genre.  Since  the  publishing  of  these  books,  the  number  of  junior  novels 
has  steadily  risen  until  now  over  half  the  books  in  school  libraries  are 
junior  novels.  Though  the  junior  novels  are  now  available  there  is  some 
evidence  that  they  are  not  being  r&ad  as  much  as  they  might  be.  Instead, 
high  school  students  frequently  read  the  best  sellers  of  the  1930's  (Ferber, 
S.  Lewis,  Sabatini)  and  the  modern  realistic  novels  of  harshness:  The  haired 
and  the  Dead.  Prom  Here  to  Eternity.  Forever  Amber.  Something  of  Value. 

She  concludes  that  the  junior  novels  are  not  known,  or  not  palatable  in  high 
school,  or  that  young  adults  are  purposely  leaping  on  to  mature  ideas,  though 
quite  obviously  the  fare  is  too  heavy  for  them. 

More  training  and  guidance  would  seem  to  be  required  if  young  people 
are  to  read  within  their  capacities  and  still  be  challenged.  It  was  such  a 
belief,  no  doubt,  that  prompted  Lenrow^  in  1940  to  compile  an  extensive 
bibliography  of  "old"  and  "new"  prose  fiction.  The  work  began  with  the  study 
of  leisure  reading  of  270  high  school  students;  and  grew  to  approximately  250 

35  Carl  sen,  op,.  cit  ♦ 

36  Emma  L.  Patterson,  "The  Junior  Uovels  and  How  They  Grew",  English 
Journal.  Vol.  45,  1956,  pp. 381-389  and  p.  405- 

37  Elbert  Lenrow,  Reader's  Guide  to  Prose  Fiction".  Hew  York: 

D.  Appleton-Century,  1940. 
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pages  of  closely  written  annotations  from  thousands  of  junior  and  adult  hooks. 
Reading  Ladders  for  Human  Relations^.  mentioned  earlier,  is  a  more  recent 
hut  much  more  limited  list  of  leisure  reading  hooks  compiled  hy  Heaton  and 
lewis  with  the  express  purpose  of  describing  hooks  which  clustered  around 
various  social  subjects,  and  graded  to  include  junior  novels  as  well  as  the 
more  mature  hooks.  With  these  bibliographies,  librarians  and  teachers  con¬ 
ceivably  can  find  books  at  the  right  level  of  difficulty  and  on  topics  of 
interest  to  every  student.  As  each  student  reads,  he  '* grows”  or  climbs  the 
ladder  toward  greater  skill,  wider  interests,  deeper  sensitivity  and 
appreciation. 

In  passing,  it  can  be  noted  that  extensive  lists  such  as  these  mentioned 
suggest  that  thousands  instead  of  hundreds  of  books  are  needed  in  a  modern 
high  school  if  a  developmental  or  graduated  and  guided  program  is  to  be  under¬ 
taken  and  if  provision  is  to  be  made  for  individual  differences  in  interest 
and  ability.  In  fact,  Douglas^  in  Teacher-Librarian  Handbook  points  out 
that  seven  titles  per  student  in  the  school  are  recommended  by  the  .American 
Library  Association.  A  high  school  with  an  enrolment  of  500  would,  then,  be 
adequately  supplied  if  it  contained  3»500  books.  With  such  a  number,  chosen 
from  Lenrow  and  other  modern  listings,  most  interests  and  most  capabilities 
could  be  provided  for. 

A  novel  method  of  finding  which  books  children  prefer  was  used  by 

38  Margaret  M.  Heaton  and  Helen  B.  Lewis,  Heading  Ladders  for  Human 
Relations:  American  Council  on  Education,  1955*  (No  place  of  publication). 

39  Mary  Douglas,  The  Teacher -Librarian1  s  Handbook.  Chicago:  American 
Library  Association,  1949,  p.8. 
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Whitehead24-0  among  British  students.  Instead  of  merely  polling  students,  as 
has  been  done  in  the  United  States,  he  applied  a.  Thurston  type  attittide  scale 
to  over  1,800  students,  ages  11  to  1 6  years,  and  discovered  that  three  or  four 
novels  out  of  a  list  of  twelve  were  not  of  interest  to  his  subjects.  He  found 
a  difference  in  preference  between  boys  and  girls;  and  he  found  also  that 
the  students’  attitudes  to  life  were  determined,  not  by  the  conditions  under 
which  the  novels  were  read,  but  mainly  by  their  content. 

The  value  of  ’’interest"  4s  a  motive  for  reading  and  as  a  criterion  on 

which  to  base  a  leisure  reading  program  has  been  considered  by  investigators, 

and  this  "interest  motive"  has  led  to  a  reconsideration  of  literary  standards. 

If  students’  preferences  are  to  supersede  teachers’  ideas  of  what  students 

should  read,  then  these  preferences  should  be  discovered.  In  an  investigation 

in  1941  Thorndike2^  anticipated  many  of  the  more  recent  lists  of  children's 

books.  He  used  a  series  of  fictitious  titles  and  annotations  to  discover  the 

areas  of  preference  or  interest  of  children.  As  Ms  questions  were  given  to 

nearly  3»000  students,  ages  8  to  20  in  grades  IV  to  XII  (in  and  around  Hew 

York  City),  and,  as  his  survey  was  carefully  controlled,  one  would  expect  his 

results  might  be  used  for  generalization.  Actually  they  are  so  close  to  those 

4  2  ko 

of  two  other  recent  investigators — Smith  and  Horvell  — that  all  three  of 

hO  r.  Whitehead,  "Attitude  of  Pupils  to  Some  Hovels,"  English  Journal 
of  Educational  Psychol ogy.  Vol.  26,  195&,  pp.  104-111. 

41  E.  L.  Thorndike,  A  Comparative  Study  of  Children’s  Reading  Interests. 
Hew  York:  Bureau  of  Publications,  Teacher's  College,  Columbia  University,  1941. 

42  Mary  L.  Smith,  and  Isabel  V.  Eno,  "What  Do  They  Really  Want  to 
Read?"  English  Journal.  Vol.  50,  May,  19&1,  Pp* 343-345- 

43  George  V/.  Norvell,  The  Reading  Interests  of  Young  People.  Boston: 
Heath  and  Company,  1950. 
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the  studies  can  "be  combined  here  hy  a  discussion  of  the  one,  Horvell 1  s  that 

bears  most  directly  on  the  present  thesis. 

i}4 

The  study  undertaken  by  Horvell  in  Hew  York  State  in  1950  canvassed 
the  opinion  of  more  than  50,000  high  school  students  taught  by  625  teachers  in 
over  200  schools  of  every  size  and  representing  every  type  of  community  in 
the  state.  The  simple  questionnaire  sought  essential  data:  name,  sex,  age, 
grade,  I.Q.. ,  school,  teacher,  and  preferences  for  numerous  literary  select¬ 
ions — poems,  plays,  letters,  essays,  speeches,  stories,  novels,  and  bio¬ 
graphies.  Because  a  validity  check  was  used  and  because  the  mass  of  data 
was  carefully  sorted  and  tabulated,  the  results  seen  valid,  and  they  are  use¬ 
ful  to  both  teachers  and  to  researchers.  These  results  are  summarized  as 
follows: 

(i)  Girls  ^ like  all  types  of  literature  (except  speeches)  better 
than  boys  do. 

(ii)  Tastes  in  literature  change  from  junior  to  senior  high  schools, 
interest  becoming  greater  in  selections  which  are  reflective,  philosophic, 
religious,  or  artistic. 

(iii)  Taste  for  selections  strongly  narrative  or  dramatic,  and  selections 
emphasizing  love  or  humor  does  not  change  markedly. 

(iv)  Selections  featuring  the  supernatural  and  the  narrative  form 
(as  opposed  to  the  lyric)  lose  popularily. 

(v)  Interest  in  "adult"  literature  increases  with  increase  in  age. 

(vi)  Variations  in  intelligence  do  not  greatly  influence  interest. 

Easy  selections  are  not  preferred  regularly  by  inferior  students,  nor  are 


M  Ibid. 
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difficult  selections  preferred  by  superior  students. 

(vii)  “Superior"  teachers  do  not  have  a  much  greater  influence  on 
students’  literary  preferences  than  do  "inferior"  teachers;  "poor"  teachers 
do,  however,  influence  students  adversely. 

The  remaining  conclusions  are  quoted  directly  from  the  summary  of  the 
conclusions  drawn  from  Horveli  as  givsn  by  Fisk:4-* 

(viii)  Boys  have  decided  preferences  for  biographies  of  men  over  women 
£sicj  ;  girls  prefer  biographies  of  women  over  men  but  the 
percentage  difference  in  popularity  is  small.  (5$) 

(ix)  Girls  like  novels,  biographies  and  short  stories  written  expressly 
for  boys  almost  as  much  as  they  like  the  same  genre  written  for 
girls;  the  reverse  does  not  hold  true. 

(x)  In  general,  essays  are  not  enjoyed.  However,  humorous  essays 
rate  higher  than  do  didactic  essays. 

(xi)  "Science  is  primarily  a  boys’  reading  field,"  but  the  interest 
scores  indicate  comparatively  low  interest. 

(xii)  Short  stories  are  enjoyed  equally  well  by  both  boys  and  girls. 

As  one  would  anticipate,  the  results  vary  with  the  type  of  short 
story;  humorous  short  stories  rank  high  among  both  boys  and  girls; 
grim  physical  adventure  is  more  popular  with  boys  than  is  mild 
adventure  (school  games)  but  the  spread  is  not  great;  if  love  is 
added  to  adventure  the  rating  for  girls  increases,  and  for  boys 
decreases;  both  boys  and  girls  approve  of  detective  stories  but 
reject  folk  tales,  myths  and  legends.  Both  boys  and  girls  enjoy 
stories  of  patriotism  and  of  animals  but  girls  reject  such  types 
if  savagery  is  presented. 

(xiii)  Girls  like  animal  tales  as  well  as  do  boys,  except  when  grim 
physical  struggle  is  involved. 

(xiv)  Girls  show  clear-cut  preferences  over  boys  for  stories  of  love, 
and  family  life. 

(xv)  Girls  are  almost  as  ready  as  boys  to  read  with  interest  the  ex¬ 
ploits  of  either  men  or  boys  (providing  the  adventure  is  mild), 
but  boys  reject  selections  in  which  the  dominant  roles  are  played 
by  females. 


45  H.  R.  Fisk,  A  Survey  of  Leisure  Reading  in  the  Junior  High  Schools 
of  Alberta,  unpublished  master’s  thesis,  Alberta,  1961,  PP*  26-28. 


v  ;  ■  •.  -V : o  •  -  ; x  •: 


no  s  :• 


;  ■>  •  ■>  o'  ‘  0-  "  :  -0  :>  'ij  "•£.  '  \ 


'  1 


•>  ;  '  •  ■:  ■  -  o  x  ... X  i  v: 


v;  •  x  '  •)';  :  .  '  /-->  :  ,  ■ 


'  O"  '  •:  0  -.o' 


.  ; 


.  ■  39  x  x  .  -  '  i ‘hi  .  ’  . 


.  X  X 


.tv  a  XUr 


. 


•>  ■  . ’  •  i?.  ' 


... 


.  '  ;■  t  >  j  •  ••  9  y„  '  .  ■  > 


.  •  x  ;  •  - '  x  :  >  v  : 


O  !  '  - 


'  :  X  '  t"-  .  .  '  ' 


‘  ; 


i  x.  J  '  '  '  .  :.  '  ,  .  ’  •  '  .  1 


,  '  '  x  -  - '  -  x  ‘  o.  1 

-  :  ; . 


....  v;  )  o  .  o-.:  •  •• -x  ,  - 


;o o  : 


6Xj  si  ■  ■  ■  .  •  '  ■■  -  -  ,  .  ; 

r;-  ;  J  "  '  v  ;.x  -  '  .  i  •'  ....  :  o  '.  ox.  ’  /  •  v 

-  { ■  TX  ■' 

'  -  .  .  '  0  3/ '  ?v  .  \  ; 

,9'X 
« 


»  t 

■  1  ’  X  ^ 

. 


(0 


.  i.  . .  r  . .  .  . .  v.  x  x. .'.  . 

.  1  - '  • 


:  '  :  IX'  .  '  .  .  • 

,  ■  X  •  '  . 


-  O  . 

t  . 


,  '  ,  ’  o;  ; 

.  t;'  '  '  x  xx 


Joe; - 

x>  ‘  ■ 


■■  ■  x  l  >; !  d  l  .  '  I  •  s  '  •  ■  ,  •  '  .  •  .  ■ 


.  t  .u 

■y  r  : 


f  -v-T 


1 


si.  :  (  :  ■  [ . .  j 


38 


(xvi)  To  summarize  the  foregoing:  Boys  prefer  narration  in  which  the 
dominant  characters  are  male.  Acceptable  themes  must  he 
"adventure  (including  war),  animals,  obvious  humor  and  patriot¬ 
ism".  Lessons,  if  any,  "must  be  well  concealed".  The  following 
factors  will  be  avoided  if  one  wishes  to  have  boys  read  the  sel¬ 
ection  with  satisfaction:  romantic  love,  home  and  family  life  and 
religion.  Girls  on  the  other  hand  will  read  narrative  in  which 
the  chief  characters  are  male  or  female;  they  will  also  enjoy  mild 
adventure  and  animal  selections,  but  their  preference  is  for 
stories  of  sentiment,  romantic  love,  and  home  and  family  life. 


IV.  HYPOTHESES 


It  was  to  test  the  accuracy  of  statements  summarized  from  Horvell, 
and  of  conclusions  arrived  at  by  Smith,  Gray  and  Munroe,  and  others,  that  the 
investigation  of  the  leisure  reading  program  in  Alberta  was  initiated.  Some 
of  the  views  and  conclusions  presented  in  this  chapter  and  the  previous  one 
are  mutually  contradictory  and  some  are  quite  contrary  to  generally  held  opin¬ 
ions.  T6  give  direction  to  the  investigations  delineated  in  Chapters  V  and  VI, 
several  of  the  viewpoints  are  presented  here. 

These  hypotheses  essentially  are  propositions  which  arise  from  the  re¬ 
view  of  the  literature  on  leisure  reading.  They  may  be  true  or  false;  they 
merely  state  the  opinions  of  the  various  investigators.  As  the  two  question¬ 
naires  (the  instruments  of  this  study)  were  developed  to  obtain  evidence  for 
the  acceptance  or  rejection  of  the  hypotheses,  the  hypotheses  are  stated  here 
in  some  detail.  They  follow  the  sequence  of,  and  in  part  summarize.  Chapters 
II  and  III  of  this  thesis  report.  (The  page  numbers  indicate  where  the  state¬ 
ments  of  opinionsare  to  be  found.) 

Hypothesis  1:  Students’  attitudes  and  behaviours  are  affected  by 
their  leisure  reading. 

(i)  The  effects  are  psychological  (pp.  31,32). 

(ii)  The  effects  are  social,  moral  and  cultural  (pp.  32,  33)- 
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(iii)  Leisure  reading  influences  the  student's  present  and  future 
life  (p.  33). 

(iv)  Leisure  reading  extends  and  enriches  the  student's  experiences 

(pp.  33.  3*0. 

(v)  Leisure  reading  develops  sensible  sympathies  towards  people  (p.  35) 

(vi)  Leisure  reading  helps  students  to  renounce  stereotyped  thinking 

(p.  35). 

Hypothesis  2:  The  Leisure  Heading  Program  can  he  implemented  in  various 

ways. 

(i)  It  can  he  improved  hy  creating  student  interest  in  reading  (p.3o). 

(ii)  It  can  he  improved  hy  teaching  leisure  reading  (pp.  38*  39). 

(iii)  Extensive  hook  lists  and  reading  "ladders"  will  benefit  the 
leisure  reading  program  (p.  33). 

(iv)  It  can  he  improved  hy  demanding  diversity  and  penetration  in 
students'  hook  reviews  (p.38). 

Hypothesis  3:  Various  observable  factors  affect  leisure  reading 
ac  c  ompl i shme  nt  s . 

(i)  The  kind  of  material  read  affects  the  reader  (p.  24). 

(ii)  The  author's  handling  of  the  plot  affects  student  accompli sliment 

(p.  25). 

(iii)  Modern  authors  are  preferred  to  "older"  writers  (p.  25). 

(iv)  Teacher  direction  and  stimulation  of  students'  reading  affects 
accomplishment  (pp.  25,  2 6,  3®)* 

(v)  Television  has  not  a  greatly  adverse  effect  on  leisure  reading 
accomplishment  (p.  27). 

(vi)  Availability  of  hooks  affects  leisure  reading  (p.  28). 
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(vii)  The  extent  of  the  reader's  education  affects  his  reading 
accomplishment  (p.  29). 

(viii)  The  socio-economic  status  of  the  reader  affects  his  reading 
accomplishment  (p.  29). 

iix)  The  parental  attitude  to  reading  affects  the  child's  reading 
accomplishment  (p.  31 )• 

(x)  The  leisure  reading  interests  of  the  juvenile  reader  are  affected 
"by  the  "times”  in  which  he  lives  (p.  31). 

(xi)  Sex  and  age  are  "both  strongly  determining  factors  in  reading 
preferences  (pp.  37,  38). 

Hypothesis  4;  Leisure  reading  accomplishment  varies  greatly. 

(i)  In  general,  girls  read  more  than  hoys  do  (p.  26). 

(ii)  Investigation  shows  that  the  quality  and  the  quantity  of  hooks 
read  is  increasing  (pp.  25-27). 

(iii)  Participation  in  other  forms  of  recreation  greatly  affects 
leisure  reading  accomplishment  (p.  29). 

Hypothesis  5:  Changes  are  necessary  in  the  present  leisure  reading 


program  in  Alherta. 
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(i)  Books  that  Bridge  the  gap  Between  juvenile  and  adult  material 
are  needed  in  school  libraries  (p.  33)* 

(ii)  Many  more  Books  and  many  more  titles  are  needed  in  school 
libraries  (p.  35). 

(iii)  More  guidance  and  training  in  the  selection  and  study  of  Books 
(consonant  with  the  students'  interests)  are  required  in  Alberta  schools 

(p.  33). 
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CHAPTER  IV 


PROCEDURE 

This  chapter  discusses  "briefly  three  procedural  aspects  of  the  study: 
the  questionnaires,  the  pilot  studies  and  the  survey  sample. 

I.  tyTJESTI  CWHAIRBS 

1.  student s 1  Q,ue stiomai re .  The  investigators  had  in  mind  a  number  of 
considerations  when  they  formulated  the  students’  questionnaire.  Plainly,  the 
questions  had  to  he  limited  to  a  number  that  could  he  answered  in  about 
fifteen  minutes.  As  the  questions  had  to  be  easy  to  answer  and  consistent 
throughout  the  questionnaire,  the  multiple  choice  or  '’check*'  answer  was 
adopted,  together  with  two  other  types  (bo  achieve  variety.  Instead  of  check¬ 
ing  any  number  of  possible  responses  or  checking  in  order  of  preference,  the 
students  were  asked  to  check  "up  to  three"  of  the  given  answers.  This  method 
encouraged  the  students  to  weigh  their  responses,  and  also  simplified  the  work 
of  calculating  the  results.  As  all  questions  v/ere  "closed-answer"  type,  a 
large  choice  of  possible  responses  had  to  be  offered  in  order  to  canvass  a 
wide  selection  of  opinion,  but  a  limit  of  twelve  was  imposed  by  the  IBM 
requirements.  The  order  in  which  the  possible  responses  were  placed  received 
some  consideration,  lest  first  or  last  positions,  for  instance,  influence 
the  students.  Similarly,  the  wording  of  all  questions  and  answers  was  made 
as  neutral  as  possible.  Each  question  had  to  be  precise  end  yet  simple  - 
simple  enough  for  students  of  eleven  and  twelve  but  not  so  naive  as  to  be 
disturbing  to  teenagers  and  young  adults.  Finally,  the  questions  had  to 
cover  all  the  significant  areas  of  investigation. 
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Reference  to  the  students'  questionnaire  will  show  that  the  following 
aspects  of  student  reading  were  investigated: 

(i)  General  reading  interests:  fiction,  non-fiction,  plays,  poetry, 
essays,  short  stories,  articles  (Questions  B,  C,  D). 

(ii)  Specific  reading  interests:  numbers  of  hooks  and  names  of  hooks 
read,  including  comics,  classics,  newsstand  novels,  public  library  hooks, 
condensations  (Questions  E,  F,  G,  j). 

(iii)  Factors  that  influence  the  amount  and  kind  of  reading:  teachers, 
authors,  careers,  other  places  and  people,  enjoyment  and  relaxation  (Questions 
1  (t),  L). 

(iv)  Factors  that  may  affect  leisure  reading  accomplishment:  homework, 
home  duties,  lack  of  hooks,  comics,  television  (Question  H). 

(v)  Reading  habits:  methods  of  choosing  a  hook,  preference  for  reading 
rather  than  active  recreation  (Questions  A,  E) . 

(vi)  Gains  from  leisure  reading:  ability  to  appreciate,  discuss,  and 
evaluate  hooks;  to  improve  skills;  to  acquire  information  (Question  M). 

(vii)  Improvements  that  may  he  required  in  the  leisure  reading  program: 
closer  connection  with  other  areas  of  school  work,  more  hooks  and  better 
annotations,  better  methods  of  reporting  on  reading  accomplishment  (Questionll) . 

For  the  fourteen  questions  the  number  of  responses  varied  from  five  to 
twelve.  Consequently,  the  students  were  required  to  read  carefully  all  of 
the  responses  and  to  check  about  a  third  of  them.  In  addition,  they  were 
asked  to  list  the  titles  of  favorite  hooks,  recall  the  number  of  hooks  read 
during  the  year,  and  to  answer  the  central  question:  "Bo  you  find  reading  a 
pleasure?"  All  this,  it  was  believed,  would  provide  much  useful  information 

about  students'  reading  habits,  preferences  and  achievement. 

1  See  Appendix  A,  Students'  Questionnaire,  p.  171. 
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2.  Teachers*  Questionnaire.  The  teachers*  Questionnaire  differed  some¬ 
what  from  that  of  the  students.  It  was  longer,  contained  eight  identification 
Questions,  hut  no  leading  or  validity  Questions,  and  dealt  with  general  aspects 
of  leisure  reading.  For  instance,  it  attempted  to  discover  the  methods  and 
techni.Qu.es  used,  the  "value”  of  the  program  from  an  adult  viewpoint,  and  the 
degree  to  which  the  program  met  the  objectives  set  out  by  the  Department. 
Question  40,  "Comments",  was  used  by  about  25 fo  of  the  teachers,  and  produced 
some  illuminating  information. 

The  major  areas  of  investigation  in  the  Teachers*  Questionnaire  were 
methods  of  handling  leisure  reading,  motivation  techniQues,  accompli  shine  nt  of 
students,  book  selection,  problems  of  leisure  reading,  students*  reading 
choices,  and  the  reQuirements  of  a  proposed  reading  handbook.  These  areas 
were  arranged  in  four  "parts":  Part  A,  Identification;  Part  E,  Techniques; 

Part  C,  Opinions  on  Accomplishments;  and  Part  D,  Aids  and  Suggestions. 

A  weighting  device  for  teachers*  replies  was  tried  in  one  draft  of  the 
questionnaire,  as  it  had  been  in  that  of  the  students,  but  was  later  abandoned 
because  of  the  complications  involved  for  both  respondents  and  investigators. 

An  early  proposal,  that  of  asking  teachers  to  include  a  class  rating 
(superior,  average,  weak)  with  each  bundle  of  student  answers,  or  to  note  the 
ability  rating  of  each  student  on  his  answer  sheet,  was  abandoned  as  im¬ 
practical  . 

II.  PILOT  STUDIES 

1 .  Student .  The  investigators,  believing  that  the  success  of  the  study 
depended  mainly  upon  the  wording  and  the  arrangement  of  the  Questionnaire, 
not  only  gave  prolonged  consideration  to  the  first  drafts,  but  also  made 
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revisions  from  a  careful  analysis  of  the  pilot  study  returns.  The  most  sig¬ 
nificant  alterations  were: 

(i)  The  method  of  checking  "up  to  three”  was  fixed  upon  and  used 
wherever  possible. 

(ii)  The  brief  identification  material  was  improved  by  the  addition 
of  "sex”  and  "type  of  school”. 

(iii)  The  possible  responses  to  each  question  were  restricted  to  not 
more  than  twelve.  Parallel  "stems”  were  used  wherever  possible. 

(iv)  The  wording  of  all  questions  and  possible  responses  were  improved 
so  that  no  "loaded”  fording  might  influence  the  respondents. 

The  first  pilot  questionnaire,  175  copies,  went  to  Grades  VII  to  SII' 

~  in  Red  Deer.  After  the  results  were  studied  by  the  investigators  and  re¬ 
visions  suggested  by  the  Leisure  Heading  Subcommittee,  over  a  thousand 
copies  were  distributed  to  a  selection  of  large  and  small  schools  throughout 
the  province.  After  a  study  of  621  replies  from  this  copy  of  the  pilot,  the 
final  draft  of  the  students’  questionnaire  was  prepared. 

2.  Teacher.  After  the  questionnaires  were  revised  in  the  light  of  in¬ 
formation  disclosed  by  three  pilot  studies,  about  1,300  copies  of  the 
teachers^’  questionnaire,  including  all  of  the  improvements  suggested  by  the 
pilot  studies,  were  finally  printed  and  distributed  to  "all”^  teachers  of 
leisure  reading  in  the  province. 

III.  SURVEY  SAMPLE 

Obviously  there  were  two  procedures  by  which  a  survey  could  be  made, 

2  An  attempt  was  made  to  reach  every  teacher  who  taught  leisure 
reading  in  the  province. 
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either  of  which  would  give  a  valid  assessment  of  the  reading  habits,  attitudes 
and  needs  of  the  high  school  students  in  the  province. 

(i)  A  complete  coverage  of  all  students  within  the  scope  of  the  survey. 
(This  procedure  would  involve  canvassing  approximately  92,000  students  in 
about  3.300  classrooms.) 

(ii)  A  carefully  selected  sample  of  the  same  students,  which  would  give 
a  cross-section  of  opinion  represents/tive  of  the  total  student  population. 

In  order  to  save  student  and  teacher  time  and  effort,  and  to  limit  the 

printing  and  mailing  costs,  it  was  decided  to  use  the  second  alternative. 

It  was  necessary,  therefore,  to  determine  first  the  number  of  junior  and 

senior  high  school  classrooms  in  the  province.  From  the  Annual  Report  of  the 

3 

Department  of  Education.  1968.  the  classroom  arrangement  was  found  to  be  as 
follows: 

TABLE  I 

HUMBER  OF  CLASSROOMS  ACCORDING 
TO  TYPE  OF  SCHOOL 


Type  of  Humber  of 

School  Classrooms 


Elementary  5.123 
Junior  High  1,S38 
Senior  High  1.199 
Elementary  and  Junior  High  combined  439 
Junior  and  Senior  High  combined  126 
Elementary.  Junior  and  Senior  combined _ 4 

Total  8,729 


From  these  data  it  was  concluded  that  about  3/8  of  Alberta  students 

are  in  the  secondary  schools  and  that  about  3/5  of  these  are  in  the  junior 

3  Fifty- Third  Annual  Report  of  Department  of  Education;  Edmonton. 
1959.  P-  129  (data  for  1958). 
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high  section,  and  2/5  in  the  senior  high. 

The  schools  were  then  categorised.  Here  the  Department  of  Education 

* 

categories  were  used:  Divisions  and  Counties,  Cities,  Towns,  Villages, 
Roman  Catholic  Separate,  Consolidated  and  Rural.  From  a  table  in  the  same 
Annual  Report  the  enrolment  figures  were  found  to  he  as  shown  in  Table  II. 


TAELS  II 

ENROLMENT  IN  ALBERTA  SCHOOLS 
BY  DEPARTMENT  OF  EDUCATION  CATEGORIES 


Department  of  Education  Categories  Enrolment 


Divisions  and  Counties  .  .  114,891 

Cities  . 84,5^0 

Towns  . 14,474 

Villages  . .  1,307 

Roman  Catholic  Separate  . 24,056 

Consolidated .  2,657 

Rural  .  5,294 

Total  . .  24? ,  219 


Applying  the  ratios  determined  from  the  number  of  classrooms  to  the 
figures  for  enrolment,  the  investigators  arrived  at  the  approximate  number 
of  high  school  students  by  types  of  schools,  Table  III. 


TABLE  III 

APPROXIMATE  ENROLMMTS  IN  JUNIOR 
AND  SENIOR  HIGH  SCHOOLS 


Type  of  School 

Junior 
High  School 

Senior 
High  School 

Total 

High  School 

Divisions  and  Counties . 

....  25,900 

17,260 

43,160 

Cities . . . . . 

12,680 

31,680 

Towns  . 

3,250 

2.165 

5.^15 

Roman  Catholic  Separate  ... 

5  Mo 

3.620 

9,04o 

Villages  . 

196 

490 

Consolidated . 

596 

387 

983 

Rural  . 

1,190 

792 

1,982 

. 

••••  55.650 

37,100 

- . 92,750 

*  Ibid. ,  p.  145,  Table  I. 
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It  was  decided  to  send  questionnaires  to  11^  of  these  students. 

The  next  consideration  was  classroom  enrolment.  Thirty  questionnaires 
we re  allotted  to  each  city  classroom,  25  to  each  Roman  Catholic  Separate  class- 
room,  20  to  each  town,  consolidated  and  rural  classroom  and  10  to  each  village 
classroom.  The  final  allocation  of  class  sets  was  Divisions,  215;  Cities, 
ll6;  Towns,  28;  Villages,  8;  Roman  Catholic,  36;  Consolidated,  5;  Rural,  5; 
and  Others,  2?. 

In  addition  to  these  mathematical  considerations,  it  was  decided  that 
the  sample  must  include  schools  representative  of  the  dominant  ethnic  groups 
in  the  province;  Scandinavian,  G-erman,  Ukrainian,  ITrench,  and  Indian. 

The  final  selection,  then,  was  made  after  careful  considerations.  As 
shall  he  seen,  the  sample  \?as  not  as  truly  representative  as  the  investi¬ 
gators  had  hoped  because  not  all  students  and  teachers  knew  to  what  Depart¬ 
mental  school  category  they  belonged. 

As  the  investigators  hoped  to  canvass  all  the  teachers  of  leisure  read¬ 
ing  in  the  province,  no  special  difficulties  were  encountered  in  sending  out 
the  teacher  questionnaire. 

Of  the  10,360  student  questionnaires  mailed  to  the  schools,  7,722  were 
returned;  4,231  from  junior  high  school  students,  and  3*^1  from  senior  high 
school  students.  Teacher  questionnaires  were  mailed  to  1,330  teachers. 

There  were  1,126  completed  and  returned;  694  from  junior  high  teachers,  and 
432  from  senior  high  teachers. 
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CHAPTER  V 


STUDENTS'  QUESTIONNAIRE 

I.  INTRODUCTION 


The  schools  participating  in  this  investigation  were  divided  into  five 
types  as  shown  in  Table  IV. 


TABLE  IV 

TYPES  OF  SCHOOLS,  CHARACTERISTICS 
AND  ENROLMENTS 


[types  of 

Schools  Characteristics_ Enrolments 

Type  A  Largest  schools — city .  500  and  up 

Type  B  Medium  schools — hig  towns  and  centralizations .  499  to  100 

Type  C  Small  school  s-^towns  and  rural .  99  to  50 

Type  D  Smallest  schools — village  and  rural. .  49  to  10 


Type  E  Roman  Catholic  schools — large  city  to  small  village  450  to  10 


All  the  returns  from  Type  A  schools,  466  in  number,  were  used;  and,  as 
these  were  approximately  5$  of  the  I9o0~6l  enrolments,  5J0  of  the  enrolment 
(1960-61)  of  each  of  the  other  types  of  schools  was  calculated.  For  each 
type  of  school  the  proportional  number  of  IBM  cards  from  the  complete  deck 
was  drawn  at  random.  The  number  of  cards  for  each  type  of  school  is  shown 
in  Table  V.. 

TABLE  V 

HUMBER  OF  CARDS  IN  THE  SAMPLE 
ARRANGED  BY  TYPE  OF  SCHOOL 


Type  of  No. of  cards 

school_ in  sample 


Type  A .  466 

Type  B .  26l 

Type  C  .  163 

Type  D .  77 

Type  E .  122 

Total  1,089 
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Thus  1,089  cards  were  used,  and  the  data,  in  Tables  IV  to  XXKIV  in  this 
chapter  and  Tables  LVI  to  LXXIV  in  the  Appendix  are  based  on  this  sample.  As 
IBM  sorts  were  made  according  to  the  &rade,  the  age  and  the  sex  of  the  respon¬ 
dents,  tables  are  available  for  each  of  the  fourteen  questions  on  the  question¬ 
naire  in  four  categories:  (l)  Type  of  School,  (2)  Grade,  (3)  Age  and  (4)  Sex. 

As  the  variations  in  responses  by  grade  and  by  age  often  showed  the  same 
patterns  and  trends,  separate  tables  and  discussions  are  not  always  included 
for  these  two  categories. 

Por  most  of  the  fourteen  questions,  tables  showing  the  responses  accord¬ 
ing  to  the  types  of  school  the  respondents  attended  are  placed  in  the  body 
of  the  thesis.  Tables  showing  responses  according  to  grade,  age  and  sdx  are 
generally  placed  in  the  appendix,  but  a  brief  explanation  of  any  significant 
variations  or  trends  in  the  raw  data  is  given  in  the  body  of  the  work. 

Most  of  the  tables  are  presented  in  percentage  values.  Occasionally  the 
raw  scores  are  presented  when  they  are  more  revealing  than  the  percentages 
derived  from  them.  The  rank  order  of  choices  is  used  in  some  tables  to  show 
strong  preferences  among  the  respondents. 

As  the  tables  and  discussions  in  this  chapter  follow  closely  the  order 
of  the  questions  A  to  E  on  the  questionnaire,  the  chapter  divisions  are 
lettered  A  to  H. 

A.  FACTORS  WHICH  IlCFLUEiTCE  STUDENTS'  CHOICE  OP  BOOKS 

1.  According  to  Type  of  School.  The  student  responses  in  Table  VI  are 
griven  in  raw  scores  and  arranged  in  order  of  frequency.  The  responses  from 
Type  A  schools  are  used  to  establish  the  order. 
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TABLE  VI 

FACTORS  INFLUENCING  STUDENT  CHOICE  OF  BOOKS 
(STUDENTS'  CHOICES  ARRANGED  BY  FREQUENCY 
ACCORDING  TO  TYPE  OF  SCHOOL) 


Possible  responses1  &  2 

Raw  t 

A 

scores  by  tvoe  of  school 

3_ C  D_ JL 

Relation  to  personal  interests . 

312 

172 

99 

445 

82 

Authorship  . 

236 

130 

77 

38 

59 

Title  of  the  book  . 

201 

116 

86 

36 

55 

A  friend's  recommendation  . 

181 

95 

64 

37 

49 

Teacher’s  suggestion  . 

120 

72 

51 

17 

32 

Relation  Of  book  to  school  studies  . . . 

73 

42 

27 

13 

15 

Readability— print,  paragraphs  . 

73 

34 

26 

11 

25 

Discussion  of  book  in  class . 

54 

40 

19 

13 

16 

Influence  of  picture  shows  or  TV . 

45 

30 

17 

13 

14 

Cover  design  and  illustrations  . 

35 

18 

9 

2 

7 

Number  of  pages  . 

18 

7 

3 

1 

2 

Total  responses  . 

1,31*8 

756 

478 

226 

356 

Total  respondents  . 

466 

261 

163 

77 

122 

1  Here,  and  elsewhere  in  the  tables,  the  exact  wording  of  the  possible 
responses  may  be  modified  slightly  to  save  space. 


2  Each  respondent  was  asked  to  "check  up  to  three"  possible  responses. 

In  the  percentage  calculations  following,  the  number  of  responses  is 
taken  as  the  base. 

It  will  be  noted  that  the  number  of  responses  from  each  type  of 
school  is  about  three  times  the  number  of  respondents. 

It  is  evident  that  the  type  of  school  has  no  significant  effect  upon  the 
factors  which  influence  a  student's  choice  of  books.  In  all  types  of  schools, 
the  students'  choices  were  determined  first  by  their  personal  interests  and 
secondly  by  authorship.  The  title  of  the  book  was  also  an  important  factor. 
Teachers  may  be  surprised  to  note  that  their  influence  has  apparently  less 
importance  than  the  recommendations  of  a  student's  friend.  However,  it  is 
possible  that  a  teacher's  influence  may  be  indirectly  implied  in  two  other 
responses:  relation  to  current  studies,  a.nd  discussion  of  the  books  in  class. 
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Students  did  not  believe,  apparently,  that  moving  pictures  and  television 
had  much  effect  on  their  choice  of  hooks.  'How ever,  the  frequency  of  the 
students’  responses  to  these  factors  might  have  been  affected  by  two  consider¬ 
ations:  rural  students  in  1958-59  (the  year  of  the  survey)  had  little  access 
to  television,  and,  for  city  students,  the  novelty  of  television  had  been 
reduced. 

The  format  and  size  of  the  book  seemed  to  have  little  influence  upon 
students’  choices  of  the  books  that  they  read;  one  notes  the  low  frequencies 
of  cover  design  and  illustrations,  as  well  as  the  insignificance  of  the  effect 
of  the  number  of  pages. 

2.  According  to  G-rade.  The  factors  influencing  book  choice  in  all  grades 
followed  the  pattern  explained  on  page  51  •  Some  interesting  variations  may 

be  noted.  Authorship  appeared  to  be  considerably  less  important  to  grade  ten 

students  than  it  was  to  grade  twelve  students.  The  importance  of  a  friend’s 

recommendation  and  the  influence  of  class  discussion  both  had  a  decreasing 

effect  on  choice  of  books  as  the  students  passed  to  higher  grades.  The  in- 

1 

fluence  of  book  titles  was  stronger  in  grade  ten  than  it  was  in  grade 
2 

eleven  . 

3.  According  to  Age.  As  one  might  expect,  there  was  a  very  close  corres- 

3 

pondence  between  the  order  of  responses  by  grade  and  by  age  .  The  responses 
of  fifteen-yearpolds  were  very  similar  to  those  of  grade  ten  students,  and 
the  majority  of  eighteen-and  nineteen-year-olds  were  undoubtedly  in  grade 
twelve.  The  importance  of  authorship  increased  with  increase  in  age  but 

1  See  Fisk's  study  p.120.  In  Junior  High  School,  the  title  of  the 
book  is  the  most  important  factor  in  choosing  a  book. 

2  See  Appendix  Table  LVI. 

3  See  Appendix,  Table  LVII. 
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the  influence  of  a  friend’s  recommendation  decreased.  The  readability  of  a 
book,  a  relatively  unimportant  factor  in  book  choice,  was,  however,  reported 
to  be  twice  as  important  at  age  eighteen  as  it  was  at  age  fifteen. 

The  nineteen-year-old  group  apparently  was  influenced  differently  from 
other  groups  by  some  factors.  They  were  more  willing  than  other  students  to 
take  the  teacher's  suggestions  about  books;  they  favored  books  that  related 
to  current  studies;  and  they  were,  like  grade  ten  students,  influenced  strongly 
by  the  titles.  They  did  not  appear,  however,  to  be  so  much  influenced  by 
friends  or  by  authorship  as  did  the  other  groups. 

4.  According  to  Very  little  variation  between  male  and  female 

responses  to  factors  affecting  book  choice  was  observed.  Television  and  motion 
pictures  had  slightly  more  influence  on  grade  ten  and  grade  eleven  girls  than 
on  boys  of  the  same  grades.  Boys  generally  seemed  to  desire  a  little  more 
discussion  of  books  and  a  closer  connection  between  leisure  reading  and  other 
studies  than  did  girls.  Except  for  these  very  minor  differences,  high  school 
girls  appeared  to  choose  books  in  the  same  manner  as  boys  did. 

B.  STUDENT  PEEEEBMCES  AMONG  NGN*- FICTIONAL  BOOKS 

The  student  preferences  among  non- fictional  books,  whether  classified 
according  to  type  of  school,  grade  or  age,  showed  much  similarity.  Invariably 
all  students  of  these  categories  appeared  to  prefer  life  stories  of  interest¬ 
ing  people  much  more  than  any  other  non-fictional  type  of  book.  Books  on 
war,  on  occupation,  on  careers  and  on  exploring  appeared  to  be  very  popular. 
Books  on  hobbies  and  handicrafts  invariably  ranked  lowest  in  popularity,  mad 
factual  books  on  games  ranked  low. 
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1.  According:  to  Type  of  School.  Table  VII  shows  in  percentages  the 
rank  order  of  the  preferences  of  students  in  the  five  types  of  schools.  The 
responses  from  Type  A  schools  are  used  here  and  in  some  of  the  following  tables 
to  establish  the  rank  order. 


TABLE  VII 

STUDENT  PPJ2EERENCES  AMONG  SPOiT-EI C TI DEAL  BOOKS 
(STUDENTS'  CHOICES  ARRANGED  BY  ERIftUMCY 
ACCORDING  TO  TYPE  OF  SCHOOL) 


Possible  Responses 

A 

_ Types  of  Schools 

BCD 

E 

Life  stories  of  interesting  people.... 

.  .  25$ 

24$ 

22$ 

23$ 

24$ 

Accounts  of  war  and  conquest . 

,..  16 

14 

16 

14 

17 

Exploring  strange  lands . 

12 

11 

14 

12 

Occupations  and  careers . 

13 

14 

15 

12 

Invention  and  discovery . 

10 

9 

12 

9 

Self-improvement,  grooming . 

...  9 

9 

10 

8 

11 

Nature — sea,  birds,  animals . 

..  7 

8 

8 

7 

8 

Games  and  athletics . 

7 

5 

5 

5 

Hobbies  and  handicrafts . 

....  yf> 

3$ 

5/0 

2$ 

2)o 

1  In  this  table,  and  all  other  percentage  tables,  figures  have  been  rounded 
off  to  the  nearest  whole  number. 


Students  from  all  types  of  schools  appeared  to  agree  in  the  kinds  of  non- 

fictional  books  they  preferred.  The  minor  divergences  in  rank  order  are 

probably  not  significant.  Apparently  the  type  of  school  which  students 

attended  did  not  significantly  influence  their  choice  of  non-fictional  books. 

2.  According  to  Grade  and  Age.  Preferences  by  grade  and  age  both  showed 

class  agreement  with  the  pereentages  and  rank  orders  of  Table  VII.  Books  on 

4 

"self- improvement"  showed  a  slight  drop  in  popularity  w ith  increase  in  age, 
but  "nature  books"  were  twice  as  popular  among  nineteen-year-olds  as  they 
were  among  any  other  age  group. 


4  See  Appendix,  Table  LVIII. 
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3*  According  to  Sex.  The  sex  of  the  student  appeared  to  he  the  governing 
factor  in  determining  non- fictional  hook  preferences.  Books  on  games,  in¬ 
vention  and  war  interested  hoys  greatly;  hooks  about  self-improvement  and 
careers  interested  girls.  Girls  apparently  liked  war  hooks,  although  such 
hooks  are  usually  considered  more  appealing  to  hoys. 

It  is  worth  noting,  however,  that  girls  and  hoys  agreed  closely  on  their 
preferences  for  hooks  about  exploration,  about  nature  and  about  hobbies.  In 
general  girls*  preferences  were  much  closer  to  those  given  in  Table  VII  than 
the  hoys*  preferences  were.-* 

C.  STUDENT  PREFERENCES  AMONG  FICTIONAL  BOOKS 

Much  greater  variations  occurred  in  all  categories  among  fictional  pre¬ 
ferences,  Table  VIII,  than  were  shown  among  non-fictional  hook  preferences  in 
Table  VII.  Table  VIII  gives,  in  percentages,  the  rank  order  of  the  preferences 
of  students  according  to  type  of  school. 

1.  According  to  Type  of  School. 


5  See  Appendix,  Table  LIX. 
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TABLE  VIII 

STUDENT  PREFERENCES  AMONG-  FICTIONAL  BOONS 
(STUDENTS'  CHOICES  IN  PERCENTAGES 
ACCORDING  TO  TYPE  OF  SCHOOL) 


Pdssihle  Resoonses 

A 

Tyne 

3 

s  of  Schools 

C  D 

E 

Adventure  stories  (adult) . 

.  155 i 

12$ 

13/5 

11$ 

13$ 

Mystery  and  detective . 

.  13 

15 

16 

20 

18 

Adventure  stories  (youths) . 

10 

12 

9 

12 

Humor . 

13 

11 

9 

11 

Careers . . . 

.  10 

12 

9 

10 

9 

Love . 

.  9 

5 

10 

8 

6 

Sports . . . 

.  8 

9 

7 

11 

8 

Science  fiction . 

. .  7 

6 

8 

6 

9 

Animal  stories . . 

.  4 

8 

5 

5 

6 

Travel . 

4 

3 

2 

1 

1 

"Western" . 

.  4 

5 

6 

8 

6 

fantasy . 

2$ 

1$ 

2$ 

1$ 

The  student  preferences  for  fiction  were  quite  consistent  in  all  types  of 
schools.  One  to  two  per  cent  of  the  students  preferred  hooks  of  fantasy,  9$ 
to  12$  showed  a  preference  for  stories  featuring  young  heroes,  1 2$  to  1 4$ 
seemed  to  prefer  historical  romances  (vrith  adult  heroes),  and  13$  to  20$ 
chose  mystery  and  detective  tales,  the  most  popular  type  of  fiction  in  all  types 
of  schools.  If  adventure  stories  with  both  youthful  and  adult  heroes  are  con¬ 
sidered  together,  they  outweighed  in  popularity  the  mystery  stories,  and  in 
fact,  constitute  one  quarter  of  the  total  preferences.  Humor  stories  and 
"career"  stories  separately  and  together  showed  a  high  degree  of  popularity 
in  all  types  of  schools.  Travel  stories  showed  a  decrease  in  popularity  from 
larger  to  smaller  schools,  and  "Westerns"  increased  in  popularity  as  the  size 
of  the  school  decreased.  Love  stories  appeared  to  he  lower,  and  animal  stories 
higher,  in  popularity  in  the  B  or  medium-3ized  schools  than  in  other  types. 

2.  According  to  Age  and  Grade.  Some  types  of  fiction,  notably  adult 
adventure  stories  (historical  romance) ,  science  fiction-  and  travel  stories 
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increased,  steadily  in  popularity  with  increase  in  age.  Others  just  as  notice¬ 
ably  decreased  in  favor:  hooks  of  youthful  adventure,  of  mystery,  love  and 
fantasy.  Only  a  few  types  of  fiction,  notably  stories  of  travel  and  of 

animals,  remained  relatively  stablfe  in  popularity  as  the  age  of  the  readers 

6 

increased  from  fifteen  to  nineteen. 

The  preferences  by  grade  followed  closely  those  mentioned  immediately 
above  with  regard  to  age. 

3.  Accpp^nff  to  Sex.  The  sex  of  the  student  appeared  to  be  the  governing 
factor  in  determining  fiction  preferences.  To  show  that  the  preferences  of 
male  students  differed  widely  from  those  of  females  students,  Table  IX,  with 
pereentage  preferences  in  rank  order,  is  given. 

TABLE  IX 

STUDENT  PREFERENCES  AMONG  FICTIONAL  BOONS 
(STUDENTS’  PREFERENCES  ARRANGED  EY 
FREQUENCY  ACCORDING  TO  SEX) 


Possible  Responses 

Male 

Sex 

Rank 

Female  Rank 

Animal  stories . 

8$ 

6 

4# 

7 

Adventure  stories  (youthful  heroes) . 

...  5 

9 

17 

1 

Adventure  stories  (adult  heroes) . 

...  13 

3 

14 

3 

Mystery  and  detective . 

. . .  18 

1 

12 

5 

Love. . . . . 

. . . .  1 

12 

13 

4 

Fantasy . 

. . . .  2 

10 

2 

12 

Science  fiction . 

. ..  12 

5 

3 

10 

Stories  of  careers . 

8 

15 

2 

Sport  stories . 

...  13 

3 

14 

7 

Travel  stories . 

10 

3 

10 

Humorous  stories . 

3 

10 

6 

"Western"  stories . 

6 

yf> 

10 

7 

Table  IX  seems  to  corroborate  the  findings  of  Norvell  and  others 


regarding  the  differences  in  fiction  preferences  of  girls  and  boys.  Girls 


6  See  Appendix,  Table  LX. 

7  See  above  Chapter  III,  pp.  3&f. 
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placed  love  stories  and  career  stories  near  the  top  in  popilarity;  hoys  placed 
them  near  the  bottom.  The  reverse  wg.s  true  for  sports  stories  science 
fiction;  boys  were  highly  interested,  girls  uninterested.  The  girls  preferred 
stories  of  young  adults  much  more  than  did  the  boys. 

Boys  and  girls,  however,  showed  some  similarities  in  their  preferences. 
They  agreed  in  their  high  regard  for  humorous  stories  and  adult  adventure 
stories  (or  historical  novels)  and  in  their  lack  of  interest  in  stories  of 
travel,  fantasy  and  animals. 

D.  STUDENT  UTERES T  IE  POETRY,  ESSAYS, 

ARTICLES,  SHORT  STORIES  AND  PLAYS 

Short  stories,  articles,  essays,  poetry  and  plays  form  the  major  part  of 
high  school  literature  courses.  In  addition,  Invitation  to  Read  contains  lists 
of  these  kinds  of  literary  material.  The  investigators  tried  to  discover  if, 
in  addition  to  factual  and  fictional  novels,  other  types  of  literature  had 
much  appeal  for  students.  Table  X  shows  the  student  interest  in  the  five 
kinds  of  literature. 

TABLE  X 

STUDENT  INTEREST  IE  FIVE  TYPES  OE  LITERATURE 
(STUDENTS'  CHOICES  IN  RAW  SCORES 
ACCORDING  TO  TYPE  OE  SCHOOL) 


Types  of  Schools 

Possible  Responses 

A 

B  C  D  E 

Plays . 

.  101 

36 

31 

12 

16 

Poetry . 

.  101 

51 

28 

11 

23 

Short  stories . 

.  333 

190 

134 

59 

39 

Magazine  articles . 

.  370 

208 

128 

66 

85 

Essays . 

.  62 

36 

19 

7 

16 

No.  of  Responses  . 

.  967 

521 

340 

155 

229 

No.  of  Respondents . 

261 

163 

77 

122 
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The  responses  in  Table  X  indicate  that  only  two  of  the  five  types  of  lit¬ 
erary  material,  short  stories  and  magazine  articles,  were  popular.  Possibly 
the  figures  reflect  the  reading  interests  of  adult  Canadians;  and  the  fact 
that  some  interest  was  shown  by  high  school  students  in  plays,  poetry  and 
essays  might  be  attributed  to  their  study  of  these  literary  forms  in  school. 

Short  stories  and  magazine  articles  appeared  to  be  quite  popular  with  all 
students  of  all  ages  and  grades,  as  they  were  with  students  of  the  different 
types  of  schools.  Essays  were  very  unpopular,  even  among  grade  twelve  students, 
and  plays  only  slightly  more  attractive  than  essays. 

Boys  appeared  to  prefer  essays  slightly  more  than  did  girls;  girls  seemed 
to  like  poetry  and  plays  more  than  did  boys. 

E.  TITLES  OE  BOOKS  Ill  SCHOOL  LIBRARIES  JBECOMMEKDBD  BY  STUDENTS 

In  response  to  Question  E  on  the  questionnaire,  ntfhat  books  in  your 
school  library  would  you  recommend  to  a  friendf11  the  respondents  listed  one, 
two  or  three  titles.  AL1  titles  that  were  listed,  not  merely  those  from  the 
proportional  sample,  were  recorded.  The  presentation  of  data  from  these 
records,  therefore  does  not  show  listings  according  to  type  of  school,  and, 
in  fact,  follows  a  somewhat  different  order  from  that  of  sections  A  to  D. 

Numerous  conclusions  can  be  drawn  from  the  data.  The  lists  show,  for 
example,  which  were  the  most  popular  books  in  high  school  libraries.  In 
Table  XI,  the  N's  are  the  numbers  of  students  responding;  the  F's  (the 
frequencies) ,  the  number  of  times  a  book  was  recommended;  and  the  "rank" , 
the  measure  of  popularity  (first,  second,  third,  etc.)  of  a  book  by  grade 
and  sex.  A  frequency  of  77,  for  instance,  was  very  high — the  highest  recorded — 
and  a  frequency  of  10  indicated  a  popular  book. 


6o 


The  high  popularity  of  The  Rohe  and  The  Tale  of  Two  Cities  and  the  con¬ 
siderable  student  interest  in  Ten  Hur  can  he  seen  from  the  data  presented 
in  Table  XI. 


TAELS  XI 

STUDENT  REPORT  OH  TES  POPULARITY  OS 
THREE)  LEISURE  READING  BOORS 
(ARRANGED  BY  GRADE  AND  SEX) 


Gra6.es  and  Sex  of  Respondents 


Title  of  Book 

Gr.X 

Gr.X 

Gr.XI 

Gr.XI 

Gr.XII 

Gr.XII 

Boys 

Girls 

Boys 

C-irls 

Boys 

Girls 

The  Robe 

IPs 

5  82 

716 

489 

605 

528 

526 

E*s 

6 

27 

10 

57 

28 

77 

Rank 

25th 

4th 

7th 

1st 

2nd 

1st 

The  Tale  of 

Two  Cities 

IPs 

582 

716 

489 

605 

528 

526 

E*s 

13 

19 

22 

46 

36 

35 

Sank 

7th 

17th 

2nd 

2nd 

1st 

4th 

Ben  Eur 

IPs 

582 

716 

489 

605 

528 

526 

F«s 

10 

13 

6 

10 

6 

10 

Rank 

11th 

19  th 

18th 

27  rd 

18th 

15th 

The  data 

of  Table  XI 

illustrates  what 

can  be 

verified  from  a 

study  of 

the  titles  listed  in  Table  LXI  of  the  Appendix;  w  tfiz.  that  three  groups  of 


novels,  arbitrarily  called  "Modern",  "Classic"  and  "School  Classic",  were 
very  popular  in  high  school  reading.  "Modern"  novels  include  these  not  pub¬ 
lished  earlier  than  ca.  1940.  "School  Classics"  are  older  and  simpler  to 
read;  they  have  been  the  stock  books  in  school  libraries  for  upwards  of  forty 
years.  The  "Classics"  are  well-known,  though  hard  to  define  precisely. 
Examples  of  these  three  groups,  each  example  highly  popular  \^ith  high  school 


8  See  Appendix,  Table  LXI. 
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students,  are  given  in  Table  XII. 


TABLE  XII 

BOOKS  STUDENTS  EECOMMEND  HIGHLY 
CLASSIFIED  INTO  THREE  GECUPS 


Classics 

School  Classics 

Modern 

Tale  of  Two  Cities** 

The  Black  Stallion** 

The  Great  Escape* 

Jane  Eyre 

White  Fang* 

The  Wooden  Horse** 

Quo  Vadis 

Beau  Geste** 

Hon  Tiki* 

Les  Miserables 

The  Wolf  King* 

Seventeenth  Summer 

Wuthering  Heights 

20,000  Leagues  Under 

Diary  of  Anne  Frank 

the  See,* 

The  Eobe** 

Ben  Hur** 

Tremblirg  Years 

The  Lamp  is  Heavy 

Going  Steady 

Lantern  in  Her  Hand 

Big  Doc's  Girl 

Eamona 

The  Citadel 

Seventeen 

The  Caine  Mutiny** 

My  Friend  Flicka 

Old  Man  and  the  Sea* 

King  Solomon's  Mines* 

U-Boat  977* 

Scarlet  Pimpernel** 

Mrs.  Mike 

The  Good  Earth 

The  Yearling 

Silver  Chief* 

Karen 

The  Silver  Chalice** 

The  Big  Fisherman 

In  the  above  lists  the  double  star  (**)  indicates  a  book  that  was  fre¬ 


quently  recommended  by  both  boys  and  girls.  The  single  star  (*)  indicates 
titles  that  we re  often  recommended  by  boys;  the  unstarred  titles  were  often 
recommended  by  girls. 

Only  books  recommended  twenty  times  or  more  are  listed  in  Table  XII.  The 
lengths  of  the  lists,  therefore,  indicate  to  3ome  extent  the  degree  of  popular¬ 
ity.  It  is  seen  that  relatively  few  classics  were  highly  popular.  Boys  read 
fewer  classics  than  did  girls.  Though  the  boys'  preferences  differed  from 
the  girls1,  in  School  Classics  each  sex  reported  about  the  same  number  of 
books  as  very  popular. 

The  popularity  of  a  typically'  boys'  book  and  a  typically  girls'  book  is 
shown  in  Table  XIII,  which  is  arranged  in  the  same  form  as  Table  XI,  page  60. 
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TABLE  XIII 

STUDENT  REPOET  ON  TEE  POPULARITY 
OP  TWO  LEISURE  READING  BOONS 
(ARRANGED  BY  GRADE  AND  SEX) 


Grades  and  Sex  of  the  Respondents 


Title  of  Book 

Gr.X 

Gr.X 

Gr.XI 

Gr.XI 

Gr .XII 

Gr.XII 

Boys 

Girls 

Boys 

Girls 

Boys 

Girls 

The  Lamu 

is  Heavy  N's 

582 

716 

489 

605 

528 

526 

F«s 

•  • 

51 

•  9 

24 

•  • 

23 

Rank 

1st 

•  • 

6th 

•  • 

8th 

20.000  Leagues 

Under  the  Sea 


Nfs 

582  716 

489 

605 

528 

526 

E»s 

11 

13 

•  • 

7 

•  • 

Rank 

10th 

5th 

•  • 

16  th 

•  • 

The  Lanro  is  Heavy  was  very  popular  with  girls  (its  popularity  decreasing 
with  grade),  hut  this  hook  did  not  interest  hoys  at  all.  Conversely,  20.000 
Leagues  Under  the  Sea  appealed  to  hoys  hut  not  to  girls. 

The  most  popular  hooks,  according  to  hoys  and  girls  in  the  three  high 
school  grades,  are  listed  in  Tables  XIV  a.nd  XL.  Only  those  titles  recom¬ 
mended  ten  times  or  more  are  given  in  Table  XIV,  and  only  those  recommended 
twenty  times  or  more  are  given  in  Table  XV.  The  numbers  in  the  tables  re¬ 
present  the  actual  number  of  times  each  title  was  recommended  by  1,599 

1 

hoys  and  1,847  girls  reporting. 


1  See  footnote  to  Table  XIV,  p.  63. 


m,: 


r  '  ■ 


n. 


►  ■ 


: ' :  o  ! 


r*  '' 


I 


one 


so  )il. 


.  ! 


t  '  t ■  r  /  :o0  .  ,  t  :  -  '  d  d  d  {  o' 


. 

-  , "  '  od  '.o.' .’o 

'  r  ~  > 

'i  •  ->  . 

i  L  aai  d  o  id 

xi  i 

• 

d  •  '  ■  <  •' 

ocf  1  [  ' 

d  "P, 

o  i*r 

-ccov:  no.'Fd.’.d 

;  :  ,i 

i 

o  .  L .  m.  • 

d  3  i  ic 

, 

loo  03 

n\:o  .  .tot:  ono 

, 

0  j 

■  a  •/ i 

9i  03  1 1  a  ■ 

;  , 
*  .  v  ' 

od  1)0.’)  :  vr 

- ei  n  X  fj 3 -  d 

;  oiou.. X/;.:  o.;J 

,  .  o  '  ,;o  . 

? 

..Fid  -,d  o  ?d 

;''o"  s  :  09  ;  ’  o_.,  o  ->  -  >  ‘  f  . ;  j.  v  d>'  o  Fd  d  :o~  o'i 

\  -  r  ’  V  ‘  <  v  '  '  /  ■ 


63 


TABLE  XIV 

BOOKS  FROM  HIGH  SCHOOL  LIBRARIES  RECOMMENDED 
BY  BOYS  IN  THE  THREE  HIGH  SCHOOL  GRADES 
(TITLES  ARRANGED  IN  ORDER  OF  POPULARITY) 


Grade  X  Choices  Grade  XI  Choices  Grade  XII  Choices 


No. 

Book  Titles 

No. 

,  Book  Titles 

No. 

Book  Titles 

31 

The  Great  Escape 

26 

The  Wooden  Horse 

36 

Tale  of  Two  Cities 

20 

Black  Stallion 

22 

Tale  of  Two  Cities 

28 

The  Rohe 

20 

Wooden  Horse 

17 

The  Great  Escape 

25 

The  Silver  Chalice 

19 

White  Fang 

14 

The  Caine  Mutiny 

22 

The  Wooden  Horse 

17 

Beau  Geste 

13 

20 ,000  Leagues 

16 

The  Caine  Mutiny 

17  Kon  Tiki 

Under  the  Sea 

14 

Old  Man  and  the  Sea 

13 

Tale  of  Two  Cities 

11 

King  Solomon's  Mines 

14 

Beau  Geste 

12 

The  Wolf  King 

10 

Old  Man  and  the  Sea 

13 

Quo  Vadis 

11 

20,000  Leagues 

10 

The  Rohe 

13 

The  Great  Escape 

Under  the  Sea 

12 

Kon  Tiki 

10 

Ben  Hur 

I-  As  explained  on  page  59,  the  responses  from  all  students  (not  just  those 
of  the  proportional  sample)  were  used  in  Sections  E  and  E.  The  number  of  hoys 
and  girls  reporting  cam  he  computed  from  Table  XIV  and  can  he  seen  again  in 
Table  XVI,  page  64. 


TABLE  XV 

BOOKS  EROM  HIGH  SCHOOL  LIBRARIES  RECOMMENDED 
BY  GIRLS  III  THE  THREE  HIGH  SCHOOL  GRADES 
(TITLES  ARRANGED  IN  ORDER  OF  POPULARITY) 


Grade  X  Choices 

No.  Book  Titles 

Grade  XI  Choices 

No.  Book  Titles 

Grade  XII  Choices 

No.  Book  Titles 

51 

Lamp  is  Heavy 

57 

The  Rohe 

77 

The  Rohe 

42 

Seventeenth  Summer  46  Tale  of  Two  Cities 

58 

Jane  Eyre 

27 

Diary  of  Anne  Frank  39 

Jane  Eyre 

50 

Silver  Chalice 

27 

The  Rohe 

32 

Trembling  Years 

35 

Tale  of  Two  Cities 

27 

Jane  Eyre 

27 

Seventeenth  Summer 

32 

The  Citadel 

25 

Lantern  in  Her  Hand  24 

The  Citadel 

29 

The  Big  Fisherman 

25 

Trembling  Years 

24 

The  Lamp  is  Heavy 

28 

The  Good  Earth 

25 

Ramona 

22 

Diary  of  Anne  Frank 

26 

Quo  Vadis 

20 

Going  Steady 

22 

The  Good  Earth 

23 

The  Lamp  is  Heavy 

20 

Seventeen 

20 

The  Silver  Chalice 

These  lists  add  evidence  to  the  concl visions  already  mentioned.  That  is, 
with  some  exceptions  hoys1  choices  can  he  distinguished  from  girls'.  The  three 
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groups  of  books  mentioned  on  page  6l  are  all,  and  fairly  equally,  represented 
on  each  list. 

Changes  in  reading  patterns  were  noticeable  with  changes  in  grades.  For 
instance,  The  Great  Escape  dropped  regularly  in  popularity  among  the  boys; 

The  Lamp  is  Heavy.  Seventeenth  Summer  and  the  Diary  of  Anne  Frank  lost  favor 
with  the  girls  as  they  moved  from  grade  ten  to  grade  twelve.  Jane  Eyre 
gained  regularly  in  popularity  among  the  girls;  Kae  Wooden  Horse  maintained 
high  favor  with  the  boys;  and  the  Tale  of  Two  Cities  gained  favor  with  both 
boys  and  girls.  The  Robe  began  its  popularity  with  the  younger  girls,  reached 
highest  popularity  with  grade  eleven  and  twelve  girls,  and  began  to  attain 
some  popularity  with  grade  twelve  boys.  Juvenile  novels  such  as  Wolf  Zing. 
Twenty  Thousand  Leagues  Under  the  Sea,.  Anne  books  for  girls  and  Zane  Grey 
books  for  boys  (not  listed  in  Tables  XIV  and  XV)  lost  popularity  quickly  after 
grade  ten,  and  adult  books  such  as  The  Silver  Chalice.  Quo  Yadis  and  The  Good 
Earth  gained  their  popularity  only  at  grade  twelve  level. 

Similar  and  further  trends  and  tendencies  can  be  discovered  from  a  study 

9 

of  the  extended  lists  which  are  given  in  the  appendix. 

Counts  of  the  actual  numbers  of  titles  recommended  by  boys  and  girls  in 
each  of  the  three  grades  are  shown  in  Table  XIII. 

TABLE  XVI 

NUMBERS  ON  TITLES  OP  BOOKS  PROM  SCHOOL 
LIBRARIES  RECailENDED  BY  BOYS 
AND  GIRLS  IN  HIGH  SCHOOL 


Boys_ Girls 


Grade 

Number 

■Number  of 

Number 

Number 

Responding 

Titles 

Responding 

of  Titles 

Grade  X 

582 

540 

716 

519 

Grade  XI 

489 

468 

605 

506 

Grade  XII 

*>28 

4o8 

526 

368 

Totals 

1.569 

1.^6 . 

1.847 

1.393 

9  See  Appendix,  Tables  LXI  and  LXII. 
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From  these  figures  it  can  be  seen  that  boys  listed  almost  a  title  each, 
girls  somewhat  fewer.  Boys,  as  suggested  earlier,  appear  to  range  widely  in 
their  leisure  reading,  girls  not  so  widely.  If  the  grade  twelve  figures  on 
page  62  (where  the  number  of  respondents  are  about  equal)  are  considered  in 
conjunction  with  the  data  of  Table  XVT ,  the  "strength”  of  girls’  preferences 
for  favored  books  appears,  again,  to  be  much  higher  than  the  boys'  preferences 
for  their  favorites. 

To  Table  XVI  another  set  of  figures  can  be  added,  the  numbers  of  titles 
mentioned  more  than  twice;  that  is,  the  numbers  of  moderately  popular  books, 
omitting  only  those  titles  that  might  be  called  random  or  odd  choices. 


TABLE  XVII 


HIMESES  OF  TITLES  LISTED  AND  LUMBERS 
OF  TITLES  LISTED  MORE  TEAK  TV/ ICE 
(BOYS'  AND  GTELS'  LISTINGS  OF  TITLES 
FROM  HIGH  SCHOOL  LIBRARIES) 


Grade 

Numbers 

of  Bovs' 

Listings 

Numbers 

of  Girls 

'  Listings 

No.  Res¬ 
ponding 

No.  of 

Titles 

Listed 

No  .Listed 

More  Than 
Twice 

No.  Res¬ 
ponding 

No .  of 
Titles 
Listed 

No.  Listed 
More  Than 
Twice 

Gr.X 

582 

540 

82 

716 

519 

113 

Gr.XI 

489 

468 

70 

605 

506 

111 

Gr.XII 

528 

408 

70 

52  6 

368 

84 

Again  the  figures  show  that,  although  girls  listed  fewer  titles,  they 
favored  some  books  more  than  boys  favored  their  favorites. 


In  the  complete  list  the  same  sort  of  overlap  in  titles  from  grade  to 
grade  and  from  male  to  female  preference,  as  was  evident  in  the  truncated 
lists  given  on  page  63,  is  noticeable.  If  this  overlap  is  considered  along 
with  the  data  from  Table  XVII,  one  would  estimate  that  a  bare  minimum  of 
books  for  high  school  leisure  reading  would  be  one  hundred  per  grade.  One 
hundred  fifty  to  two  hundred  \tfould,  apparently,  serve  all  three  grades  at 
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the  Dare  minimum  level.  .Almost  all  high  school  students,  would,  it  seems, 
read  some  or  even  many  of  this  minimum  of  highly  popular  hooks.  To  provide 
more  more  extended  range,  up  to  the  numbers  indicated  hy  the  complete  lists, 
about  500  titles  per  grade  (probably  700  to  800  for  three  grades)  would  be 
needed.  In  choosing  such  an  array  of  books,  interested  teachers  and  librarians 
may  wish  to  consult  the  appendix. ^ 

F.  TITLES  OF  BOOKS  HOT  IN  SCHOOL  LIBRARIES  RECOMMENDED  BY  STUDENTS 

The  data  obtained  from  Question  F,  "Books  not  in  your  school  library 
but  which  you  would  recommend  to  a  friend",  bear  some  similarity  to  those  of 
Question  E,  and  some  of  the  conclusions  are  similar. 

According  to  Table  XVIII1  following,  an  average  of  one  book  per  pupil 
was  mentioned  or  recommended. 

TABLE  XVIII 

NUMBERS  OF  TITLES  OF  BOOKS  NOT  III  SCHOOL  LIBRARIES 
RECOMMENDED  BY  BOYS  AND  GIRLS  IN  HIGH  SCHOOL 


Boys  Girls 


Grade 

Number 

Number  of 

Number 

Number  of 

Responding 

Titles 

Responding 

Titles 

Grade  X 

582 

550 

716 

685 

Grade  XI 

489 

504 

605 

605 

Grade  XII 

528 

443 

526 

475 

Totals 

1,599 

1,497 

1,847 

1,765 

L  Table  XVIII  is  parallel  to  Table  XVI,  page  64. 

More  exactly  than  in  Question  E;  students  recommended  about  a  title  each. 
A  study  of  these  titles  in  the  Appendix'1'1  shows  some  strange  anomalies.  Many 
titles  that  one  would  expect  to  be  found  in  school  libraries  were  mentioned. 


10  See  Appendix,  Tables  LXI  and  LXII. 

11  See  Appendix,  Tables  LXIII  and  LXIV. 
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Either  the  libraries  were  deficient  in  some  very  popular  books  or  the  students 
had  failed  to  locate  the  books  in  their  own  schools.  Some  carelessness  and 
some  forgetfulness  among  the  respondents  could  be  expected;  and,  supposedly, 
if  a  student  had  obtained  a  book  from  a  source  other  than  the  school  library, 
he  would  likely  report  that  it  was  not  in  his  school.  However,  it  is  possible 
that  the  majority  of  the  2,000  titles  recommended  we re  not  available  in  high 
school  libraries.  Some,  such  as  Slack  Beauty.  Hardy  Boys.  My  Friend  fflicka. 
Sue  Barton,  and  Anne  books  are  juvenile;  others,  such  as  Dr.  Zhivase.  and 
War  and  Peace  are  too  mature;  some  others,  such  as  The  Egyptian.  Peyton  Place 
and  Lolita  are  undesirable.  A  surprising  number  of  titles  listed  were  un¬ 
known  to  the  investigators  and  thought  to  be  spurious.  When  publishers’ 

book  lists  were  consulted,  however,  all  titles  listed  were  found  to  be  ’’real" . 

12 

Che  complete  lists  in  the  Appendix  may  prove  interesting  and  valuable  to 
teachers  and  librarians  who  wish  to  add  to  their  library  collections. 

Che  students  appeared  to  range  widely  in  their  reading  outside  the  books 
usually  found  in  school  libraries.  Although  none  of  the  books  recommended 
in  response  to  Question  P  reached  nearly  the  popularity  of  those  recommended 
under  Question  E,  the  same  extended  listings  are  noticed.  Truncated  lists, 
similar  to  those  on  page  63  are  given.  Cables  XIX  and  XX  show  the  boys'  and 
girls'  recommendations  by  grade,  the  numbers  indicating  relative  popularity 
as  before. 


12  Ibid. 


68 


TABLE  XIX 

BOOKS  EOT  FCUHD  IE  HIGH  SCHOOL  LIBRARIES  BUT  RECOMMEEDED 
BY  BOYS  IE  TEE  THREE  HIGH  SCHOOL  GRADES 
(TITLES  ARRANGED  IE  ORDER  OP  POPULARITY) 


/ 

o 


Grade  X  Choices 

Eo.  Book  Titles 

Grade  XI  Choices 

Eo.  Book  Titles 

Grade  XII  Choices 

Eo.  Book  Titles 

24 

Zane  Grey  titles 

16  Peyton  Place 

12 

The  Rohe 

13 

Hot  Rod 

9  Zane  Grey  titles 

10 

Dr.  Zhivago 

10 

10 

Peyton  Place 

The  Black  Stallion 

6  Kon  Tiki 

9 

Zane  Grey  titles 

TABLE  XX 

BOOKS  EOT  POUED  IE  HIGH  SCHOOL  LIBRARIES  BUT  RECOMMENDED 
BY  GIRLS  IE  THE  THREE  HIGH  SCHOOL  GRADES 
(TITLES  ARRAEGED  IE  ORDER  OP  POPULARITY) 

/ 

o 

Grade  X  Choices  Grade  XI  Choices  Grade  XII  Choices 


Eo. 

Book  Titles 

Eo. 

Book  Titles 

Eo. 

Book  Titles 

19 

Mrs.  Mike 

16 

The  Hun's  Story 

17 

The  Silver  Chalice 

14 

Marjorie  Morning- Star 

15 

Jane  Eyre 

15 

Jane  Eyre 

14 

Gone  With  the  Wind 

15 

Marjorie  Morning-Star 

15 

Gone  With  the  Wind 

14 

Zane  Grey  titles 

15 

The  Rohe 

12 

Marjorie  Morning-Star 

13 

The  Rohe 

14 

Gone  With  the  Wind 

12 

Eot  as  a  Stranger 

13 

The  Silver  Chalice 

12 

Silver  Chalice 

11 

The  Rohe 

12 

Anne  Books 

12 

Diary  of  Anne  Frank 

10 

Tale  of  Two  Cities 

11 

The  Lamp  is  Heavy 

12 

Tale  of  Two  Cities 

10 

The  Eun's  Story 

11 

Jane  Eyre 

12 

Magnificent  Obsession 

10 

Little  Women 

10 

The  Man  Called  Peter 

10 

Peyton  Place 

10 

Eot  as  a  Stranger 

10 

Diary  of  Anne  Prank 

Each  girls'  list  in  Table  XX  (and  in  the  complete  compilation)1-^  contains 


many  more  titles  that  were  reported  to  he  quite  popular  than  do  the  corres¬ 
ponding  hoys'  lists  in  Table  XIX.  This  seems  to  indicate,  again,  that  hoys 

did  not  follow  set  patterns  in  free  reading;  girls  do.  Girls  often  read 

14 

"hoys"  hooks,  apparently;  hut  hoys  seldom  read  "girls'"  hooks  .  Books  that 


13  See  Appendix,  Tables  LXIII  and  LXIV. 

14  G.W.  Horvell,  Chapter  III,  page  36. 
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are  hard,  easy,  plain,  sensational,  well-known,  unknown,  classical  and  modern, 
all  find  their  champions  among  high  school  students.  From  the  truncated 
lists  in  Tables  XIX  and  XX,  and  even  more  from  the  complete  lists1'',  the 
reader  will  conclude  that  some  “progress"  in  reading  from  grade  to  grade 
apparently  existed.  The  trends  were  not  clear  or  conclusive,  of  course,  and 
the  stead^r  popularity  of  such  hooks  as  Gone  With  the  Wind  and  The  Silver 
Chalice  cannot  he  easily  explained. 

1 6 

All  hooks  recommended  four  times  or  more  are  listed  in  the  Appendix  , 
because  the  list  may  provide  interested  teachers,  students  and  librarians  with 
some  titles  not  listed  at  present  by  the  School  Book  Branch 

in  Invitation  to  Read. 


G.  EXTEHT  OF  STUDENT  KEADI1TG 


17 

Departmental  regulations  for  the  high  school  recommend  that  each 
student  should  read  from  seven  to  ten  books  per  year.  The  investigators  knew 
that,  though  many  students  did  not  reach  this  quota,  others  greatly  exceeded 
it.  The  students  were  asked  to  indicate  how  many  books  per  year  they  read 
for  credit,  and  how  many  in  addition  they  read  for  which  no  credit  was  requested. 

Tables  XXI  to  XXV  show  that,  in  all  types  of  schools,  approximately  nine 
books  per  student  per  year  were  read  for  credit,  and  eight  books  per  student 
per  year  were  read  in  addition.  The  calculations  were  based  on  the  number  of 
student  responses  multiplied  by  the  number  of  books  claimed  read.  The  full 
tabulation  for  A- type  schools  follows  (Table  XXI ),  and  the  corresponding 

15  See  Appendix,  Tables  LXIII  and  LXIV. 

16  Ibid. 

17  Senior  High.  School  Curriculum  Guide.  Department  of  Education 
publication,  1955»  states:  "It  is  suggested  that  ten  books  per  year  be  con¬ 
sidered  a  reasonable  goal  for  the  average  student. ...  Some  students  may  read 
more  than  ten  books  per  year;  some  may  read  fewer."  page  5 2 . 
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1.  Books  Read  for  Credit. 


TABLE  XXI 


BOOKS 

BEAD 

FOR  CREDIT  IN  TYPE-A 

SCHOOLS 

No.  of 
Books  •  •  •  • 

•  3 

4 

5 

6  7 

8 

9 

10  11 

12 

13 

14 

Sums 

Responses. 

•  9 

20 

28 

30  19 

24 

34 

141  5? 

61 

22 

9 

454 

Products. . 

•27 

80 

l4o 

180  133 

192 

306 

1410  627 

732 

286 

126 

4,239 

Mean  X  t 

4239 

f  454  =  9.3 

BOOKS  READ 
IN  El  YE 

TABLE  XXII 

FOR  CREDIT  BY  STUDENTS 

I  TYPES  0E  SCHOOLS 

Type  of 

Sums  of 

Sums  of 

Averages 

School 

Responses 

Products 

(Means) 

A-type . 

. . . .  454 

4,239 

9.3 

B-type . 

. .  . .  236 

2,050 

8.7 

C-type  . 

. . . .  162 

1,271 

7.8 

D-type  . 

69 

621 

9.0 

E-type . 

115 

1,126 

9.8 

With  little  variation 

it  appears  that  students 

were  reading  (or 

claim- 

ing  to  have  r 

ead)  eight  to 

nine  books  each  per  year 

for  credit.  The 

si  ightly 

lower  average 

for  C-type  schools 

is  possibly'  explained  by  their  less 

adequate 

facilities. 

Table  XXIII  showing  the  average  number  of  books  read  per  year  for  credit 
by  male  and  female  students  in  each  high  school  grade,  indicates  that  girls 
read  more  books  for  credit  than  boys  did,  and  grade  twelve  students  read 
fewer  books  than  the  students  in  other  grades  did. 


X 


'  • '  w 
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TAELS  XXIII 

AVERAGE  NUMBER  OF  BOOKS  READ  EOR  CREDIT 
BY  STUDENTS  ACCORDING  TO  GRADE  AIT)  SEX 


Grades .  X  XI  XII  Average 

Males  .  9.4  9.3  7.6  8.8 

Females .  9.6 _ 10.5  7.8  9.3 

Totals _ 19.0 _ 19.3  15.4 _ 18,1 


2.  Books  Read  for  Which  no  Credit  Was  Claimed.  Calculations  and  tables 
similar  to  those  on  pages  70  and  71  indicate  that  students  read  an  average 
of  approximately  eight  books  per  year  for  which  they  claimed  no  credit. 
Tables  XXIV  and  XXV  present  the  data. 


TABLE  XXIV 

BOOKS  READ  FOR  WHICH  NO  CREDIT  IS  CLAIMED 
(ARRANGED  ACCORDING  TO  TYPE  OF  SCHOOL) 


Type  of  Sums  of  Sums  of  Averages 

School _ Responses  Products _ (Means) 

A-type .  435  3»650  8.4 

B-type .  244  2,023  8.3 

C-type .  141  1,127  8.0 

D-tyoe .  68  565  8.3 

E-type .  113  813  7.2 


The  average  shown  in  Table  XXIV  for  E-type  schools  is  lower  than  for 
that  of  the  other  types  of  schools,  but  it  may  be  noted  in  Table  XXII  that 
the  average  for  E-type  schools  is  higher  than  that  of  the  other  schools. 

Table  XXV,  the  average  number  of  books  read  per  year  by  boys  and  girls 
but  for  which  credit  was  not  claimed  corresponds  to  Table  XXIII. 
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TABLE  XXV 

AVERAGE  EIJMBER  OF  BOOKS  READ  FOR  V/EECE 
CREDIT  IS  ROT  CLAIMED 
(ARRANGED  ACCORDING  TO  GRADE  AED  SEX) 


Grades .  X  XI  XII  Average 

Males .  8.0  8.15  7.5  7.9 

Females . 9-^5  8.4  7.7 _ 8.5 

Totals  17.45  16.55  1 5.2  16.4 


As  shown  in  Table  XXV,  girls  read  more  books  than  did  boys,  and  the 
students  in  grades  ten  and  eleven  read  more  books  than  did  the  students  of 
grade  twelve. 

Tables  XXI  to  XXV  indicate  that  students  over  the  province  quite  consist¬ 
ently  read  almost  as  many  books  for  ’’no"  credit  as  they  did  for  credit.  The 
average  number  of  books  read  per  student  per  year  appeared  to  be  approximately 
seventeen, 

H.  STUDENT  DIFFICULTIES  II?  LEISURE  READING 

The  investigators  did  not  anticipate  that,  in  the  high  schools,  all 
pupils  would  be  reading  the  number  of  books  suggested  by  Departmental  regula.- 
tions,  or  that  an  the  average  they  would  be  reading  seventeen  books  per  year. 
Avid  readers,  it  was  known,  read  widely;  but,  as  Table  XXI,  page  70,  shov;s, 
some  students  read  few  books.  A  question,  "What  difficulties  do  you  encounter 
in  leisure  reading?"  was  placed  on  the  questionnaire  especially  for  these 
students  who  found  reading  difficult.  As  the  investigators  expected,  some 
of  the  students,  presumably  the  competent  readers,  "skipped"  the  question. 
Table  XXVI  is  based,  therefore,  on  lower  raw  scores  than  those  in  Tables 


VI  to  IX  pages  51  to  57. 


::cr 


t  v 


"!  ) 


6  '  ,  '  .  ' 


a  .  oo  9 1  .  slii 

?  oo’  T:  •  I)  •  V.c  ",  0  .  i 


.!  .  "  ;  :-i 

0.  -  •»  -o  i  r/j^s 


.  -■  -  .  ■■  j  9  -  ,  i  s;  ■  •  . 


.t  •  ;r:.i 


3  '  J .  .0  . 


I 


r.  :  . 


■  ,  •  v;,r~. 

"  •  . '  •  r  4 


9 


•  ’  '•  c  '  91  5  »  TW59’£  T  3  d  9  .V.  9  13  V  ,'I  g  [  0  f 


~  'X :  f/  i  •  • -  /  • 


' .  9  i  ■ v:9  /  -  • 


x  i  l'tci-.;  i  ■■  : m. 


73 


1.  Difficulties  According  to  Type  of  School.  Table  XXVI,  giving  raw 
scores,  shows  that  the  type  of  school  the  students  attended  exerted  a  con¬ 
siderable  influence  on  students’  leisure  reading. 


TABLE  XXVI 

STUDEl'TT  DIFFICULTIES  UT  LEISURE  PuSADBTG- 
(STUDENTS’  CHOICES  ARRAOTD  3Y  FEE&UEiTCY 
ACCORDING  TO  TYPE  OF  SCHOOL) 


Possible  Responses 

Raw  Scores  by  Tyioe  of  School 

A  3  C  ’  D  E 

Lack  of  reading  time  because  of 

homework  assignments . 

232 

134 

82 

38 

72 

Lack  of  suitable  books  at  your  school . 

134 

72 

55 

35 

49 

Lack  of  reading  time  because  of  worth¬ 
while  hobbies . 

114 

59 

26 

13 

31 

Lack  of  reading  time  because  of  home  duties. 

99 

88 

64 

34 

35 

Preference  for  magazines . 

90 

33 

31 

10 

20 

Lack  of  reading  time  because  of  necessary 
part-time  employment . 

90 

25 

28 

2 

16 

Spare  time  is  occupied  with  television  and 
movies . 

81 

54 

23 

15 

29 

Lack  of  suitable  books  at  home . . 

22 

27 

16 

23 

Too  much  time  is  occupied  in  travelling 
to  and  from  school . 

42 

33 

13 

6 

7 

Lack  of  reading  skill . 

42 

24 

12 

7 

7 

Lack  of  public  library  facilities . 

17 

11 

23 

16 

7 

Preference  for  comic  books . 

3 

6 

2 

3 

2 

Total  Responses  . . 

.  993 

566 

386 

195 

298 

Total  Respondents . 

.  466 

2cl 

163 

77 

122 

7  Table  XXVI  is  arranged  on  the  pattern  of  Table  VI,  page  51* 


The  type  of  school  the  students  attended  appeared  to  have  little  effect 
on  their  methods  of  choosing  a  book  for  leisure  reading,  (page  50 )  on  the 
types  of  fiction  and  non-fiction  read,  (page  53)  and  on  types  of  literature 
preferred  (page  58).  But  difficulties  in  leisure  reading  vary  from  school 
to  school.  For  instance,  time  spent  in  travelling  to  and  from  school  was 
claimed  as  a  deterrent  to  reading  over  twice  as  often  in  B-type  schools  as 
in  any  other.  Lack  of  books  at  home  and  in  public  libraries  exerted  more 
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adverse  influence  in  C-  and  D-type  schools  than  it  did  in  A-  and  B-type  schools. 
In  B-  and  C-type  schools,  home  duties  took  more  time  than  they  did  in  A-  and 
E-type  schools,  "but  the  effect  of  hobbies  on  reading  was  more  noticeable  in 
A-  and  E-type  schools  than  in  C-  and  D-types.  Part-time  employment  affected 
students’  reading  in  cities  considerably ,  but  in  villages  hardly  at  all. 

Comic  books  appeared  to  have  a  very  slight  influence  on  leisure  reading 
in  any  type  of  school;  lack  of  reading  skill  also  had  little  influence;  but 
movies  and  television  appeared  to  have  noticeable  influence  in  all  types  of 
schools. 

(The  greatest  single  difficulty  in  all  types  of  schools  appeared  to  be 
’’homework”.  Lack  of  school  libraries  appeared  to  cause  considerable  diffi¬ 
culty;  furthermore  this  difficulty  was  referred  to  more  often  by  students  in 
the  smaller  schools.  Homework,  home  duties,  and  employment  combined  appeared 
to  account  for  nearly  half  the  difficulties;  lack  of  books,  for  ever  a  quarter; 
and  other  recreations,  nearly  a  quarter. 

2.  Difficulties  According  to  Age.  Differences  in  student  age  exerted 
some  special  influences  which  are  shown  in  Table  XXVII,  arranged  in  percentage 
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TABLE  XXVII 

DIFFICULTIES  IF  LEISURE  READING 

( STUDENTS  *  CHOICES  ARRANGED  IN  PERCENTAGES 
AIH)  ACCORDING  TO  AGE  OP  RESPONDENTS) 


Possible  Responses 

Students* 

Ages 

15  Yrs 

.  16  Yrs. 

17  Yrs 

.  18  Yrs. 

19  Yrs. 

Lack  of  suitable  books  at  your 
school . 

12$ 

13  i 

16$ 

13S i 

1356 

Lack  of  reading  skill . 

5 

4 

2 

4 

8 

Lack  of  suitable  books  at  home 

6 

6 

5 

6 

6 

Lack  of  public  library 

facilities . 

4 

3 

3 

1 

5 

Lack  of  time  due  to  homework. . 

20 

22 

24 

24 

25 

Lack  of  time  due  to  employment 

8 

5 

7 

7 

14 

Lack  of  time  due  to  hobbies... 

11 

11 

9 

9 

7 

Lack  of  time  due  to  home 

duties . 

13 

13 

13 

15 

10 

Spare  time  is  occupied  with 
television  and  movies . 

8 

11 

7 

8 

3 

Preference  for  magazines . 

7 

8 

8 

8 

5 

Preference  for  comic  books.... 

1 

1 

1 

1 

0 

Time  is  occupied  with  travel¬ 
ling  to  and  from  school . 

5 

3 

5 

4 

4 

Definite  trends  in  the  effects  of  difficulties  on  the  various  age  groups 
are  noticeable  in  Table  XXVII.  The  importance  of  the  effect  of  homework  in¬ 
creased  systematically  from  20$  of  the  responses  among  fifteen-year-olds  to 
25$  among  the  nineteen-year-olds.  The  effect  of  home  duties  rose  from  13$ 
at  age  fifteen  to  15$  at  age  eighteen.  The  lack  of  books  was  reported  as 
increasingly  important  as  a  deterrent  to  leisure  reading  from  age  fifteen 
to  age  seventeen,  and  then  dropped  slightly.  Hobbies  appeared  to  occupy  less 
and  less  time  as  students*  age  increased  from  fifteen  to  nineteen.  Lack  of 
reading  skill  was  reported  to  produce  little  (and  a  decreasing)  ill-effect 
until  age  nineteen.  The  influence  of  television  and  movies  became  somewhat 
lesG  as  students  advanced  in  age.  A  "neutral"  factor,  time  spent  in  travel¬ 
ling  to  and  from  school,  showed  no  regular  pattern  or  trend  as  students  became 


u  .....  ..0...  ...  I  C  •  '■ 


•• 


■  ■  i 


i  -  -  ... 

p  •  ’  *'•  'O'.’''''  .  r:  ‘  P.  ^ 

'  '  '  ’■  "  '•  . 

C*  r  c  '  ■'  -  r\  r  ~ 

-  . . .  , . .  .  ......  ; 

Q  A  i*s  .  I  '  w  r  * 

'■  1  -  :  :■  •  '  c  ,  s..  -'is. ■*-  * --  o  ■  . 

7  . . 

•  -  r  •  "•  >  ' 

V  V  d  3.  5  pd  Xi  '.to  :o  ‘-j. 

■  ■  j  9i 

o:  ■  ■  .  o  :  •»  '  ,|  ’ : ;  :>  7  . 

A  f  M  r  rs  r  ^  . 

.  . r  ' . 

^  r ;  ..  , 

.  ’  •  ■:  -o.  '  t . 

.  .  .  .  •  >  )  -x-  •:  -  >  ?■  : 

-:-rr  'it  '<!  '  ■  .rooo  -  o.  i\. 

.  :  x  I 

3  '  '  cdlxroi  '  ' :  '  '  '  '  '  .  ’  id  edlrs.cx 

i  i  Is  9:  Id  9  ’  ■  .  £  .  -  ■  ■  .  -  • 

"■  '  '  1  9  '  '  •  SX5TX 

••  1  '•  r  ’!  -  x..  '  . •:  ~  -■  -rr 

■  bal  a  .  3  f.  . 

'  -  '  '  ’  •  ,  f  ■  ■  ■  ,  }  -  •  ; 

-  V  '  •  1  ,  -  ’  "■  •  -1  *;  J  •  •  . 

■’  1  "  >  n  '  •  ■  '  .  9  k  TI  n  '  ■  .  9  ■  •  J 

■  '  '  ■  .  aa  a 

-  ■■  1  x  ’’  ■-  '  ■  f  .  • }  ■)  .  .  1  J 


76 


older.  Part-time  employment  affected  all  high  school  students'  reading  some¬ 
what,  but  the  percentage  doubled  for  the  nineteen-year-olds. 

Table  XXVII  shows  that  this  group,  the  nineteen-year-olds,  was  unique 
in  school.  Though  they  appeared  to  have  fewer  home  duties,  and  their  time 
was  not  much  occupied  xd.th  television,  they  had  more  difficulties  with  leisure 
reading.  They  appeared  to  lafck  reading  skill;  gave  slightly  more  time  to 
homework,  and  much  more  time  to  part-time  employment,  than  did  the  students 
of  other  ages. 

3*  Difficulties  According  to  Sex.  High  agreement  between  the  responses 

18 

of  boys  and  girls  to  the  difficulties  in  leisure  reading  was  reported. 
Influences  such  as  comic  books,  television  and  movies,  long  hours  of  travel¬ 
ling  time  (all  of  which  ranked  low);  the  influence  of  hobbies,  which  ranked 
higher;  and  of  homework,  which  was  said  to  be  the  greatest  deterrent  to 
reading,  were  all  rated  about  the  same  by  boys  and  girls. 

Boys  appeared  to  engage  in  slightly  more  part-time  work  than  girls  did. 
The  "adverse"  effect  of  magazine  reading  was  reported  to  be  higher  among  boys 
than  among  girls.  The  influence  of  home  duties,  however,  seemed  to  be 
slightly  higher  among  the  girls.  The  adverse  effect  of  book  shortages  at 
home  and  in  public  libraries  seemed  to  bother  girls  slightly  more  than  it  did 
boys,  but  book  shortages  at  school  bothered  the  male  slightly  more  than  they 
did  the  female  respondents.  Reading  incompetence  was  admitted  more  often 
by  boys  than  by  girls. 


18  See  Appendix,  Table  LXIII. 
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1(a)  STUDENTS  REPORT  THAT  BEADING  IS  PLEASURABLE 

Students  were  asked  to  answer  "yes"  or  "no11  to  the  question,  "Do  you 
find  reading  a  pleasure?"  The  consistently  high  percentages  of  affirmative 
replies,  approximately  90 fo,  indicate  quite  conclusively  that  reading  was  a 
pleasure  to  Alberta  high  school  students.  Six  per  cent  of  the  students  from 
all  types  of  schools  gave  a  negative  answer  to  the  question. 

Girls  more  than  hoys,  in  all  grades,  reported  that  reading  was  a  pleasure. 
More  hoys,  especially  in  grades  ten  and  eleven,  reported  that  reading  was 
not  a  pleasure. 

Slight  variations  are  noticeable  in  the  percentage  values  calculated  by 

1 

age  and  grade,  Table  XXVIII. 

TABLE  XXVIII 

PERCENTAGE  RESPONSES  TO  QUESTION  1(a) 


ACCORDING 

TO  AGES 

AND 

GRADES 

Percentage 

Afr.es 

Grades 

Responses 

15  16 

17 

18 

19 

X  XI  XII 

Per  cent 
"Yes" 

89.5  91.2 

91.8 

92.1 

90.3 

87.0  95.5  89.0 

Per  cent 
"No" 

7.2  7.3 

6.0 

4.7 

9.7 

9.9  3-4  5-6 

Total  per 

cent ^96. 7  98.5 

97.8 

96.8 

100 

96.9  98.9  94.6 

1  Table  XXVIII  is  included  here  in  preference  to  a  table  by  types  of  school. 

2  Some  blanks  occurred  among  the  responses.  Thus  the  total  percentages 
are  not  100. 

Grade  eleven  students  seemed  to  enjoy  reading  more  than  the  students 
of  other  grades  or  age  groups.  Approximately  10 %  of  the  grade  ten  and  of 
the  nineteen-year-old  age  group  reported  that  they  disliked  reading;  only 
half  of  this  percentage  of  other  grades  and  groups  made  the  same  report. 
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1(1))  PLEASURABLE  ASPECTS  OF  LEISURE  READIED 


The  responses  from  all  types  of  schools  and  from  all  age  and  grade  groups 

indicated  that  leisure  reading  was  a  pleasure  mainly  "because  "It  is  a  q.uiet 

pastime",  "It  satisfies  curiosity  and  creates  a  sense  of  excitement",  and 

"The  author’s  manner  of  writing  is  pleasing".  The  influences  of  teachers 

and  of  the  home  were  considered  "by  the  students  to  "be  less  important  than 

the  three  factors  just  mentioned;  and,  strangely,  in  view  of  the  responses 

to  1(a),  reading  was  reported  neither  to  "be  a  habit  nor  a  hohhy. 

Boys  and  girls  agreed  very  closely  in  their  responses.  Table  XXIX, 

giving  percentage  responses  according  to  sex,  shows,  however,  a  few  signi- 

19 

ficant  variations. 

TABLE  XXIX 

PLEASURABLE  ASPECTS  OF  LEISURE  READIED 
(BOYS’  AED  OIRLS 1  CHOICES  IE  PERCEETADES) 


Possible  Responses  _ Sex _ 

Male  Female 


Teachers  have  encouraged  me .  8$  6fo 

There  is  much  reading  done  in  my  home .  8  9 

I  feel  real  excitement  as  I  read .  1^  11 

I  like  to  imagine  myself  as  the  hero .  7  8 

I  have  developed  the  habit  of  getting  books 

from  the  library .  3  ^ 

The  manner  of  some  authors  pleases  me .  18  17 

Ittis  my  hobby .  3  6 

I  like  to  imagine  myself  in  other  places .  5  7 

It  is  a  quiet  pastime .  16  <  20^ 

It  satisfies  my  curiosity .  18^ 


Two  responses — "It  is  my  hobby"  and  "It  is  a  quiet  pastime"  were  more 
favored  by  the  girls  than  by  the  boys.  Both  of  these  responses  seemed  to  in- 


19  Table  XXIX  illustrates  variations  for  other  tables, 
See  Appendix,  Tables  LXVI  and  LXVII. 
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dicate  female  satisfaction  with  a  non-active  recreation.  The  other  responses 
were  favored  "by  the  hoys  more  than  hy  the  girls:  the  excitement  of,  and  the 
curiosity  accompanying,  reading.  Girls  appeared  to  he  able  to  indulge  in 
imaginative  sympathy  with  authors  somewhat  more  than  hoys  could. 

On  all  other  responses  in  Table  XXIX  there  appears  to  he  agreement  between 
hoys'  and  girls'1  attitudes  to  the  pleasurable  aspects  of  leisure  reading. 

The  surprising  fact  which  emerged  from  Table  XXVI  was  that  hoys  rated 
“reading  as  a  hobby1’  lowest  among  all  the  reasons  which  suggest  that  reading 
is  a  pleasure.  Girls  similarly  rated  “reading  as  a  hobby”  very  low.  This 
evidence  was  strange  in  view  of  the  responses  in  Table  XXVIII ,  where  reading 
was  reported  by  over  90$  of  all  students  to  be  a  pleasure. 

J.  SUBSTITUTE  MATERIAL  APPROPRIATE  FOR  LEISURE  READING 

Comics  and  school  texts  were  not  considered  to  be  suitable  substitutes 
for  leisure  reading  books.  Books  from  public  libraries  (which  would  likely 
include  a  high  percentage  of  “classics”),  modern  adult  books  (such  as  Eook- 
of-the  Month  selections)  and  the  popular  book  condensations  appeared  to  be 
the  most  acceptable  substitutes. 

1.  According  to  Tyne  of  School.  Table  XXX  shows  that  the  type  of  school 
(and  the  corresponding  availability  of  public  library  facilities,  of  adult 
books  and  of  neira  stand  novels)  caused  variations  in  student  attitudes  to 
materials  considered  suitable  as  substitutes  for  the  prescribed  leisure  reading. 
Table  XXX  is  given  in  percentage  values. 
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TABLE  XXX 

SUBSTITUTE  MATERIAL  FOR  LEISURE  READIES 
(STUDENTS'  CHOICE  IN  PERCENTAGES  ACCORDING  TO  TYPE  OF  SCHOOL) 


Possible  Responses  — — — %£B.e s  0 £  c.4.°.°  1 s — . — 

ABC  D  E 


Comic  books . 

3!» 

■.4# 

6$ 

9  $ 

4^ 

Classics  (Jane  Evre.  Ivanhoe.  etc.).. 

17 

19 

a 

14 

20 

Book-club  selections  (Book-of-Month) . 

18 

15 

17 

19 

19 

Book  condensations  (adult) . 

17 

1 6 

14 

13 

17 

School  texts. . .  . . 

3 

3 

4 

6 

2 

Novels  from  the  news  stands . 

12 

12 

13 

15 

7 

Books  from  public  libraries . 

27 

27 

23 

a 

28 

No  Looks .  Jf>  4$  2 $  yjo  2$ 

Apparently  students  did  not  think  that  news  stand  novels  were  very  ac¬ 
ceptable  substitutes  for  school  novels;  conics  \ib re  not  acceptable  in  the 
senior  high  schools;  and,  apparently,  the  students  would  rather  have  no  books 
than  textbooks  to  read  for  leisure  reading.  The  popularity  of  classics  among 
all  high  school  students  seemed  to  be  consistently  high.  The  impact  of  adult 

books  on  Alberta  senior  high  school  students  agreed  with  the  findings  of 

20 

American  studies  mentioned  earlier. 

The  location  of  the  school  appeared  to  produce  slight  variations  in  the 
percentage  values  shown  in  Table  XXX.  Public  library  books  were  claimed  to  be 
the  best  substitute  for  leisure  reading  books,  but  thfe  percentages  dropped 
as  the  size  of  the  school  decreased.  Apparently  Book-of-the-Month  selections, 
a  now  well-established  type  of  book  in  the  larger  centers  of  Canada,  have 
invaded  the  villages  and  smaller  communities;  whereas  "book  condensations" 
are  (were)  not  so  well-known  in  the  small  schools.  Students  from  Type-E 
schools  eschewed  news  stand  novels.  Comics  were  more  acceptable  and  classics 
less  acceptable  in  the  smallest  schools  than  in  all  other  types  of  schools. 


20  See  Chapter  III,  pages  25,  26  and  33* 


O': 


i  ..u  ,.u. : . /■.  .  , r 


i-  '  '0  01  .... 


c..o 


0  V 


ci 

n  r 


o 

:'.r 

c  r 


rr\ 


\  " 

4 
r  r 


■  JL 

P 


i  — 


:■  ....  ::  ::  x.x  •. , .  j 


•q  o  /■:  ■  r:  i  o. .■  :  o 

.  .0  ■') 

•  :  -3 

t  \  ‘ 

x  ,•  ‘  o  ■  >1  ix;„o~  -vi  ; 

"  ~  \  .o (i. .. 


o-  ’co 


.  '  .'.  .  . 

. . -  .  .  !0C 


■"  ‘  "■ I  fx.  "dr  •  :  >  d  -  d  X.i'd  dvq.  rd 

’  c  .  r  .  •  '  d  ’  :  . .  ■  •  ••  -dr  c  t  ;  ■  q  ■  ■  -• 

1  •  ’  0-L  ‘X  X'  •  ;/  ex 


7>  3 

od  .oc!' ' 

i?.  'n  ’  o.l  .  '  -  J  .  o 

r  .ieo: 

;  ■  ..  • 

ro.irq.rlo  in  ■  x.  <•  o  o  1 


.*•  Sr,">  ••  i;o  Iv.-.  i  all 


id"  X  1 


i o  8  £  r :  o.  li  ..  i  -  & ;  -X  s  8 ..  i  U  Q  lo  l  I  x  93  .  '  •  ■  0  oc| 

c-  .  .  .  .  . 

3  .  o  r  r  •  >.  •  i. 

'  r  o"  'XX',/  e  .  xXr  o :  "  oq  od  'V/  1  '  1  ...  c  ).?  ~  ’.o-  ,  r  j-  <•.  •)('!  o  " 

rt  •  ■  .'  q  ■ 

■  _C.i'  )  T  j 


VC  X  "•  r!  J  ’  J  "  r;  r,*»  j-  9  •)  j 


0  7 


')  '£  '  3;  -  >q  '  r-  ;;  ;  f 

<  '  "  —  ~  '  •  -  .  i  "•  .0  J  o  n 

0  9  •  ;  -.  .  ■ 

.'/r  •:>  '.f  .  ..  '.  q  '  it  i  /  o  in'  ■  . 

■  r:  —  ... 0  f  "  ’  ".  ■'  ' 

.  ■  ;  r.n  qo  r  .  o  or 

r  locxio,' 


, 


’  0 .  X  X  n  •  0 


■  ao  an  " 

'to  ;:o  II?.  .1 


'  ".  ;  o ....  \  ooo  •  " j ... 


r>  ?  ;;  -  t  •  ... 


’I 


oo  id  0: 


81 


2.  According  to  Grade  and  Age.  Preferences  for  substitute  reading  material 
according  to  school  grade  of  the  respondents  showed  some  clear  trends.  Book¬ 
club  selections  and  book  condensations  rose  steadily  in  favor  as  students 
progressed  from  grade  to  grade.  Hews  stand  novels  and  comics,  the  latter  not 

a  very  high  preference,  fell  steadily. 

Trends  by  age  were  similar  to  those  by  grade.  The  preferences  of  the 

21 

nineteen-year-olds  were  somewhat  different  from  those  of  the  other  age  groups. 
The  preferences  for  book-club  selections  and  adult  book  condensations  appeared 
to  increase  steadily  with  students  from  ages  fifteen  to  eighteen.  Just  as 
steadily  the  students’  preferences  for  classics  and  for  books  from  public 
libraries  decreased  from  age  fifteen  to  age  eighteen.  After  age  eighteen, 
preferences  for  classics  and  public  library  books  increased  slightly,  but  in¬ 
terest  in  book-club  selections  and  adult  condensations  dropped  slightly.  More 
nineteen-year-olds  than  any  other  group  appeared  to  be  content  to  substitute 
”no  books”  for  the  leisure  reading  program,  though  few  students  of  any  age 
would  resort,  apparently,  to  this  expedient. 

3.  According  to  Sex.  Indications  from  the  responses  suggest  that  girls 
might  be  regarded  as  more  mature  readers  than  boys:  they  gave  higher  preference 
to  classics  and  adult  book  condensations,  less  preference  to  comics  and  news 
stand  novels  than  did  the  boys. 

Some  overlapping  occurs  in  the  classics  (kinds)  of  reading  material  listed 
in  Table  XXX,  but  allowing  for  this  inconsistency,  public  library  books  and 
classics  appeared  to  constitute  50$  of  the  preferences  for  substitutes  reading 
material.  The  exciting-looking  news  stand  literature  accounted  for  about  12$ 
of  the  preferences,  and  comics  v/ere  preferred  less  than  6$  of  the  time 


21  See  Appendix,  Table  LXVIII. 
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(in  all  categories). 


X.  STUEEISTT  READIED-  HABITS 

The  reading  habit,  it  was  noted  on  page  78  had  not  been  acquired  (or 
if  acquired,  had  been  abandoned)  by  high  school  students.  By  inquiring  about 
the  students'  reading  habits,  the  investigators  hoped  to  be  able  to  check 
the  validity  of  responses  to  other  inquiries  regarding  the  value  (pleasure 
derived  from)  reading. 

The''habits"  (or  possible  responses)  were  limited  to  seven  in  number.  They 
were  conceived,  essentially,  as  "answers"  to  the  question,  "When  do  you  read 
the  leisure  reading  books?"  If  the  most  common  habit  was,  as  reported  by 
students  in  all  grades,  "  I  read  when  there  is  nothing  more  interesting 
to  do",  and  if  this  response  is  interpreted  to  mean  that  leisure  reading  ranks 
low  as  a  form  of  student  recreation,  then  the  conclusion  reached  on  page  79 
is  supported.  Other  responses  to  the  question,  however,  produced  contrary 
evidence. 

1.  According  to  Type  of  School.  Responses  regarding  the  reading  habits 
of  students  in  various  types  of  schools  indicated  that  40$  to  50$  of  the  re¬ 
spondents  were  avid  readers,22  but  another  large  percentage,  about  35$.  read 

only  under  some  form  of  outside  compulsion. 

23 

2.  Accor  ding  to  Grade  and  Age.  Approximately  40$  of  the  responses  indicated 
that  reading  was  done  willingly:  "at  every  opportunity",  "daily",  and  "in 
preference  to  other  forms  of  recreation".  The  same  percentage  or  responses 
suggested  that  reading  was  done  unwillingly. 


22  See  Appendix,  Table  LXIX. 

23  See  Appendix,  Table  LXX. 
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3»  According  to  Sex.  Table  XXXI,  showing  percentage  responses  "by  sex  of 
the  respondents  does  nothing  to  clarify  the  picture  and  adds  some  other  in¬ 
teresting  complications. 


TABLE  XXXI 

HEADING-  HABITS  OF  STUDENTS 
(STUDENTS'  CHOICES  IN  PERCENTAGES  ACCORDING 
TO  SEX  OF  RESPONDENTS) 


Response  Sex 

Number  Possible  Responses  Male  Female 


1  At  every  opportunity. .  10$  19$ 

2  In  preference  to  other  forms  of  recreation  10  11 

3  When  I  am  required  to  read  . . .  15  13 

4  Daily .  8  8 

5  Whenever  there  is  nothing  more  interest¬ 

ing  to  do .  31  21 

6  Often  \irhen  I  should  he  doing  assignments.  13  14 

7  Mostly  during  free  reading  periods.. . 13$  l4$ 


The  combined  force  of  responses  3  and  5  indicated  that  leisure  reading 
in  Alberta  schools  was  not  "free"  reading.  Of  course,  reading  is  a  skill; 
it  requires  practice;  and  practice  takes  effort.  Leisure  reading  must  compete 
x«/ith  other  recreational  activities  for  the  students'  time  and  talents.  Boys 
more  than  girls  indicated  dislike  for  the  sedentary  effort  involved  in 
reading. 

When  responses  1,  2  and  7  were  considered  together  they  implied  a  strong 
case  for  the  power  of  reading  to  command  a  considerable  amount  of  the  students' 
recreational  time.  These  responses  in  part  balanaced  or  offset  the  impli¬ 
cations  of  responses  3  and  5  that  leisure  reading  was  done  only  under  out¬ 
side  pressure  or  "when  there  is  nothing  more  interesting  to  do".  Again 
girls  seemed  to  be  the  more  avid  readers,  as  shown  by  responses  1  and  5* 

At  this  point  in  the  study  it  is  not  clear  whether  the  leisure  reading 
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program  was  establishing  sat isf actors'-  reading  habits  or  not.  Further  aspects 
of  this  matter  are  considered  below. 

L.  STUDENTS »  REASONS  FOE  HEADING  THE  LEISURE  HEADING  BOOKS 

A  further  attempt  to  discover  the  students'  reading  habits  and  to 
cross-check  the  replies  given  to  other  questions  was  made  by  requiring  the 
respondents  to  indicate  their  reasons  for  reading  the  leisure  reading  books. 
Over  a  third  of  the  responses  indicated  that  reading  was  done  "for  sheer 
enjoyment",  and  almost  as  many  responses  indicated  a  desire  on  the  part  of 
the  students  "to  learn  about  people  and  places". 

1.  Reasons  According  to  Type  of  School .  As  the  percentage  responses  from 
the  various  types  of  school  did  not  differ  by  any  more  than  5$  and  frequently 
by  less  than  3 p*  it  might  be  assumed  that  students  read  the  leisure  reading 
books  for  essentially  the  same  reasons. 

2.  Reasons  Accor  dine:  to  Grade  and  Are.  The  percentage  responses  according 
to  grade  of  the  students  showed  the  same  consistency  as  those  for  type  of 
school:  the  responses  of  grade  ten,  eleven  and  twelve  students  were  within 
two  or  three  per  cent  of  each  other.  Of  the  nine  possible  responses  students 
in  all  grades  chose  two  almost  60/>  of  the  time.  Table  XXXII  shows  the  con¬ 
sistency  or  responses  and  the  emphasis  placed  upon  some  of  the  "reasons". 
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TABLE  XXXII 

REASONS  FOR  READING  THE  LEISURE  READING  BOOKS 
(STUDENTS1  CHOICES  IN  PERCENTAGES  ARRANGED 
ACCORDING  TO  GRADE  IN  SCHOOL) 


Possible  Responses 

School  Grades 

Gr.X 

Gr.XI 

Gr.XII 

To  help  me  choose  a  career . 

10  fo 

7 S 

6$ 

To  help  me  with  school  subjects.. . . . 

10 

9 

12 

To  help  me  solve  personal  problems . 

6 

8 

5 

To  learn  about  other  people  and  places... 

23 

27 

27 

To  gain  information  about  hobbies  and 
handicrafts . 

6 

5 

6 

To  get  away  from  unpleasant  things  in  life 

5 

5 

2 

To  keep  up  with  others  in  the  class . 

2 

2 

2 

For  sheer  enjoyment . 

33 

32 

35 

Because  it  is  expected  of  me  . 

5 % 

5$ 

5l 

It  seems  evident  from  Table  XXXII  that  enjoyment  was  the  most  important 
reason  for  reading.  The  reason  second  in  importance  was  "to  learn  about  other 
people  and  places".  These  two  reasons  appeared  in  of  the  responses  in 
grade  ten  and  increased  to  62 fo  in  grade  twelve.  Each  of  the  other  responses 
was  considered  to  he  a  much  less  important  reason  for  reading  leisure  reading 
hooks. 

The  importance  given  to  reading  for  enjoyment  seemed  to  agree  with  the 

high  percentage  of  students  who  found  reading  a  pleasure,  page  77. 

3.  Reasons  According  to  Sex.  The  reasons  for  reading  indicated  hy  hoys 

showed  some  variation  from  those  indicated  hy  girls.  Girls,  more  than  hoys, 

appeared  to  read  to  choose  a  career,  to  learn  about  people,  and,  to  a  lesser 

degree,  to  help  solve  their  personal  problems  and  to  "escape".  Boys  more 

than  girls  read  for  practical  gains,  indicated  hy  their  interest  in  obtain- 

24 

ing  knowledge  from  their  reading  of  school  subjects  and  of  hobbies. 


24  See  Appendix,  Table  LXXI. 
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M.  BENEFITS  EXPERIENCED  FROM  LEISURE  READING 


The  percentage  responses  to  the  eleven  possible  answers,  when  calculated 
for  type  of  school,  grade  and  sex  all  show  similar  patterns, 

1.  According  to  Type  of  School.  Table  XX3QII  shows  the  areas  of  literary 
development  as  reported  by  students  from  the  five  types  of  schools.  The  per¬ 
centage  values  are  ranked,  responses  from  A-type  school  being  used  as  the  base. 


TABLE  XXXIII 


BENEFITS  REPORTED  FROM  LEISURE  READING 
( STUDENTS 1  CHOICES  III  PERCENTAGES 
ARRANGED.  ACCORDING  TO  TYPE  OF  SCHOOL) 


Possible  Responses 

Types  of  Schools 

A 

B 

C 

D 

E 

ABILITY  TO: 

1.  distinguish  good  from  poor  books... 

17# 

17$ 

13# 

15# 

18$ 

2.  read  faster  with  understanding . 

15 

17 

20 

21 

16 

3.  appreciate  well-written  books . 

13 

10 

11 

10 

10 

4.  understand  and  use  more  advanced 
vocabulary . 

13 

17 

16 

16 

17 

5.  acquire  nevr  information . 

12 

:  18 

10 

10 

12 

6.  understand  the  problems  of  others.. 

9 

8 

10 

7 

8 

7.  read  books  with  involved  plots . 

7 

5 

6 

5 

6 

8.  discover  the  author's  purposes . 

5 

5 

5 

6 

5 

9 .  skim . 

5 

5 

5 

7 

6 

10.  discuss  books  and  authors 

intelligently . 

3 

2 

2 

2 

1 

11.  distinguish  good  from  bad  acts.... 

1 1 

if 

l,'3 

If 

If 

The  percentages  shown  in  Table  XXXIII  indicates  no  strong  preferences. 
Five  benefits  from  leisure  reading  seemed  to  share  the  higher  popularity: 
powers  to  evaluate  and  to  appreciate  (responses  1  and  3).  ability  to  compre¬ 
hend,  to  acquire  information  and  to  use  more  advanced  vocabulary  (responses 
2,  5  and  4).  The  latter  benefits  (responses  2,  5  and  4)  are  essentially 
increases  in  reading  skills;  the  others  two  (responses  1  and  3)  are  in¬ 
creases  in  evaluative  power.  But  this  ability  did  not  appear  to  extend  to 
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the  under standing  of  involved  plots,  the  author's  purpose,  the  intelligent 
discussion  of  "books  or  the  moral  intention  of  literary  writing. 

2.  According  to  Grade  (and  Age).  Responses  from  grade  and  age  ^  groups 
were  "both  in  close  agreement  with  values  given  in  Table  XXXIII.  Students 
appeared  to  show  slight  increasein  powers  of  evaluation,  appreciation,  and 
discussion  as  they  advanced  in  grade  level.  They  showed,  also,  a  slight  de¬ 
crease  of  interest  in  moral  values,  in  fiction  with  involved  plots  and  in 
novels  dealing  with  personality  problems. 

The  students  of  all  high  school  ages  and  grades  tacitly  admitted  that 
reading  influences  them  in  practical  ways:  they  gain  in  reading  skills,  in 
vocabulary  power  and  in  factual  information.  Little  gain,  apparently,  occurred 
in  understanding  the  author's  purpose  or  the  moral  intentions  of  literary 
writing.26 

3.  According  to  Sex.  Boys  and  girls  agreed  quite  closely  regarding  the 

27 

benefits  they  derived  from  leisure  reading.  A  few  minor  differences  of 
opinion  occurred.  Grade  ten  boys  read  more  for  information  and  the  plot  of 
the  story  than  other  groups  did;  grade  ten  girls  read  more  to  solve  personal 
problems.  Grade  twelve  boys  indicated  that  they  gained  a  good  deal  of  voca¬ 
bulary  power;  whereas  grade  twelve  girls  showed  by  their  responses  an  increase 
in  power  to  make  literary  evaluations.  Girls  appeared  to  develop  an  apprec¬ 
iation  of  books  more  than  boys  did,  but  boys  appeared  to  gain  a  better  idea 
than  girls  did  of  the  author's  purpose  in  writing.  Boys  in  high  school 
appeared  to  show  an  inclination  toward  the  practical;  girls,  toward  the 

25  See  Appendix,  Table  LXXII. 

26  IMaL. 

27  See  Appendix,  Table  LXXIII. 
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aesthetic  or  ideal. 

N.  IMPBOVIMmiS  REQUIRED  IN  THE  LEISURE  READING  PROGRAM 

The  final  question  on  the  students*  questionnaire  asked  the  students 
to  suggest  improvements  for  the  leisure  reading  program.  By  implication  it 
allowed  criticism  of  the  program  as  they  had  experienced  it.  Very  little  var¬ 
iation  in  responses  among  all  categories  was  observed.  Though  more  hooks 
were  regarded  as  most  important  for  the  improvement  of  the  program,  each  of 
the  other  improvements  suggested  received  some  support  in  student  responses. 

1.  According  to  Type  of  School.  The  percentage  responses  in  rank  order 
by  type  of  schools  is  given  in  Table  XXXIV. 

TABLE  XXXIV 

IMPROVEMENTS  IN  THE  LEISURE  READING  PROGRAM 
(STUDENTS'  CHOICES  ARRANGED  ACCORDING 
TO  TYPE  OF  SCHOOL) 


Possible  Responses 


Types  of  Schools 


A 

B 

C 

D 

E 

19$ 

20$ 

2 Y 

22$ 

19$ 

15 

14 

13 

17 

14 

12 

11 

11 

10 

10 

11 

10 

10 

10 

11 

10 

8 

7 

8 

10 

8 

r 

5 

4 

6 

9 

7 

7 

8 

9 

6 

7 

6 

7 

6 

7 

4 

6 

6 

3 

3 

3 

4 

3 

2 

4 

2 

4 

3 

4 

4 

5% 

o 

Jj± 

Ye 

Y 

Better  descriptions  of  the  books  listed 

in  the  reading  lists . 

More  combining  of  leisure  reading'  with 

science  and  social  studies . 

More  class  discussion  of  books . 

Newer  written  book  reports . 

More  oral  reporting  to  the  class  on 

favorite  books . 

More  talks  by  librarians,  authors  or  oth< 

experts  on  books . 

More  outlining  by  the  teacher  of 

selected  books . 

More  relation  and  connection  with  the 

prescribed  literature  text . . 

More  readings  by  the  teacher  or  students 

from  favorite  books . 

More  than  ten  books  as  a  minimum 

requirement . 

More  teacher-help  in  learning  to 
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Iii  Table- XXXI V  the  first  choice,  "more  hooks  of  interest  to  me",  suggests 
either  that  the  supply  of  hooks  in  school  libraries  was  not  satisfactory  or 
that  the  students  did  not  (could  not)  find  sufficient  range  in  the  prescribed 
hooks  to  satisfy  their  wide  interests.  The  responses  to  sections  E  and  F, 
pages  59-69  tend  to  support  the  latter  idea. 

It  would  appear  that  a  certain  amount  of  judicious  direction  in  leisure 
reading  was  desired  by  the  students,  hut  any  overt  help,  especially  from 
teachers,  would  not  he  regarded  as  an  "improvement".  Written  hook  reports, 
contrary  to  some  opinion,  did  not  seem  to  discourage  reading  greatly,  hut 
oral  reporting  did  not  seem  to  he  highly  favored.  It  is  peculiar  that  the 
students  in  the  different  types  of  schools  did  not  care  to  relate  the  lit¬ 
erature  course  in  high  school  to  the  leisure  reading  program,  hut  were  some¬ 
what  more  interested  in  a  connection  between  science,  social  studies  and 
leisure  reading. 

2.  According  to  Grade  and  Age.  The  responses  arranged  by  grades,  and  by 
29 

ages  showed  some  clear  tendencies  and  some  peculiarities.  By  grade,  for 
instance,  the  request  for  more  hooks,  the  most  favored  suggestion  for  improve¬ 
ment,  decreased  from  25$  to  19$  to  17$.  The  request  for  more  annotations 
rose  steadily  by  grade  hut  varied  by  age.  Similar  definite  trends  in  the  re¬ 
commendations  for  more  talks  by  authors,  more  class  discussion,  more  combining 
of  leisure  reading  with  other  studies  we re  clear  by  grades,  hut  not  so 
regular  by  ages. 

The  majority  of  respondents  (over  60$  for  all  age  groups  except  nine¬ 
teen-year-olds)  requested  the  following  improvements:  more  hooks,  better 
annotations,  fewer  written  hook'  reports,  more  relation  of  leisure  reading 
to  other  studies  and  more  class  discussion. 


29  See  Appendix,  Table  LXXIV. 
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Teacher -help,  higher  minimum  requirements,  oral  readings  and,  strangely, 
closer  connection  between  leisure  reading  and  the  prescribed  literature 
courses  were  not,  requested  to  any  appreciable  extent  (15$  of  the  total  choices). 

3*  According  to  Sex.  Boys  wanted  a  leisure  reading  program  improved  by 
relating  it  to  other  studies,  but  girls  thought  more  discussion  of  books  and 
more  talks  on  books  by  authors  would  improve  the  program.  Outlines  of  books 
would  help,  suggested  some  younger  boys  and  some  older  girls.  Most  vari¬ 
ations  between  boys'  and  girls'  suggestions  were  slight.  All  agreed  that 
leisure  reading  should  not  be  linked  any  more  closely  with  the  literature 
courses.  This  negative  su^estion  is  understandable  in  grade  twelve,  where 
the  literature  course  la  at  present  part  of  English  30,  but  in  grades  ten  and 
eleven  the  literature  course  is  separate  from  the  language  course  and  lends 
itself  to  expansion  into  the  leisure  reading  program.  It  is  peculiar  that 
the  students  of  both  sexes  (and  all  other  groups)  did  not  wish  to  link  the 
literature  with  leisure  reading. 

II.  SUMMAE3T 

As  the  material  in  Chapter  V  has  been  discussed  under  three  categories, 
this  summary  presents  a  recapitulation  of  the  findings  under  the  headings: 

(1)  Type  of  School,  (2)  Grades  and  Ages,  and  (3)  Sex. 

1.  Bindings  According  to  T.vne  of  School.  The  tables  shoiv  high  con¬ 
sistency  of  responses  from  the  students  attending  the  five  types  of  schools. 

A  few  conflicting  opinions  were  noted,  however.  As  the  sample  by  schools 
was  randomly  and  proportionately  selected  from  across  the  whole  province, 
some  generalizations  may  be  made  regarding  the  leisure  reading  abilities, 
habits,  requirements  of  all  senior  high  school  students  in  the  province. 
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The  responses  to  some  questions  (Sections  A,  D,  1(h)  and  il)  suggest 
that  high  school  students  require  (hut  do  not  desire)  adult  guidance  in  choo¬ 
sing  hooks  and  types  of  literature,  and  that  much  more  can  he  gained  from  a 
guided  leisure  reading  program  than  is  presently  realized. 

The  influence  of  mass  media  of  communication  (television,  moving  pictures 
and  advertising  in  magazines)  with  their  emphasis  on  crude  type  of  realism 
is  mhking  some  impression  on  senior  high  school  students.  (See  Sections  H, 

J,  K,  L).  These  influences  vary  considerably  from  school  to  school  hut  they 
are  not  in  any  case  great,-  far  from  devastating  as  some  writers  would  imply. 

Library  facilities,  which  vary  greatly  across  the  province,  seem  to  he 
inadequate  to  supply  the  wide  reading  requirements  of  senior  students. 

Reading  preferences  seem  to  he  firmly  entrenched  across  the  province. 

Though  reading  appears  not  to  he  a  habit  with  Alberta  youth,  it  competes 
strongly  with  other  kinds  of  recreation  and  with  numerous  distractiohs  for  a 
share  of  the  students’  time.  The  reading  of  an  average  of  seventeen  hooks 
per  year  per  student  is  a  creditable  accomplishment. 

Classics  seem  to  have  maintained  favor  with  students  in  Alberta  schools, 

in  spite  of  suggestions  in  the  literature  that  they  are  not  always  regarded 

30 

as  suitable  for  some  United  States  students. 

The  general  consistency  of  responses  according  to  type  of  school,  to 
all  questions  on  the  questionnaire  indicates  that  a  firm  pattern  in  leisure 
reading  has  become  established  in  Alberta. 

2.  Findings  Accordi-ns:  to  Grades  and  Ayes.  In  summarizing  what  was  dis¬ 
covered  about  preferences  by  grades  and  ages,  one  notes  a  definite  grovrth 
toward  maturity.  It  appeared  evident,  also,  that  many  students  do  not  form 
a  habit  of  reading  better-quality  novels.  They  prefer  sports  and  mystery 


30  See  Chapter  III ,  pages  30-32. 
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stories,  lighter  magazine  reading.  But  the  trends  toward  maturity,  which  are 
itemized  Below,  seem  to  outweigh  the  opposing  tendencies. 

(a)  As  the  students  Become  older,  a  preference  for  Books  featuring  adult 
rather  than  juvenile  heroes  is  evident. 

(B)  With  increase  in  age  a  decreasing'  interest  in  stories  and  Books  of 
love,  hoBBies,  careers,  personal  proBlems,  Western  adventure,  fantasy, 
animals  and  science  is  evident, 

(c)  A  slight  increase  in  interest  in  plays  is  evident,  especially  from 
age  sixteen  on. 

(d)  Though  a  decrease  in  the  number  of  Books  read  per  year  after  age 
sixteen  is  noticed,  this  trend  is  probably  the  result  of  greater  demands 
made  on  the  students  By  employment  and  By  high  school  work. 

(e)  As  the  students  grow  older,  a  decrease  in  interest  in  comics,  movies 
and  television  is  noticed, 

(f)  ’’Thrills"  from  reading  appear  to  give  way  to  "curiosity"  as  the 
students  advance  through  high  school. 

(g)  A  maturer  attitude  to  teacher  influence^,  and  to  writing  Book  reviews 
seems  to  develop  as  the  students  grow  older. 

(h)  A  desire  for  "adult"  Books  and  for  Books  adults  read  seems  strongly 
evident  among  older  students. 

(i)  With  increase  in  age  reading  appears  to  Become  more  a  hoBBy,  a 

31 

haBit,  a  fixed  and  regular  recreation. 

(j)  Powers  of  evaluation  and  literary  appreciation  appear  to  Increase 
32 

with  age. 

31  See  Appendix,  Table  LXX. 

32  See  Appendix,  Table  LXXII. 


•  :• 


. 


. 


•  '  ’  -  '  •  ,  : o  • :  .  • 

'  1  ■  t  ■-  '  ■  t#-  sJL  (b) 

■  •  '  •  :  ' 

■  •  •  ,  •  i  •- 

<  -  '  .  «"  1  ■  t  ■  ;  { 

<  •  t  d  tl9  .  ■ 

.  -7  ' 


1  ■  31  1c  V  r  . 


t  "  ’  •  ■'  > .  .  ‘ 


-  ' 

.  '  ‘  /  •• 

"  •'  '  ”  .  ViZ  '  '  :  '  . 

-  -  -  '•  -•  .  .  - 
'  '  i  ,  <?  *  ■ 

* 1  '  '-1 'A.  "  3  <  ..  3  ■  Co  c  ■> 0  ' 

oua  i  3e  i  -  I  3  sziot 

.  3  • 

"  i 9.  co  c  ,  c  :  >  -  ‘ 


Ct f  oct  loorro'-O  n OX^BiOQlQ 


3  :  >  t  '  ; 

,  '  :  ■'£  •’  f  ■  c.'-i  •  /  )  ' :  c  r:  v  ■.  ' } 


>  o  _ 


.  0  .  ,  ,  Ic 

< 


93 


(k)  Less  identification  with  the  heroes  of  novels  seems  to  occur  as  the 
students  approach  maturity.  This  tendency  may  "be  interpreted  to  mean  that 
the  readers  regard  a  novel  as  a  work  of  art. 

(l)  As  the  students  get  older,  a  growing  interest  (or  a  contemporary 
interest)  in  travel  seems  to  develop. 

(m)  Among  the  older  students  not  much  interest  is  shown  in  respite  or 
escape  literature. 

(n)  For  the  older  students  reading  appears  to  he  done  because  of  its 
value,  not  because  it  is  expected  of  them  or  because  it  thrills  them. 

Though  some  of  the  evidence  for  some  of  the  above  statements  is  not 
always  strong,  and  some  contradictory  evidence  appears  in  a  few  of  the 
responses,  one  may  assert  that  to  s,  considerable  extent  students  ere  maturing 
with,  and  possibly  because  of,  the  influence  of  the  leisure  reading  program. 

3.  Findings  According  to  Sex.  Marked  differences  were  discovered  in  the 
male  and  female  attitudes  to  books  and  to  the  leisure  reading  program.  But 
just  as  many,  or  more,  close  correspondences  between  responses  of  males  and 
females  to  each  question  of  the  questionnaire  were  noticed.  Following  is 
a  summary  of  the  main  differences  and  the  main  similarities  according  to  sex. 

(a)  Differences 

Nonfictional  books  about  occupations  and  about  grooming  or  personal 
appearance  rated  high  with  girls,  low  with  boys.  Descriptions  of  war  and 
conquest,  and  explanations  of  invention  and  scientific  discoveries  were  much 
preferred  by  the  boys  but  were  uninteresting  to  girls. 

Love  stories,  tal es  of  personal  achievement  and  career  stories  were 
preferred  hy  the  girls,  but  disregarded  by  the  boys.  They,  in  turn,  liked 
sports  stories  and  science  fiction,  which  the  girls  did  not  care  for. 
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Boys  preferred  essays  to  poetry  and  plays;  girls  showed  the 
reverse  preference. 

Girls,  apparently  more  avid  and  more  mature  readers  thai  "boys,  reported 
reading  to  he  a  pleasure  in  slightly  higher  percentages.  Boys,  in  greater 
percentages  than  girls,  asserted  that  reading  was  not  a  pleasure.  It  would 
appear  that  girls  like  a  passive  recreation  and  that  hoys  prefer  activity. 

Boys  appeared  to  read  for  the  purpose  of  gaining  information  on  such 
topics  as  their  hohhies,  or  to  satisfy  their  curiosity.  Girls  more  often 
than  hoys  appeared  to  like  to  identify  themselves  in  various  ways  with  the 
characters  or  situations  in  the  novels  they  read.  It  appeared  that  hoys  hoped 
for  practical  values  from  their  reading;  girls  were  more  apt  to  look  for 
artistic  values  or  for  oppor trinities  to  identify  themselves  with  people  in 
literature. 

It  must  he  noted  that  the  labels  "boys"  and  "girls”  do  not  clearly 
distinguish  two  separate  categories  of  readers.  Some  hoys  are  not  typically 
"hoyish"  and  many  girls  are  not  unreservedly  "girlish".  The  differences 
referred  to  immediately  above  are  valid  only  in  the  light  of  this 
qualification. 

(h)  Similarities 

On  almost  all  of  the  general  aspects  of  leisure  reading, — the  methods  of 
choosing  hooks,  the  difficulties  encountered  in  completing  the  leisure  reading 
requirements,  students'  reading  habits,  and  their  reasons  for  reading,  the 
gains  from  the  leisure  reading  program,  and  the  improvements  they  suggest — 
hoys  and  girls  showed  a  high  degree  of  agreement.  Even  in  some  preferences 
all  prefer  magazines  to  poetry  and  plays.  Again,  they  agreed,  within  half 
a  hook  per  student  per  year  on  the  number  of  hooks  read  per  year.  And  a 
similar  percentage  of  bbys  and  girls  stated  that  they  like  leisure  reading. 


'  -  :  .  .  ■:  i  j>  v.  ■„  ■  f  o  u(. 

- 

,  .  / 

■  •  :  t  . .  .1  ■  '  ••■■■■. 

•  ■■  '  •' !;  •  . ■  '■ 

--.'X  .  ;  -  '  ■:  • 

■  i'-  :  '  '  ■-■0-  T  ■  :  '  ..  .  m  X  ..  •  ••  T  •  "• 

:■,■■■'  ■  •  ■ ' 

;  .  -  :■  V  '  .■  :i  -  '  1 '  ..  ::  n  ~  U, 

1 ' :  "  --  -  /i.:  '  :  :  '  '  ' 

;  . 

'  :r‘  r>  ■■'.  ..."  i  ' .  •  .i  •£ 

.  ■ 

■-  '  J  '' 

■  .  '  ;  .  '  •  '  ,!  '■ 

■ 

. 

"  '  ’  1  \ 

f  '  !  ■  '  .  :;vj  ....  -  ;  ) 

,  '  '  X  '  -  \  -  ■  :  .  '  ' 

.  I 

,  '  {  . 

<  Sr  .cvc  " '  1  (  rs.r  s  8 

•  •  ■  /:  f  't  1  ' 


CHAPTER  VI 


TEACHERS'  QUESTIONNAIRE 

INTRODUCTION 


Of  the  1,330  teachers'  Questionnaires  mailed,  1,135  or  8 5 $  were  returned. 
The  distribution  of  replies  is  shown  in  Table  XXXV. 


TABLE  XXXV 

NUMBER  OP  TEACHER  REPLIES 

(ARRANGED  ACCORDING  TO  TYPE  OP  SCHOOL  ORGANIZATION) 


Type  of  School 

No.  of 

Organization 

RenLies 

Senior  High  School . 

.  332 

Junior  High  School . 

.  694 

Combined  Senior  and  Junior  Hieh  School. 

.  109 

Total  . 

.1.135 

Only  the  332  replies  from  the  senior  high  schools  are  considered  in  this 

thesis.^”  When  these  replies  were  sorted  according  to  the  five  types  of 
2 

schools  ,  the  distribution  was  that  shown  in  Table  XXtVI. 


TABLE  XXXVI 

NUMBER  OP  QUESTIONNAIRES  RETURNED 
(ARRANGED  ACCORDING  TO  TYPE  OP  SCHOOL) 


Type  of  School 


Type  A, 
Type  B 
Type  C 
Type  D 
Type  E 

Total 


No.  of  Question- 
naires  Returned 

....  61 

69 

81 

89 

.... _ 22 _ 

• • • .  332 


1  R.R.Fisk,  A  Survey  of  Leisure  Reading  in  the  Junior  Hi^h  School  of 
Alberta,  unpublished  master's  thesis. 

2  See  supra  p.  49. 
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It  was  explained  in  Chapter  IV  that  the  teachers'  Questionnaire  consisted 
of  four  parts:  A.  Identification,  B.  Methods,  C.  Evaluation,  D.  Problems  and 
Suggestions.  From  the  information  of  Part  A,  the  respondents  v/ere  sorted  into 
five  categories  according  to:  (l)  Sex,  (2)  Years  of  Teaching  Experience, 

(3)  Knowledge  of  hooks  listed  in  Invitation  to  Bead.  (4)  lumber  of  University 
English  courses  taken,  and  (5)  Type  of  School.  As  each  respondent  answered 
thirty-two  Questions  (six  in  Part  B,  sixteen  in  Part  C,  and  ten  in  Part  D), 
counts  were  made  of  the  responses  to  all  thirty- two  Questions  in  all  five  cate¬ 
gories.  The  information  thus  obtained  was  tabulated  in  percentages  and  rank 
order. 

Part  I  of  this  chapter  presents  the  information  obtained  from  the  identi¬ 
fication  section  of  the  Questionnaire;  in  Part  II,  the  responses  of  the  teachers 
to  Parts  B,  C  and  D  of  the  Questionnaire  are  tabulated  and  discussed. 

I.  INFORMATION  REGARDING  DEI  SURE  READING  TEACHERS  AND  FACILITIES 

A.  Teachers  of  the  Leisure  Reading;  Program 

1.  Sex.  The  number  of  respondents,  classified  according  to  sex,  was 
almost  eQual — 164  females  and  162  males. 

2.  Years  of  Teaching  Experience.  The  318  teachers  who  reported  had 
taught  as  follows:  35.  one  to  five  years;  81,  six  to  ten  years;  202,  over 
ten  years. 

3.  Training  for  the  Leisure  Reading  Program.  Table  XXXVII  shows  the 
number  of  teachers  who  reported  and  the  types  of  their  training. 
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TABLE  XXXVII 

TEACHERS 1  TRAINING  FOR  THE  LEISURE  READING  PROGRAM 


[Type  of  Training 


Ho.  of  Teachers  Reporting 


I  have  taken  University  English 

courses .  169 

I  have  had  library  training .  13 

I  have  had  experience  in  operating 

school  libraries. . .  49 

I  have  read  a  good  deal  but  have  no:  formal 

library  training . 222 


4.  University  English  Courses  Taken  by  Teachers  of  Leisure  Reading. 

Of  the  169  teachers  who  had  taken  University  English  courses,  about  two-thirds 
had  taken  one  to  four  courses;  the  remainder,  from  five  to  eight  courses. 

5.  Teachers'  Knowledge  of  Books  in  Invitation  to  Read.  Table  XXXVIII 
indicates  in  a  general  way  the  amount  of  reading  teachers  of  leisure  reading 
reported  they  had  done  in  the  books  listed  in  Invitation  to  Read.  Some  re¬ 
ported  that  they  had  read  the  percentage  of  books  indicated;  others  reported 

I 

that  they  had  skimmed-  a  percentage  of  the  books. 


TABLE  XXXVIII 

KNOWLEDGE  OF  BOOKS  HI  INVITATION  TO  READ 
REPORTED  BY  TEACHERS  OF  LEISURE  READING 


Percentages  of 

Books  in 

Invitation  to  Read 

Ho.  of  Teachers 
Reporting  on 
Books  Read 

Ho.  of  Teachers 
Reporting  on 

Books  Skimmed 

0  to  9 i> 

24 

36 

10  to  19 

52 

34 

20  to  29 

52 

48 

30  to  39 

44 

27 

40  to  49 

35 

26 

50  to  59 

4l 

33 

60  to  69 

30 

28 

70  to  79 

23 

39 

80$  and  Up 

8 

26 

Totals  309  .... _ .297 


1  "Skimmed"  was  not  defined  in  the  questionnaire. 
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B.  Facilities  for  the  Leisure  Reading  Program. 

Information  was  obtained  on  the  types  of  school  libraries,  the  methods 
of  supervision  used  in  school  libraries,  and  the  approximate  number  of  books 
in  school  libraries. 

1.  Types  of  School  Libraries.  Four  types  of  school  libraries  were  dis¬ 
tinguished.  Table  XXXIX  shows  the  numbers  of  teachers  making  use  of  each  type. 


TABLE  XXXIX 

TEACHERS  *  EXPORT  OX  SCHOOL  LIBRARIES 


Types  of  School 

Library 

Ho.  of  Teachers 
Reporters: 

Central  school  library. . . 

.  238 

Classroom  library . 

.  103 

Public  libr ary  . 

Travelling  library . 

.  .15 

Total  . 

.  358 

2.  Types  of  Supervision  Used  in  School  Libraries.  Table  XL  shows  the 
teachers’  report  of  methods  used  to  supervise  school  libraries  in  Alberta. 


TABLE  XL 

METHODS  OF  SUPERVISION  USED  BY 
TEACHERS  IIT  SCHOOL  LIBRARIES 


Methods  of  Supervision 

Ho.  of  Teachers 
Reporting 

Full-time  librarian  .... 

73 

Part-time  librarian  .... 

32 

Teacher  . 

125 

Student  committee  under 
guidance  . 

teacher 

106 

Volunteers  from  outside 
organizations  . 

6 

Total  . 

3^2 

3.  Approximate  Humber  of  Books  in  Alberta  School  Libraries.  Table  XLI 
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shows  the  approximate  size  of  Albert a  Leisure  Reading  libraries  as  reported 
by  teachers. 


TABLE  XLI 

TEACEERS  •  REPORT  OP  SIZE  OF  LEISURE  READING  LIBRARIES 


Size  of  Library 
(Approximte  No.  oK5  Books) 

25-99 

100-199 

200-299 

300-399 

400  and  up 

Teachers'  Report  of 

Books  Listed  in 
Invitation  to  Read 

77 

6l 

39 

33 

71 

Teachers'  Report  of 

Books  not  listed  in 
invitation  to  Read 

99 

51 

36 

14 

62 

II.  TEACHERS'  OPINIONS  ON  LEISURE  READING 

INTRODUCTION 

From  the  information  available  in  Part  I,  tabulations  of  the  teachers' 
responses  were  made  according  to  these  five  categories:  sex,  teaching  ex¬ 
perience,  knowledge  of  leisure  reading  books,  University  English  courses 
taken,  and  type  of  school.  However,  a  study  of  the  replies  to  the  questions 
revealed  that  the  responses  to  questions  on  methods,  evaluation,  and  general 
problems  of  leisure  reading  were  not  significantly  different  for  the  five 
categories.  Consideration  of  the  replies  to  the  first  question  will  show  this 
close  correspondence  of  the  replies. 

3 

The  first  question,  numbered  9  in  the  questionnaire  was  "Do  you  in  any 
sense  teach  formally  for  the  Leisure  Reading  Program?  Check  up  to  three." 

The  five  possible  responses  were  as  follows: 

1.  Arrange  for  leisure  reading  periods  under  your  close  supervision. 

2.  Arrange  for  class  time  for  leisure  reading  without  close  supervision. 

3.  Pursue  a  speed-comprehension  reading  program  as  explained  in 
English  for  Today  10 


3  See  Appendix  for  complete  questionnaire. 
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4.  Conduct  developmental  reading  classes  regularly. 

5-  Use  remedial  program  such  as  the  S.R. A.  program. 

The  percentage  responses  to  each  of  these  five  possible  answers  is 

presented  in  Table  XLII. 


TABLE  XLII 

PERCENTAGE  RESPONSES  TO  QUESTION  9 
ACCORDING  TO  THE  FIVE  CATEGORIES 


possible  Responses  by  Number 

1 

2 

3 

4 

5 

L. Percentage  Responses 

By  Sex: 

(a)  Male  . . 

.  37/ 

30$ 

20  $ 

7$ 

6$ 

(b)  Female . 

.  33 

29 

24 

6 

8 

2.  Percentage  Responses 

By  Experience: 

(a)  1  to  5  years  . 

35 

12 

3 

9 

(b)  6  to  10  years . 

.  35 

27 

26 

7 

5 

(c)  11  years  and  up . 

.  35 

30 

22 

6 

7 

3.  Percentage  Responses 


By  Knowledge  of  Books: 

(a)  0  to  29$ . 

.  3^ 

30 

22 

8 

6 

(b)  30  to  49$ . 

.  36 

33 

24 

1 

6 

(c)  50  to  69 j  . 

.  37 

28 

22 

7 

6 

(d)  70$  and  up . 

.  36 

22 

21 

12 

9 

4.  Percentage  Responses 


By  English  Courses  Taken: 


(a)  1  to  2  courses  . 

(b)  3  to  4  courses  . 

(c)  5  courses  and  more  . 

.  33 

.  30 

.  43 

38 

34 

30 

21 

20 

19 

3 

9 

5 

5 

7 

3 

5.  Percentage  Responses 

By  Type  of  School: 

(a)  Type-A . 

.  44 

28 

19 

6 

3 

(b)  Type-B  . 

.  38 

33 

26 

2 

1 

(c)  Type-C  . 

.  28 

36 

23 

4 

9 

(d)  Type-D  . 

.  36 

27 

21 

7 

9 

(e)  Type-E . 

.  32# 

21$ 

21$ 

16$ 

10$ 

1  All  percentages  here  and  in  subsequent  tables  are  rounded  off. 
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Slight  differences  in  percentage  values  are  noticeable  in  Table  XLII. 

When  an  analysis  of  variance  test  was  applied  to  the  raw  data,  however,  no 
statistically  significant  differences  were  discovered.  Even  between  responses 
from  A-  and  D-type  schools,  where  significant  differences  might  have  been 
expected,  they  did  not  appear. 

The  table  indicates  that,  regardless  of  the  sex  of  the  teacher,  her 
experience,  her  knowledge  of  books,  English  courses  taken,  or  the  type  of 
school  in  which  she  works,  the  percentage  responses  to  Question  9  differed 
very  little.  Eor  example,  most  teachers  in  all  but  two  categories  arranged 
for  leisure  reading  programs  under  close  supervision.  Eewer  than  10$  used  a 
remedial  reading  program,  and  a  slightly  smaller  percentage  (except  in  Type-E 
schools)  conducted  developmental  reading  classes  regularly. 

Responses  to  the  other  questions  on  the  questionnaire  showed  similar 
4 

agreement.  In  the  presentation  of  the  data  following,  the  responses  by  sex, 
experience,  and  other  categories,  are  not  each  dealt  with  separately.  In¬ 
stead,  the  responses  to  questions  10  to  39  are  considered  in  relation  to  only 
one  of  the  five  categories.  As  variations  in  the  responses  were  caused  more 
often  by  length  of  the  teacher's  experience  than  by  any  of  the  other  four 
factors,  tables  "according  to  experience"  are  frequently  included  in  the  body 
of  the  thesis  and  the  other  tables  placed  in  the  Appendix.'’  Where  one  of 
the  other  tabulations  seems  important  or  significant,  it  will  displace  the 
table  of  experience.  In  Section  2  (below),  however,  tables  in  the  body  of 
the  work  were  thought  unnecessary — as  will  be  explained. 

The  tables  and  discussions  follow  quite  closely  the  order  of  the  questions 

4  An  analysis  of  variance  test  on  the  raw  data  from  Question  10,  where 
the  number  of  possible  responses  was  nine  instead  of  five,  showed  no  statis¬ 
tically  significant  differences. 

5  See  Appendix,  Tables  LXXV  to  KCVI  inclusive. 
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on  the  questionnaire  and  are  grouped  under  headings  as  folloxirs:  Part  A, 
Methods;  Part  B,  Assessment  of  Leisure  Reading  Accomplishment;  Part  C, 
Problems  and  Suggestions.  Groupings  within  the  main  headings  are  made  as  an 
aid  to  the  reader. 

A.  METHODS  USED  BY  TEACHERS  III  CONDUCTING 
THE  LEISURE  READING  PROGRAM 


The  responses  to  Question  9.  referred  to  above,  have  already  been  shown 
in  Table  XLII  and  discussed  on  page  101. 

1.  Direction  Giver,  in  the  Leisure  Reading  Program  (other  than  formal 
instruction) .  The  responses  to  Question  10,  "Do  you  direct  your  students* 
leisure  reading?"  are  presented  in  Table  XLIII,  which  is  arranged  according 
to  years  of  teaching  experience.  The  most  popular  choices  are  ranked.^" 


TABLE  XLIII 


DIRECTION  GIVEN  IS  LEISURE  READING 
(TEACHERS*  RESPONSES  ARRANGED  ACCORDING 
TO  YEARS  OP  TEACHING  EXPERIENCE) 


Possible  Responses 

Years 

of  Teaching 

Experience 

l-1? 

R 

6-10 

R 

11  UP 

R 

1.  Restrict  the  students*  reading  to 

a  list  approved  by  you  . 

2.  Urge  the  students  to  read  certain 

books . 

9  i 

16 

3 

6$ 

18 

2 

4$ 

18 

2 

3.  Insist  that  some  factual  books 

be  read  . 

4.  Encourage  the  students  to  read  a 

variety  of  books  . 

5 

24 

1 

7 

20 

1 

5 

25 

1 

5.  Encourage  the  students  to  read 

books  that  supplement  high  school 
content  courses . 

12 

4 

11 

4 

15 

4 

6.  Encourage  students  to  read  books 
of  recognized  quality  . 

17 

2 

17 

3 

18 

3 

7.  Provide  graded  material  for  inept 
or  reluctant  readers . 

1 

9 

3 

9 

4 

9 

8.  Allow  for  individual  differences 

in  reading  ability . 

9.  Allow  free  choice  . 

9 

7  i 

9 

.  ...  9l. 

8 

3# 

1  Only  the  first  four  and  the  last  rank  order  are  given  in  the  interest  of 
clarity. 
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From  Table  XLIII  it  is  apparent  that  teachers  of  differing  amounts  of 
ex 

experience  all  encouraged  and  urged  their  students  to  read  a  variety  of  hooks 
of  recognized  quality  (responses  4,  6,  2),  hut  did  not  restrict  reading  greatly 
or  insist  very  strongly  that  certain  titles  of  their  choice  he  read.  Hardly 
any  attempt  was  made  to  provide  graded  material  for  reluctant  readers.  Few 
teachers,  especially  "experienced”  teachers,  allowed  students  free  choice  in 
the  leisure  reading  program.  The  more  experienced  teachers,  however,  tended 
more  than  did  the  less  experienced  to  restrict  reading  (response  l). 

The  "raw  score”  responses  to  Questions  9  and  10  show  one  fact  that  can¬ 
not  be  observed  from  the  percentages  presented  in  Tables  XLII  and  XLIII. 

Almost  three  times  as  many  "checks”  were  recorded  in  response  to  Question  10 
as  were  made  for  Question  9 •  It  appears,  therefore,  that  teachers  relied 
upon  one  method  of  "teaching”  leisure  reading  (Question  9)  tat  used  three 
methods  of  "directing”  reading  (Question  10). 

2.  Emphasis  Placed  Upon  Leisure  Reading.  Only  four  possible  responses 
were  offered  in  answer  to  Question  11:  "What  emphasis  do  you  put  upon  leisure 
reading  accomplishment?"  Teachers  checked,  on  the  average,  two  of  these  four 
responses.  Table  XLIV  (by  sex^ )  shows  that  all  four  different  emphases  are 
placed  fairly  equally  on  leisure  reading  accomplishment. 


1  See  footnote  to  Table  XLIV,  p.  104. 
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TAELS  XLIV 

EMPHASIS  OH  LEISURE  READING  ACCOMPLISHMENT 
( TEACHERS ’  RESPONSES  IN  PERCENTAGES  ARRANGED 
ACCORDING  TO  SEX  OE  THE  RESPONDENTS) 


■D« 

Sex 

i.  U  *3  ».L  UX  CT  JACdJJWUDCO 

Male 

Eemale 

1. 

Do  you  allot  a  certain  per  cent  of  the  final 
Literature  mark  for  leisure  reading? . 

, .  24$ 

25$ 

2. 

Does  the  leisure  reading  accomplishment  of 
each  student  influence  his  passing? . 

18 

3. 

Do  you  keep  records  of  each  pupil’s  leisure 
reading  acconrolisbment?  . 

.  33 

33 

4. 

Do  your  students  make  annotations  of  the 
books  they  read?  . 

.  25  f° 

24$ 

The  table  by  sex  is  used  here  because  of  its  clarity,  see  Appendix, 
Table  LXXIY  for  teachers’  responses  arranged  by  type  of  school. 


Apparently  all  teachers  kept  quite  a  close  check  on  their  students’ 

j  6 

leisure  reading.  Over  40$  of  them  in  all  types  of  schools  considered  that 

7 

leisure  reading  accomplishment  should  influence  some  of  their  final  marks. 

3.  Methods  of  Checking:  Leisure  Reading.  The  methods  of  checking  leisure 
reading  preferred  by  teachers  in  the  various  types  of  schools  vary  slightly, 
but  Table  XLV,  given  in  percentages,  indicates  clearly  the  commonly  preferred 
methods. 

TABLE  XLV 

METHODS  OE  CHECKING  LEISURE  READING 
(TEACHERS’  RESPONSES  .ARRANGED  ACCORDING  TO  TYPE  OE  SCHOOL) 


Possible  Responses 

Tynes 

of  School 

A 

B 

C 

D 

E 

1.  Student’s  word  that  he  has  read  a  book.... 

...  3 i 

3$ 

5$ 

5$ 

“8$ 

2.  An  oral  reporting  method  . 

...  1 5 

17 

1 6 

13 

13 

3-  Discussion  in  class  . 

...  4 

12 

13 

10 

5 

4.  A  private  report  t<5  the  teacher . 

...  9 

8 

6 

7 

7 

5.  A  written  report  . 

...3  6 

*K) 

38 

4l 

33 

6.  A  set  of  questions  on  the  book  . 

...  13 

6 

6 

4 

9 

7.  Leisure  reading  check  cards  . 

...  20$ 

16$ 

20$ 

25$ 

$  See  Appendix ,  Tabl e  LXXV . 


7  The  Department  recommends  that  a  portion  of  the  final  mark  in  Literature 
be  based  upon  Leisure  Reading. 
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The  written  report  appeared  to  he  the  highly  favored  method  of  checking 
in  all  types  of  schools  (and  among  all  teachers).  Check  cards  and  oral  dis¬ 
cussion  methods  were  about  equal  in  popularity.  A  very  small  proportion  of 
teachers  were  prepared  to  accept,  without  further  check,  a  student's  word 
that  he  had  read  a  hook,  and  only  a  slightly  larger  number  provided  opport¬ 
unities  for  individual  private  reports  by  the  students. 

The  type  of  "check”  made  on  students'  leisure  reading  varied  slightly 
according  to  the  sex  of  the  teacher,  her  experience,  and  the  number  of 
English  courses  she  has  taken.  A  discussion  of  books  was  preferred  more  by 
male  teachers  than  by  female.  The  method  of  asking  direct  questions  about 
a  book  was  used  more  by  females  than  by  males.  The  more  experienced  teachers 
are,  the  more  they  depended  upon  Leisure  Heading  check  cards  and  the  less  they 
used  sets  of  questions  on  the  books.  Teachers  who  had  taken  a  few  University 
English  courses  did  not  favor  a  private  reporting  method,  but  did  prefer  oral 
reports  more  than  did  teachers  with  more  University  training  in  English. 

4.  Types  of  Written  Hook  Reports.  As  the  investigators  believed  that 
written  book  reports  were  commonly  used  to  check  the  students'  leisure  read¬ 
ing,  the  question  "What  do  you  stress  in  written  book  reports?"  was  placed 
on  the  questionnaire.  With  only  minor  variations  all  teachers  selected 
answers  in  the  order  and  in  the  percentages  given  in  Table  XLVT. 
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TABLE  XL VI 


TYPES  OF  WRITTEN  BOOK  REPORTS 
( TEACHERS «  RESPONSES  IN  PER  CENT  ARRANGED  IN  RANK  ORDER) 


Approximate 


Possible  Responses 


Rank  Percentage 
 Response 


Comments  on  plot,  characterization,  purpose  of 

the  author,  climax,  outcome . 

Statements  of  the  value  or  enjoyment  that 

the  student  has  derived  from  the  hook . 

A  critical  appraisal  of  the  value,  style 

and  quality  of  the  hook . 

A  resume  of  the  story  in  good  form . 

A  statement  of  the  suitability  of  the  hook  ... 


1 


3 

4 

5 


2 


22 

18 


30  $ 


25 


Only  those  teachers  with  much  University  training  in  English  varied 
somewhat  from  the  general  pattern  of  responses.  They  gave  slightly  less 
emphasis  to  the  last  response  and  more  to  the  second-and-tiiird-place  responses. 

5*  Methods  Used  to  Motivate  Students  in  Leisure  Reading.  Workable  class¬ 
room  techniques,  both  new  and  old,  are  constantly  in  demand  among  teachers. 
Consequently  the  investigators  listed  twenty-one  motivating  techniques,  either 
known  to  he  useful  or  suggested  as  worthwhile  in  the  literature  related  to 
leisure  reading.  The  list  was  divided  into  two  "questions”  with  exactly  the 
same  wording:  "Which  of  the  motivating  techniques  do  you  employ?"  As  many 
more  responses  were  given  to  the  first  list,  either  the  respondents  found  the 
devices  named  first  more  useful  or  they  saw  no  need  to  check  two  lists. 

Actually  the  second  list  applied  more  to  teachers  in  junior  high  school  than 
to  those  in  senior  high  schools.  However,  some  devices  of  the  second  list  were 
reported  by  senior  high  school  teachers  as  being  valuable;  and  some  in  the 
first  list  were  disregarded.  The  full  list  is  given  in  Table  XLVII.  The 
relative  popularity  of  the  techniques  is  indicated  by  raw  scores  arranged  in 
rank  order . 

8  See  Appendix,  Table  LXXVI. 
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TABLE  XLVI1 

TECHillQ,UE3  FOR  MOTIVATING  LEISURE  READING 
ARRANGED  IN  ORDER  OE  POPULARITY 


Technique  (or  Method) 


Rank  Raw  Score 


Informal  talks  and  hints  about  hooks  .  1  230 

Advice  about  book  selection  given  by  the 

teacher  formally  or  informally .  2  l6o 

Recommendations  regarding  certain  books  on  subjects 

related  to  literature  and  social  studies .  3  147 

Formal  oral  reports  by  students  to  the  class .  4  103 

Reference  to  book  lists  from  the  content  courses.  5  8 5 

Study  of  book  reviews  in  newspapers  and  magazines  6  80 

Reading  by  the  teacher  from  appropriate  books....  7  72 

Semi-formal  book  club  discussions  in  class .  8  70 

Criticisms  and  comments  from  book  jackets .  9  67 

Explanations  by  the  teacher  of  v/hat  to  look 

for  in  a  book  .  10  cO 

Student  membership  in  book  clubs  .  11  48 

Voluntary  record  of  pupils’  reading  made 

available  .  12  30 

Readings  by  the  students  to  the  class .  13  29 

Reference  to  careers  and  hobbies .  14 

Dramatization  of  parts  of  books  .  15  20 

Donation  of  books  by  students  and  talks  on  the 

books  by  the  donors .  1 6  19 

Formal  talks  on  books  by  the  teacher .  17  lo 

Drawing  of  pictures  depicting  episodes  from 

books  .  18  13 

Talks  by  librarians  and  authors  .  19  10 

Discussions  of  films,  recordings  and  audio¬ 
visual  aids  .  20  9 

Preparation  of  readers1  scrap  books .  21 _ 6_^ 

Total  Responses-^  1,302 


L  The  number  of  teachers  reporting  was  approximately  330. 

Only  iWj  of  the  responses  indicated  the  use  of  any  of  the  methods 
numbered  12  to  21. 

6.  Summary  of  Methods  Used  in.  Leisure  Reading.  Part  B  of  the  teachers' 


questionnaire  (Section  A  on  pages  102  to  107  of  this  thesis)  asked  about 
methods  used  by  teachers  to  conduct,  to  check  and  to  motivate  the  students' 
leisure  reading  activities.  It  was  discovered  that  all  categories  of  teachers 
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agreed  quite  closely  on  these  matters.  Formal  methods  of  conducting  the 
program  were  favored;  and  many  devices  were  used  to  direct  the  students* 
reading,  encouragement  "being  the  most  common.  Becords  of  pupils*  reading  were 
kept,  and  written  reports  of  various  kinds  were  generally  required.  These 
reports  seemed  to  require  careful  reading  of  the  "books  "by  the  students.  The 
teachers  appeared  to  use  many  rather  direct  methods  of  motivating  reading. 
Developmental  or  remedial  reading  programs  were  not  much  used  in  the  high 
schools.  Neither  complete  freedom  of  choice  "by  the  students  nor  insistence 
"by  the  teachers  was  favored.  Similarly,  students.it  was  felt,  should  read 
in  order  to  fulfil  the  course  requirements;  hut  teachers  did  not  appear  to 
fail  a  student  who  did  not  meet  the  minimum  requirements.  Informal  or  casual 
methods  of  motivation  were  apparently  not  used  nearly  so  frequently  as  the 
more  formal  methods. 

From  these  "popular"  and  "unpopular"  methods  one  is  led  to  assert  that 
teachers  favored  order,  direction,  encouragement,  a.  considerable  accomplish¬ 
ment,  and  an  understanding  of  hooks  in  the  leisure  reading  program.  They 
appeared  to  avoid  a  casual  or  undirected  approach  to  the  program. 

B.  TEACHERS'  ASSESBEMT  OF  STUDENT  ACHIEVEMENT 

INTRODUCTION 

The  investigators  hoped  "by  means  of  the  series  of  sixteen  questions  in 
Part  C  of  the  questionnaire  to  discover  the  teachers'  opinions  concerning 
the  effectiveness  of  the  leisure  reading  program.  The  multiple-choice 
type  of  question  was  adapted  to  give  a  measure  of  the  "value"  of  the  program. 
Thus,  in  some  questions,  the  respondents  were  asked  to  check  whether  a  given 
"benefit  was  occurring  "definitely",  "probably" ,  "doubtfully",  or  "not  at  all". 
In  other  questions  the  teachers  were  asked  to  check  the  appropriate  per- 
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cent  age;  that  is,  what  percentage  of  students  were  meeting  the  requirements 
of  the  leisure  reading  program. 

Responses  to  hoth  types  of  questions  ranged  from  ’’very  low"  to  "very 
high".  That  is,  some  teachers  reported  that  the  program,  in  part  or  in  whole, 
was  not  achieving  satisfactory  results;  others  reported  that  it  was  highly 
satisfactory.  However,  the  high  unanimity  of  opinion  that  appeared  in  the 
responses  in  Section  A  (pages  102  to  107)  was  again  evident.  In  fact,  the 
results  in  Section  B  showTed  so  few  divergencies  that  a  more  summary  treatment 
of  the  responses  than  was  used  in  Section  A  seemed  appropriate.  Only  "brief 
summaries  of  the  findings  are  given  and  all  tables  are  placed  in  the  appendices. 

1.  Opinions  of  Invitation  to  Read.  Well  over  half  of  the  teachers  stated 

that  the  choice  of  books  in  Invitation  to  Read  was  "satisfactory".  The  most 

experienced  teachers  and  those  claiming  a  wide  knowledge  of  books  suggested 

9 

that  the  choice  of  books  in  Invitation  to  Read  was  too  limited. 

2.  Value  of  Abridgements.  Forty- five  per  cent  of  the  teachers  reported 
that  abridgements  were  "still  very  useful".  The  experienced  teachers  vere 
more  in  favor  of  abandoning  abridgements  but  a  majority  of  teachers  in  Roman 
Catholic  schools  stated  that  they  should  be  retained. ^ 

3.  Effects  of  Written  Book  Reports.  Though  nearly  half  of  the  respondents 
indicated  that  the  regular  use  of  written  book  reports  had  no  noticeable 
ill-effects  on  the  students’  accomplishment  in  leisure  reading,  many  others 
thought  that  they  had  "considerable"  or  "slightly"  bad  effects.  Approxi¬ 
mately  7$  of  the  teachers  stated  that  the  effect  of  written  book  reports  was 

11 

"definitely"  bad. 

9  See  Appendix,  Table  LXXVII . 

10  See  Appendix,  Table  LXXVIII. 

11  See  Appendix,  Table  LXXIX. 
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On  the  question  of  x^hether  the  teacher's  insistence  on  written  hook 

reports  reduced  interest  in  leisure  reading,  opinions  were  divided.  Q-uite 

consistently  10$  of  the  teachers  reported  ft  &  great  deal",  40$  reported 

"some"  reduction  of  interest,  35$  said  "very  little",  and  15$  said  "none". 

About  30 $  of  those  teachers  who  had  taken  many  EngLish  courses  and  30$  of 

the  teachers  who  work  in  large  schools  reported  that  the  written  hook  report 

did  not  reduce  interest.  These  latter  percentages  were  higher  than  those 

12 

reported  in  the  other  categories. 

4.  Effects  of  the  Leisure  Reading  Program  on  Students'  Skills  and 
Abilities  in  Leisure  Heading.  Over  three-quarters  of  the  teachers  reporting 
believed  that  skills  were  improving  "some"  or  "very  much".  Another  20$ 
reported  slight  improvement  in  skills. 

All  of  the  teachers  reported  improvement  among  the  students  in  literary 
"taste",  about  15$  of  them  stating  that  "a  good  deal"  of  improvement  was 
noticeable. 

Only  5$  of  the  teachers  reported  that  "no"  worthwhile  books  were  being 

read;  about  60$  said  that  good  books  were  being  read;  and  37$  stated  that 

good  books  were  "probably"  being  read."^ 

5*  Success  of  the  Leisure  Reading  Program  in  Terms  of  Departmental 

Objectives.  Three-quarters  of  the  teachers  thought  that  the  reading  habit, 

l4 

one  of  the  objectives  sta.ted  in  the  Departmental  regulations,  was"definitely" 
being'  established. 

Almost  95$  °f  the  teachers  thought  that  the  second  Objective  (enjoyment 
through  reading)  was  being  met  "definitely"  or  "probably". 

12  See  Appendix,  Table  LXXX. 

13  See  Appendix,  Tables  LXXXI,  LXXXII ,  LXXXIII  (truncated). 

14  Senior  High  School  Curriculum  Guide.  Department  of  Education 
publication,  1955.  p.51f- 
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Over  half  of  the  teachers  thought  that  the  third  objective  (develop¬ 
ment  of  literary  taste)  was  being  met,  but  another  40$  believed  that  this 

■I  £ 

development  was  ’’doubtful"  and  3$  said  it  was  not  occurring.  D 

6.  Success  of  the  Leisure  Reading  Program  in  Terms  of  Various  Subjective 
Aspects.  The  remaining  information  of  Part  C  of  the  questionnaire  was  ob¬ 
tained  in  the  form  of  percentage  ratings.  Though  all  percentage  ranges  were 
reported,  certain  clear  emphases  ware  indicated.  These  can  be  summarized 
as  follows: 

(a)  Three  quarters  of  the  teachers  believed  that  the  Quantity  reading 

1 6 

requirements  we  re  being  met  at  least  75/?  of  the  time. 

(b)  Over  half  of  the  teachers  believed  that  good  Quality  books  were  being 
read  by  about  60 fo  of  the  students. 

(c)  Over  half  of  the  teachers  believed  that  a  suitable  variety  of  books 
were  being  read  by  6ofo  of  the  students. 

(d)  Over  half  of  the  teachers  thought  that  reading  was  "definitely 
pleasurable"  to  60 fo  of  the  students. 

(e)  Half  of  the  teachers  thought  that  about  50$  of  the  students  were 
reading  efficiently. 

(f)  Half  of  the  teachers  thought  that  just  over  50$  of  the  students 
"benefited  considerably"  from  the  leisure  reading  program. 

These  percentage  values  '  indicate  in  general  that  mo  St  t  teachers.,  Of 
leisure  reading  see  some  gains  in  the  six  aspects  of  program  just  mentioned: 
quantity,  quality,  variety;  reading  efficiency,  reading  pleasure,  and  reading 

15  See  Appendix,  Tables  LXXXIV  -  LXXXVI. 

16  Xbi&. 

17  The  device  of  using  "percentage  values"  was  simply  an  attempt  to 
indicate  subjective  opinions  in  objective  form.  These  percentage  values  in¬ 
dicate  "averages";  that  is,  some  teachers  indicated  that  they  thought  the 
program  as  a  whole  was  succeeding  admirably,  others  indicated  that  it  was 
succeeding  only  slightly. 
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"benefits.  Though  teachers  are  cautious  in  stating  that  large  percentage 
gains  are  "being  made,  over  half  of  the  teachers  "believed  that  approximately 
So'j  of  the  high  school  students  were  quite  definitely  gaining  from  the  leisure 
reading  program. 

The  leisure  reading  program  thus  appeared  to  "be  approved  "by  the  majority 
of  the  teachers.  They  saw  real  and  specific  values  in  it  as  it  was  "being 
conducted.  They  implied  "by  their  responses  that  some  improvements  in  general, 
and  in  all  the  specific  areas  of  the  inquiry,  could  "be  made. 

C.  TEACHERS'  ASSESSMENT  OP  THE  LEISURE  READIES  PROGRAM 

Data  from  seven  more  multiple-choice  questions  of  the  questionnaire  are 
gathered  into  four  topics  in  an  attempt  to  give  a  teacher  assessment  of  the 
Leisure  Reading  Program.  The  information  "Vom  these  questions  is  tabulated 
and  explained  in  the  manner  that  was  used  in  Section  A,  pages  102-107.  That 
is,  for  each  question  a  table  giving  the  possible  responses  and  the  teachers* 
actual  percentage  responses  is  presented.  Less  pertinent  tables  are  placed 
in  the  appendices. 

The  data  are  grouped  as  follows:  (l)  Teachers’  Opinions  of  Student 
Reading  Preferences,  (2)  Student  G-ains  Prom  Leisure  Reading,  (3)  Problems 
and  Difficulties  of  Leisure  Reading,  and  (4)  Suggestions  for  the  Improvement 
of  Leisure  Reading. 

1.  Teachers'  Opinions  of  Student  Reading  Preferences.  Teachers'  report 
on  Students'  preferences  in  non-fictional  books,  in  rank  order  and  per¬ 
centages,  are  given  in  Table  XLVIII. 


..... 


'  c  ' .  ' -d  v  ■/  .  •>  • 

’  -  ■ :  ■  rr  ~  ,  o  •  )  •••;  •  ' 

t  i£Q  '  ‘  Si  S  i 

. 

,  ’ "  "  c  e.  c J  •  i  ‘  •:  •• •  .L  o 

.  i  •  -W 

(  ’  ’ 

:v  ..  . 


■ 


■  ■  ■  '  tp  9  '  '  _  BOi  ■  t;  ■  :  ’  ■  ■ 

!  :,.o  •'  -  -  .  '  ;  •.  ••  ' ;  .  '  ;  ■:  J  • 

.  -  '  •  '  ,  '  •  :  '  ‘  '  :  • 
!  ’•  j  '  ■  r  '  .  o..  .  o  .  ■  /•  o'.  ••  ••.-  f 

■  V.  O"  '  ,  '  ^  :  •• 

.  '  '  1  •  ■  •  :  '  i  .  ' 

o  '  '  .1  .  ■:  x  ■  .  '•  ;  .  (  ,  i  -  ■;  .  '  . 

,  .  ,  '  •  • :  ' 

'  ‘  .  . 

■  1  1  ,  ■  .  . 

,  '  •  1  >  / . 

.  .  -  V  ’  ' 


113 


TABLE  XLVIII 

TEACHERS*  OPINIONS  CONCERNING  BOOK  PREFERENCES 
(ARRANGED  IN  RANK  ORDER  AND  PERCENTAGES) 


Types  of  Non-Fictional  Books 

Rank 

Per  cent 
Preference 

Sports  . . . 

1 

26$ 

Biography  and  biographical  adventure 

2 

20 

Science  and  invention  . 

3 

19 

Explorations  . . 

4 

12 

War  . . 

5 

8 

Occupations  . 

6 

6 

Self-improvement  . 

7 

5 

Hobbies  . 

8 

H 

The  first  three  types  of  hooks  listed  in  Table  XLVIII  were  preferred 
according  to  the  teachers  65 $  of  the  time;  the  last  three,  15$  of  the  time. 

It  is  interesting  to  compare  the  teachers’  opinions  of  non-fictional  hooks 
preferred  hy  the  students  with  the  students'  preferences  for  nonpfictional 
hooks,  page  5^.  Chapter  V.  In  all  hut  two  kinds  of  non-fiction  students'  and 
teachers'  opinions  agree  closely.  Teachers  ranked  hooks  on  sports  much  higher 
and  hooks  on  war  much  lower  than  did  the  students. 

Table  XLIX  shows,  according  to  the  teachers,  the  students'  preferences 


in  fiction, 
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TAM  XLIX 

TEACHERS  *  OPINIONS  CONCERNING  FICTION  PREFERENCES 
(ARRANGED  IN  BASK  ORDER  AND  PERCENTAGES) 


Types  of  Fiction 

Mystery  and  Detective  . 

Adventure  in  which  the  major 

characters  are  youths . 

Adventure  -  mainly  adult  characters 

Animal  . 

Love . . 

Sport  stories  . 

“Westerns”  . . . 

Stories  of  personal  achievement  . . . 

Humor  . . . 

Science  . 

Travel  stories  . 

Magic  and  fantasy . , . . . . 


Rank 

~ 


Per  cent 
Preference 


2 

3 

4 

5 

6 

7 

8 
9 

10 

11 

12 


14 

12 

11 

10 

9 

8 

7 

5 

4 

2 

ii 


The  first  three  preferences  in  Table  XLIX  account  for  only  42$  of  the 


students*  choices.  The  preferences  numbered  10-12  were,  according  to  the 

teachers,  selected  only  7$  of  the  time.  Comparing  teachers’  opinions  on  fiction 

18 

preferences  with  students’  one  notices  again  very  close  agreement.  Students 


ranked  only  humor  and  career  stories  somewhat  higher  and  animal  stories  some' 


what  lower  in  preference  than  did  the  teachers. 

Teachers  appeared  to  agree  q.uite  definitely  on  those  types  of  non-fiction- 
al  books  the  students  preferred,  but  varied  a  good  deal  in  their  opinions  on 
the  fiction  tha  t  was  preferred.  The  agreement  between  teachers  and  students 
on  both  types  of  reading  material  was  nevertheless  very  close. 

2.  Teachers*  Opinions  of  the  Gains  From  Leisure  Reading.  Teachers  in¬ 
dicated,  as  explained  in  Section  B,  pages  108-112,  that  they  considered  the 
leisure  readirg  program  to  be  of  value.  The  most  notable  gains,  according  to 


18  cf .  Chapter  V,  page  56* 
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the  teachers,  are  shown  in  percentages  in  Table  L. 


TABLE  L 

GAINS  FROM  LEISURE  READING- 
(TEACHERS'  RESPONSES  IN  PERCENTAGES) 


Possible  Responses 

The  accumulation  of  a  fund  of  knowledge . 

Vicarious  understanding  of  living . 

Increase  in  reading  skill  . 

Establishment  of  a  hobby  or  pastime  . 

Increase  in  literary  appreciation. . 

Better  understanding  of  novel  construction  , . . 
Better  understanding'  of  character  and  motives. 
Increase  in  powers  of  Judgment  and  toleration. 

Development  of  better  literary  taste  . 

A  love  of  books  . 


Per  cent 
Response 


9 J 

19 

11 

8 

9 

6 

9 

7 

9 

13 1° 


The  vicarious  values  of  books  were  considered  to  be  the  most  important 


gain  from  leisure  reading,  and  all  the  other  gains  listed  were  favored  in 
fairly  equal  degree.  The  implication  from  Table  L  is  that  teachers  are  aware 


of  numerous  benefits  to  be  derived  from  leisure  reading,  and,  furthermore  they 
believe  these  benefits  are  being  derived  by  the  students. 

3*  Teachers'  Problems  and  Difficulties  in  the  Leisure  Reading  Program. 
Some  of  the  problems  and  difficulties  of  the  program  were  investigated  by 


two  separate  questions: 

(a)  What  are  some  of  the  greatest  problems  still  to  be  overcome  in 
administering  a  successful  leisure  reading  program? 

(b)  YJhat  adversely  affects  the  leisure  reading  program? 

The  responses  to  the  first  question  varied  slightly  according  to  the 
type  of  school.  For  instance,  more  teachers  in  the  smaller  schools  than  in 
the  larger  reported  a  need  for  leisure  reading  books. 

Teachers  with  more  University  English  courses  felt  that  they  should  offer 
explanations  to  the  students  about  books  but  did  not  feel  that  they  lacked 


.  . 


K9 


enthusiasm  for  the  program. 


The  responses  from  teachers  with  varying  amounts  of  experience,  Table 
LI,  shows  other  interesting  trends.  Teachers’  responses  are  shown  in  per 
cents. 

TABLE  LI 

PROBLEMS  OP  LEISURE  READIES 
(TEACHERS'  RESPONSES  (IN  PERCENTAGES)  ARRANGED 
ACCORDING  TO  YEARS  OP  EXPERIENCE) 


Possible  Responses 

Years 

1-5 

of  Experience 
6-10  11  &  Ut> 

1. 

Better  reading  skills  must  be  developed 
in  the  lower  grades  . 

12  $ 

7fo 

14$ 

2. 

Teachers  must  have  more  knowledge  of 
books  . 

17 

8 

9 

3. 

Teachers  must  have  more  enthusiasm 
for  reading  . 

5 

6 

6 

4. 

Teachers  must  know  more  ways  to  develop 
and  encourage  young  readers  . 

19 

l6 

12 

5- 

More  books  must  be  available  . . 

12 

14 

10 

6 . 

More  teacher  guidance  of  individual 
student’s  reading  must  be  given . 

5 

7 

8 

7. 

More  and  better  books  must  be  listed  in 
Invitation  to  Read . 

6 

9 

7 

8. 

More  school  time  must  be  scheduled  for 
leisure  reading  . 

5 

11 

12 

9. 

Teachers  must  have  more  aids  to  administer 
the  program . 

4 

6 

6 

10 

.  More  "freedom"  must  be  allowed  in  choice 
of  books  and  accomplishment  . 

4 

4 

3 

11 

.  More  formal  teaching  of  leisure  reading, 
in  all  grades  of  high  school  must  be 
undertaken  . 

8 

8 

8 

12 

.  More  explanations  of  the  books  must 

be  given  by  the  teacher  . 

3$ 

4$ 

5$ 

Prom  Table  LI  one  would  judge  that  teachers  were  not  sure  precisely  what 
"must  be  done".  Less  experienced  teachers  indicated  (response  4)  that  they 
required  more  motivating  devices,  but  more  experienced  teachers  did  not  feel 
this  need  so  much.  Nor  did  the  latter  admit,  as  the  others  did,  that  greater 
knowledge  of  books,  response  2,  was  an  important  need.  The  more  experienced 
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teachers,  however,  seemed  to  think  that  time  for  leisure  reading  must  he  ar¬ 
ranged  for  in  school  hours  (response  8), 

Teachers  of  leisure  reading  appeared  to  believe  that  no  major  problem 
existed,  and  yet  they  seemed  to  realize  that  many  lesser  problems  were  likely 
to  be* encountered. 

The  teachers’  responses  to  the  second  question,  adverse  effects  on  the 
leisure  reading  program,  indicated  that  the  teachers  had  definite  opinions 
about  what  factors  decrease  the  effectiveness  of  the  program.  Table  LII , 
giving  the  ’’average”  percentage  responses,  shows  the  teachers’  opinions. 

TABLE  LII 

FAC TOES  WHICH  REDUCE  THE  EFFECTIVENESS 
OF  TEE  LEISURE  READING  PROGRAM 
(TEACHERS’  RESPONSES  III  PERCENTAGES ) 


Possible  Responses 


Average  Per  Cent 
Responses 


L.  Too  much  pressure  is  put  on  students  by 

the  teachers  .  2  $ 

2.  Too  little  pressure  is  put  on  students  by 

the  teachers  .  5 

3.  Too  little  knowledge  of  books  and  techniques 

is  shown  by  the  teachers  .  12 

4.  Too  little  enthusiasm  is  shown  by  the  teachers..  4 

5-  Too  many  distractions  (sports,  radio,  T.V. )  are 

indulged  in  by  the  students  .  30 

6.  Too  many  demands  are  made  on  the  student,  such 

as  homework,  social  engagements  .  19 

7.  Too  much  is  required  of  the  students  .  1 

8.  Too  little  is  required  of  the  students . 

9.  Too  heavy  a  demand  is  made  on  the  teachers,  such 

as  knowledge  of  books,  checking,  recording .  8 

10.  Too  little  effort  is  made  on  the  part  of  the 

students  .  .  17# 


Of  the  adverse  effects  listed,  four  (responses  5»  6.  10  and  3)  were  con¬ 


sidered  to  be  responsible  for  over  7 5*  of  the  difficulty.  Teachers  recognise 
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"both  their  own  limitations  (response  3)  and  those  of  the  students  (response 
10).  Further  they  appear  to  recognize  that  the  academic  and  social  obligations 
of  students  (response  6)  militate  against  the  success  of  the  program.  But  the 
single  greatest  adverse  effect,  according  to  the  teachers,  is  the  distraction 
caused  by  other  forms  of  student  recreation  (response  5)« 

4.  Teachers1  Suggestions  for  Improving  Leisure  Reading.  To  discover  what 
values  teachers  considered  important  in  books,  one  question  on  the  question¬ 
naire  asked:  "In  suggesting  a  book  to  a  student  of  average  ability,  which  of 
the  following  values  would  you  consider  most  important?"  The  percentage 
responses,  arranged  according  to  years  of  teaching  experience,  Table  LIII, 
indicate  the  ways  in  which  teachers  aided  their  students. 


TABLE  LIII 

CONS IDERATI OKS  IE  SUGGESTING  LEISURE 
READING  BOOKS  TO  STUDENTS 
( TEACHERS  *  RESPONSES  IN  PERCENTAGES 
ARRANGED  ACCORDING  TO  YEARS  OF  EXPERIENCE) 


Possible  Respdnses 

Years 

of  Experience 

1-5  . 

6-10 

11  &  Uo 

1.  Popularity  of  the  book  with  the 

students  generally  . 

10# 

11# 

12# 

2.  Interests  of  the  particular  student.... 

30 

32 

30 

3.  The  value  of  the  book,  in  your  opinion. 

n 

8 

8 

4.  The  close  relationship  of  the  subject 
with  some  class  work  . 

4 

7 

7 

5.  The  challenge  to,  and  the  development 
of  the  students’  reading  ability . 

15 

15 

18 

6.  The  potential  of  the  book  to  teach  the 
student  something  of  practical,  moral 
or  emotional  value  . 

19 

15 

14 

7.  The  established  literary  reputation 

of  the  book  . 

11# 

12# 

11# 

Table  LIII  shows  that  in  suggesting  a  book  to  a  student  teachers  con¬ 
sidered  his  interests  first  (response  2).  They  wished  the  student  to  read 
challenging  and  helpful  books  (responses  5  and  &) •  Responses  2,  5  and  6 
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account  for  approximately  65$  of  the  total  responses.  The  relationship  of  a 
hook  to  current  class  work  was  not  considered  very  important,  although  its  im¬ 
portance  appeared  to  increase  with  increased  teacher  experience.  The  teacher’s 
own  opinion  of  a  hook  (response  3)  2nd  the  potential  of  a  hook  to  teach  some¬ 
thing  of  value  (response  6)  appeared  to  he  of  decreasing  importance  with,  in¬ 
crease  of  teacher  experience.  As  response  1  sho\\rs,  the  more  experienced 
teachers  are,  the  more  they  allowed  students  to  choose  their  own  leisure 
reading  hooks. 

In  their  assessment  of  leisure  reading,  Section  E,  pages  108-112,  the 
teachers  seemed  to  regard  the  students*  achievement  as  moderately  satisfa-ctory. 
The  reasons  for  this  attitude  were  sought  hy  the  question,  "What  is  responsible 
for  the  success  of  the  program?'*  The  responses  are  given  in  Table  LIV  in  per¬ 
centages  and  according  to  teacher  experience. 


TABLE  LIV 

FACTORS  WHICH  HELP  TO  CREATE  A  SUCCESSFUL 
LEISURE  READING-  PROGRAM 
(TEACHERS'  RESPONSES  IN  PERCENTAGES  ACCORDING 
TO  YEARS  OF  TEACHING  EXPERIENCE) 


Possible  Responses 

Years 

of  Experience 

1-5 

6-10 

11  &  Up 

L. 

Students  axe  accepting  the  challenge . 

<7*7 

7/o 

7i 

5fi 

2. 

Books  axe  interesting . 

28 

22 

20 

3. 

Objectives  are  attainable . 

6 

5 

4 

4. 

Teachers  provide  for  individual  differences 

8 

8 

10 

5. 

Books  on  the  reading  lists  cater  to  a 
wide  variety  of  interests . 

23 

26 

22 

6. 

Emphasis  is  being  placed  upon  reading 
in  lower  grades  . 

2 

7 

7 

7. 

Stress  is  being  placed  by  society  on  the 
importance  of  reading  . 

2 

4 

5 

8. 

Reading  is  being  motivated  by  high  school 
teachers  . 

4 

7 

12 

9. 

Emphasis  on  reading  is  being  required  by 
present  curricula  . 

20 

14 

15 
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Teachers  attributed  the  success  of  the  program  mainly  to  three  factors: 
reading  itself  is  interesting;  hooks  on  the  reading  lists  are  suitable  for  high 
school  students;  and  the  curriculum  emphasizes  the  need  for  reeding.  All  other 
factors  together  constituted  only  about  25$  of  the  total  success  of  the  program. 

As  the  investigators  believed  that  teachers  would  welcome  further  suggest¬ 
ions  on  the  conduct  of  the  reading  program,  possibly  a  Leisure  Reading  Hand¬ 
book,  a  number  of  suggestions  regarding  the  contents  of  such  a  handbook  were 
presented.  The  responses,  arranged  in  order  of  popularity,  are  shown  in 
Table  LV. 


TABLE  LV 

SUGGESTED  CONTESTS  OE  A  LEISURE  READ  I  EC-  HANDBOOK 
(TEACHERS'  CHOICES  III  HAITI!  ORDER) 


Suggested  Content  Items 


Rank 


Motivating  schemes  which  have  proved  successful .  1 

Hotes  on  the  styles,  strengths,  purposes  of  authors . 

Gradings  of  books  according  to  difficulty .  3 

Suggestive  reading  ladders  for  students  to  follow .  4 

Outlines  of  story  plots  for  interest  and  information .  5 

Sample  book  reviews .  6 

Outlines  of  the  works  and  accomplishments  of  some  of  the 

less-known  authors  .  7 

Explanations  of  reading  techniques  and  practice  exercises .  8 

Sample  speed- comprehension  tests  and  suggestions  for 

record  keeping  . 

Samples  of  students'  reading  records  other  than  written 

book  reviews  .  10 

Appraisals  of  essa^  answers  to  Questions  on  books  from 
departmental  examinations  .  11 


About  seventy^five  teachers  took  advantage  of  the  space  provided  at  the 
end  of  the  questionnaire  for  comments.  Some  of  these  remarks  help  to  verify 
the  opinions  expressed  throughout  this  chapter.  They  also  provide  some  sug¬ 
gestions  for  the  conduct  of  leisure  reading. 


The  majority  of  the  teachers  who  commented  complained  that  the  number  of 
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suitable  books  was  quite  inadequate.  These  complaints  were  not  all  from  small 
high  schools  a.s  the  following  from  an  experienced  teacher  in  a  well-established 
composite  high  school  will  illustrate: 

In  this  huge  composite  high  school  we  have  what  will  one  day  no  doubt 
be  a  splendid  library.  Ho  thing  along  this  line,  however,  can  make  up 
for  the  dismal  state  of  affairs  in  which  one  is  supposed  to  be  moti¬ 
vating  classes  to  read — and  not  a  book  in  sight.’ 

Many  teachers  mentioned  conditions  that  militate  against  a  successful 
leisure  reading  program.  In  addition  to  heavy  teaching  loads  and  lack  of  time 
for  leisure  reading  in  the  high  school  program,  some  teachers  commented  on 
student  attitude  to  the  classics.  Three  typical  comments  were: 

Some  students  have  an  aversion  to  the  classics  because  they 
consider  them  written  in  too  leisurely  a  manner — too  slow. 

Students  will  not  read  more  difficult  books.  Tastes  run  too  much 
to  lighter  variety.  |j5i.c|  Classics  practically  unknown. 

Much  stress  must  be  placed  on  the  '’classics" .  In  order  to  enjoy 
reading,  students  must  read  books  of  high  literary  quality. 

Other  teachers  mentioned  the  pamphlet  Invitation  to  Read: 

Invitation  to  Read  does  not  list  the  new  worthwhile  books. 

I  think  a  closer  adherence  to  the  books  listed  in. .. Invitation  to  Read 
for  prescribed  reading  would  be  profitable. 

Two  comments  are  interesting,  the  first  from  a  male  teacher  of  sixteen 
years  experience: 

It  is  my  considered  opinion  that  teachers  generally  are  not  sufficiently 
acquainted  with  the  reading  library  in  which  they  are  supposed  to  be  able 
to  guide  and  encourage  reading  by  their  students.  Teachers  generally, 
do  not  read  enough  books,  nor  are  they  enthusiastic  about  reading. 

The  other  comment  is  made  by  an  experienced  teacher  working  in  a  village 

high  school: 

I  used  to  be  able  to  get  students  to  read.  How  I  find  it  almost  impossible 
to  do  so.  Even  when  a  class  period  is  given  for  that  purpose,  many 
students  try  to  get  their  homework  done  instead  so  that  they  will  be 
able  to  go  out  in  the  evening — or  look  longer  at  TV. 
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Many  teachers  offered  worthwhile  suggestions  for  improving  leisure  reading. 
A  few  extracts  from  longer  comments  are  given: 

...For  those  [student^  who  can  learn  appreciations  there  might  he  a 
•’hard  core”  of  challenge-type  hooks  to  he  freely  chosen  hy  those  who 
rise  to  the  challenge.... 

I  have  encouraged  my  students  to  use  the  University  Extension  Library.... 

There  should  he  a  planned  reading  program  and  a  definite  time  set 
aside  for  it. 

Some  Senior  High  Students  would  like  a  wider  range  of  more  difficult 
hooks,  if  a  list  of  such  hooks  were  included,  even  though  they  were 
not  available,  it  would  he  easier  to  check  hooks  chosen  from  Public... 
Libraries. . . . 

...that  there  he  a  definite  list  of  required  hooks  of  varying  degrees 
in  difficulty  to  meet  the  different  reading  abilities  of  the  students; 
that  the  requirements  he  made  more  rigid  than  they  are  at  the  present. 

Whatever  administrative  steps  you  take  in  effecting  an  improvement  in 
reading  standards — the  real  result  will  ultimately  depend  upon  the 
teacher  himself. . . . 

Three  comments  are  typical  of  those  which  referred  to  the  leisure  reading 
program  as  a  whole: 

Generally  speaking  my  students  are  availing  themselves  of  reading  op¬ 
portunities.  A  few  seem  to  display  little  interest,  hut  mostly  the 
reading  program  is  most  helpful. 

I  feel  that  the  reading  program  is  not  very  successful  at  present.... 

Many  of  the  better  readers  are  benefitting  Qsis)  from  the  Reading 
Course....  The  poorer  readers  continue  to  avoid  reading  or  to  sub¬ 
stitute  the  trash  of  the  newsstand  hooks  for  the  material  re¬ 

commended  on  the  hook  lists. 

A  final  signed  comment  is  typical  of  the  remarks  made  regarding  the  hand¬ 
book  which  was  mentioned  in  the  last  question  on  the  questionnaire: 

If  I  had  access  to  a  handbook  comprehensive  enough  to  include  every 
suggested  aid  in  #39.  no  one  would  he  happier.  Surely  there  is 
enough  money  around  Alberta  to  produce  a  hard-hacked  reference,  free 
to  every  teacher  of  Junior  and  Senior  High  School  Literature,  of  the 
kind  you  visualize  in  the  above  suggestions.  I  would  even  buy  one.1 
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SUMMARY  OF  CHAPTER  VI 

The  survey  was  "based  upon  the  opinions  of  over  three  hundred  teachers, 
of  "both  sexes  (equally),  in  all  types  of  schools.  They  had  varying  amounts  of 
experience;  half  of  them  had  taken  University  English  courses  and  some  had 
read  widely.  Some  worked  with  quite  elaborate  library  facilities,  others  with 
quite  inadequate  supplies  of  books.  Their  responses  to  all  questions  on  the 
questionnaire  showed  a  very  high  degree  of  consistency. 

In  methodolgy  the  teachers  preferred  a  controlled  or  directed  program  to 
a  "free"  leisure  reading  program.  They  encouraged  and  urged  but  did  not  care 
to  force  their  students  to  read.  They  checked  their  students'  leisure  reading 
accomplishment  quite  closely,  most  frequently  by  means  of  written  book  reports, 
which  dealt  both  with  the  structure  and  the  literary  values  of  the  books. 

Teachers  preferred  to  use  informal  advice  and  casual  recommendations  rather 
than  more  direct  or  obvious  forms  of  motivation. 

Teachers  seemed  to  agree,  with  some  reservations,  that  student  accomplish¬ 
ment  in  leisure  reading  was  quite  good;  but  they  also  believed  that  more  could 
be  accomplished.  The  objectives  of  the  leisure  reading  program  were,  according 
to  the  majority  of  teachers,  being  met  by  a  majority  of  the  students. 

Teachers  similarly  agreed  that  the  program  itself  was  generally  satisfactory. 
They  appeared  to  know  their  students'  reading  interests;  they  saw  definite 
gains  accruing  from  leisure  reading,  but  they  recognized  many  minor  problems 
still  to  be  solved  if  a  highly  effective  program  is  to  result.  It  appears  that 
they  recognized  many  of  the  factors  which  will  (or  should)  produce  improvement 
in  leisure  reading  in  ALberta  high  schools.  Furthermore,  they  seemdd  willing 
to  accept  help  or  suggestions  if  such  were  made  available. 
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CHAPTER  VII 


I.  SUMMARY 

By  means  of  the  instruments  used  in  this  study,  information  was  obtained 
from  a  random  sample  of  over  a  thousand  students  (taken  from  a  population  of 
3,500),  and  from  the  majority  of  the  teachers  of  leisure  reading  in  the 
province.  Though  parametric  treatment  of  the  data  was  not  attempted  in  this 
study,  the  consistency  of  the  percentage  responses  to  each  question  indicated 
that,  in  broad  outline,  the  information  obtained  was  reliable.  The  inform¬ 
ation  that  the  investigators  were  seeking  was  gathered,  and  from  it  numerous 
trends  and  tendencies  as  well  as  some  quite  specific  information  was  obtained. 

In  reading  habits,  reading  accompli  slime  nts,  reading  difficulties ,  in 
suggestions  for  improving  the  program  and  in  attitudes  to  leisure  reading, 
students  showed  marked  agreement.  Differences  of  opinion  due  to  sex  of  the 
students  showed  mainly  in  their  book  preferences.  Differences  in  opinion  due 
to  age  and  due  to  type  of  school  attended  were  noted. 

The  teachers'  responses,  similarly,  indicated  general  agreement  on 
methods  used  to  conduct  the  leisure  reading  program,  on  student  accomplish¬ 
ment  in  leisure  reading,  and  on  the  improvements  required  in  the  program. 

Hot  only  were  the  students'  and  teachers’  responses  consistent  within 
themselves,  but,  where  parallel  information  was  sought  from  each  group, 
students  and  teachers,  answering  quite  independently,  agreed  on  many  aspects 
of  leisure  reading.  The  teachers,  for  instance,  agreed  xvdth  the  students  on 
the  type  <fff  fiction  and  non-fiction  that  they,  the  students,  favored.  Both 
teachers  and  students  made  the  strongest  plea  for  more  books.  In  fact,  both 
groups  stated  that  a  successful  reading  program  could  hardly  be  conducted 
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unless  the  number  of  hooks  available  in  school  and  classroom  libraries  was 
increased.  Teachers  believed  that  students  vere  gaining  a  vicarious  exper¬ 
ience  of  life  from  the  leisure  reading:  the  students,  in  turn,  reported  that 
they  gained  knowledge  of  other  people  and  places.  The  teachers  reported  that 
students  were  improving  in  reading  skills.  The  students,  similarly,  reported 
that,  though  they  did  not  believe  that  they  were  greatly  in  literary  apprec¬ 
iation,  they  were  improving  their  knowledge  and  their  reading  ability. 

The  difficulties  in  leisure  reading  reported  by  students  paralleled  to 
some  extent  the  problems  and  adverse  effects  reported  by  the  teachers.  For 
instance,  both  groups  reported  fehat  the  demands  of  school  work  and  home  duties, 
of  other  forms  of  recreation  and  the  effects  of  distractions  caused  student 
difficulties  in  leisure  reading. 

Approximately  90 $  of  the  students  reported  that  reading  was  a  pleasure 
to  them.  About  70$  of  the  teachers  reported  that  over  half  of  the  students 
found  reading  ’’definitely  pleasurable”.  Teachers  further  reported  that  most 
of  the  students  "benefit  considerably"  from  the  leisure  reading  program,  a 
claim  which  was  corroborated  by  the  students. 

It  appeared  that  students  and  teachers  agreed  that  the  leisure  reading 
program  was  of  benefit.  They  seemed,  further,  to  agree  that  the  program  was 
largely  satisfactory,  though  this  agreement  was  merely  implied  in  teacher 
and  student  responses  as  a  whole.  Mo  sweeping  claims  of  benefit  or  satis¬ 
faction  were  made  by  either  the  students  or  the  teacher  groups.  In  fact  the 
claims  were  moderate  and  modest.  A  small  percentage  of  both  teachers  and 
students  disagreed  with  the  ijlore  commonly  reported  opinions,  but  teachers  and 
students  were  in  agreement  rather  than  in  opposition  on  all  general  aspects 


of  leisure  reading. 


-  ;  £\C 


••  "  ■  ■  ' ■  •  o  ,  ••  '  / ■  -  ••  ;  -a  j-  • 


, 

'  "  ■  '  «  ,  '  C?  t  ■  1  .  '  '  •  •;  ’  J  r;,  " 

-  ;•  '  ,  '  /'  t  ;  -  ; 

*  ,  •  •  o  •  ’  -  J-  '  /  ’  '  :  •  r  , '  e  : 

....  ..  .  -  .  ......  ■  ‘  -  '  .  .  ’  ’  ' 

8  ,  3cbc  •:  39 

e39Xi  •  ’■  ■  v.  r  X  ■  9  t90£USi 

:  3  ,  ••  ■■  b:  '  '  :  '  .  ■  '  amt  1  t  U 0  lo 

.  .  ■:  s’i  ■  ■ : 9.'  ; 

res  X  s  SB’.f  3  rx  j  4  .  3  >  .  lo  '  "  jlotf/s  i  1  / 

'  ■-  •  v  ' 


j3i  d  •  id  I)©  free  . e  i '  e*r 


I!  -> 


o  -• .  "  3  j  .  9  3  o  ij  ;.o 


r  1  •  j  v;  i-  ‘  .  v  ■:  . 

■  "  •  'o'  •  ...'  'Id 

...  91  ;■  •;  •  ■.  •  . 


3  ■  •  :  •£ 


■  •  t  .  •  .1 


J  • 


r  -  >  ,  .  ,  . 


V  9 


,  "  ■  .  >  /  ■  _  ;  *.; 

.  ..  ~  .  9  0  '  ’  . '  .  •  ■'  ■  ■  • :  )  fn  !.  -• 

•  r  •  •:  ■  d  9  .  •  /  •  ;J  ■  d  .-  ; 'o  ;  ,  ■  ■  r 

'  •  .  v  '  .  ) :  ■  -  3 . • .  .9 

,3  ;  •  -j  •  •  •  -•  •  .  •  - 

•••  -  '  90  .  ‘  ;■{,?,  j'  ‘x  0  ’j  c  o  *x  r.  ’  •••xd*.»  ,?d  ;o  .ss3~ 

.  ’•  '  .  v  0 


126 


II.  CONCLUSIONS 

In  view  of  the  consistencies  and  agreements  just  mentioned,  a  number  of 
conclusions,  which  should  be  valid  across  the  whole  province,  seem  to  be 
warranted.  Footnotes  indicate  the  pages  in  this  thesis  that  provide  the  con¬ 
firmation  upon  which  these  conclusions  are  based. 

In  terms  of  the  "problems  and  purposes"  of  this  study,  Chapter  I,  page  4, 
the  following  conclusions  are  outlined  and  supported  from  the  discussions  and 
the  tables  of  Chapters  V  and  VI. 

(a)  The  students  of  the  senior  high  schools  of  Alberta  are  reading  quite 

1 

widely,  and  are  profiting  from  the  time  spent  ih  leisure  reading.  They  report 

that  they  read,  an  average  of  seventeen  books  per  student  per  year.  The 
students  reporting  recommend  hundreds  of  bocks  from  the  reeding  lists  and  hun¬ 
dreds  more  not  on  the  reading  list.  Teachers,  assessing  the  students’  ac¬ 
complishment,  report  that  the  students  on  the  average  meet  about  75 eh  of  the 
Departmental  requirements. 

2 

Partly  due  to  these  requirements  but  partly  of  their  own  Volition  , 

Alberta  high  school  students  accept  reading  as  a  regular  recreation,  though 

the  demands  of  work  and  amusements  compete  with  it  strongly  for  student 
3 

attention. 

(b)  A  great  vaxiety  of  books  is  being  read  by  students/  Many  adult 
books,  book  condensations  for  adults,  paperbacks  and  junior  novels,  those 
listed  in  Invitation  to  Read  and  many  others  found  elsewhere,  were  recommended 

1  See  Chapter  V,  pages  59“71  and  77;  also  Chapter  VI,  pages  108-112. 

2  See  Chapter  V,  pages  84  and.  85. 

3  See  Chapter  V,  pages  82  and  83;  also  Chapter  VI,  page  117. 

4  See  Chapter  V,  pages  59~^9;  also  Tables  LXI-LXIV  in  the  Appendix. 
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■by  students.  Many  of  the  hooks  listed  in  Invitation  to  Read  did  not  appear 
to  he  popular  among  high  school  students. 

(c)  The  objectives  of  the  leisure  reading  program  as  stated  in  Department 
of  Education  bulletins  are  being  achieved  by  the  majority  of  the  students 
according  to  the  report  of  the  majority  of  the  teachers. 

(d)  It  appeared  from  both  teacher  and  student  responses  that  a  good 

£ 

deal  of  value  is  accruing  from  the  leisure  reading  program.  Both  teacher 
and  students  implied  in  their  responses  that  some  improvements  in  the  program 

7 

could  be  made,  however. 

In  terms  of  the  wider  purposes  of  this  study  (Chapter  I,  page  4)  the 
following  additional  conclusions  seem  warranted; 

(e)  The  Alberta  Leisure  reading  program  appears  to  follow  trends  of 

O 

leisure  reading  in  Ontario  and  the  United  States.  For  instance,  the  students’ 
reading  preferences  seem  to  agree  with  those  of  young  people  in  the  United 

Q 

States.  Further,  the  reading  program  is  not  completely  "free”  (as  some 

authorities  in  the  United  States  advocate)  nor  is  it  closely  restrictive  (as 

it  appears  to  be  from  articles  xirritten  by  these  authorities).  Some  weaknesses 

in  accomplishment  and  in  quality  of  books  preferred  appear  to  be  common  to 

10 

students  in  Alberta,  in  Ontario,  and  in  the  United  States. 

5  See  Chapter  VI,  pages  111  and  112. 

6  See  Chapter  V,  pages  84*87;  also  Chapter  VI,  page  123. 

7.  See  Chapter  V,  pages  88-90;  also  Chapter  VI,  pages  115-118. 

8  See  Chapters  II  and  III  pas spa,  but  especially  pages  15-20,  Chapter 
II;  also  Chapter  III,  pages  25-32. 

9  See  Chapter  IV,  pages  35-38. 

10  See  Chapter  IV,  page  32  and  passim. 
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(f)  The  objectives  of  the  ALherta  leisure  reading  program  seem,  judging 
from  the  tenor  of  the  students’  and  teachers'  responses  to  various  questions 
on  the  questionnaires,  to  be  reasonable  and  attainable. 

(g)  The  leisure  reading  program  appears  to  be  improving  the  mental  and 
affective  processes  connected  with  reading.  This  conclusion  was  implied  in 
numerous  of  the  responses^  rather  than  explicitly  stated. 

In  terms  of  the  hypotheses  (Chapter  IV,  pages  38-40 )  the  conclusions  of 
this  study  partially  support  Hypothesis  1  and  strongly  support  Hypotheses  2, 

3  and  4  and  5* 

Hypothesis  1:  Students  attitudes  and  behaviours  are  affected  by  their 
leisure  reading. 

Ho  clear-cut  conclusion  was  possible  regarding  Hypothesis  1.  Some  aspects 

of  this  hypothesis  (page  38  supra)  were  not  elucidated  by  the  responses.  For 

instance,  none  of  the  responses  indicated  that  the  effects  of  leisure  reading 

are  "psychological".  The  moral  values  of  reading  were  not  considered  to  be 

12 

very  important  by  students.  However,  as  the  students  indicated  some  interest 
in  books  on  careers,  it  is  quite  possible  that  their  leisure  reading  may  affect 
their  "future  lives". 

More  definitely  the  students  indicated  that  reading  "extends  and  enriches... 
13 

experiences".  Partly  by  the  variety  of  books  claimed  read  and  partly  by  more 

14 

explicit  responses  ,  the  students  implied  that  "leisure  reading  develops 
sensible  sympathies  towards  people".  The  responses  to  the  questions  gave  no 
clear  indication  that  students  "renounce  stereotyped  thinking"  because  of  their 

11  See  Chapter  VI,  pages  114-119. 

12  See  Chapter  V,  Table  XXXIII,  page  86. 

13  See  Chapter  V,  pages  84-07. 

14  See  Table  XXXIII,  response  6,  page  86;  also  Table  XXXII,  response 
4,  page  85. 
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leisure  reading. 

Hypothesis  1,  therefore,  is  supported  bnly  in  part  as  a  result  of  this 

study. 

Hypothesis  2:  The  Leisure  Heading  Program  can  be  implemented  in  various 

ways. 

The  four  methods  of  improving  the  leisure  reading  program  were  stated  on 

page  39  of  Chapter  IV;  these  four  methods  were:  creation  of  student  interest; 

instruction  in  leisure  reading;  provision  for  extensive  book  lists;  and  attention 

to  student  book  reviews.  All  these  devices,  explicitly  or  by  iaplicatioh,  were 

reported  to  be  necessary  for  the  improvement  of  the  Alberta  Program.  The 

1 5 

various  motivating  devices  used  by  teachers  might  be  cited  as  attempts  by  the 

teachers  to  create  student  interest.  The  students  themselves  provided  exten- 

sive  book  listsl  The  responses  to  Question  9  aid  other  responses  in  Chapter 

VI1^  implied  that  teachers  directed  and  supervised  the  leisure  reading  program 

18 

closely.  Table  XLVI  suggests  that  the  teachers  expected  fairly  high  quality 
book  reviews  from  their  students. 

Hypothesis  2,  therefore,  seems  to  be  supported  quite  adequately  by  the 
findings  of  this  study. 

Hypothesis  3:  Various  observable  factors  affect  leisure  reading  accomplish¬ 
ment. 

All  factors  listed  on  page  39  of  Chapter  IV  were  supported  hy  the  find¬ 
ings  of  this  study. 

15  See  Chapter  VI,  pages  106-108. 

16  See  Chapter  V,  Tables  XIV,  XV,  XIX,  XX,  pages  63  and  68;  also 
Tables  LXXI-LXXIV  of  the  Appendix. 

17  See  Chapter  VI,  pages  99-100  and  other  responses  in  Section  A, 

Chapter  VI,  pages  102-106. 


18  See  Chapter  VI,  page  106. 
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(i)  The  "kind  of  material  read",  or  the  reading  interest  of  the  reader, 

appears  to  affect  accompli shment,  though  the  evidence  must  be  gathered  by 

IQ 

implication  from  various  responses  in  the  study.  As  girls  prefer  to  read 
books  on  careers,  love,  "problems"  of  life,  it  appears  that  they  learn  to  solve 
their  personal  problems  and  tend  to  gain  respite  from  their  leisure  reading. 
Girls  appear,  further,  to  read  for,  and  to  be  affected  by,  moral  and  aesthetic 
considerations,  but  boys  read  for  practical  values. 

(ii)  The  author's  handling  of  plot  appears  to  affect  the  student's  in- 
terest.  tJ  One  assumes  that  accomplishment,  also,  varies  with  interest. 

(iii)  The  teacher's  influence  on  student’s  leisure  reading  accomplish¬ 
ment,  according  to  the  evidence  of  this  study  is  not  great  if  viewed  directly,^ 
but  the  teacher's  indirect  influence  may  be  quite  considerable.  This  relation¬ 
ship  of  teacher  influence  and  student  accomplishment,  therefore,  cannot  be 
claimed  to  be  determined  exactly. 

(v)  Television  and  motion  pictures  have  not,  according  to  the  report  of 
23 

students,  an  adverse  effect  on  students'  leisure  reading  accomplishment. 
Though  a  portion  of  the  students'  leisure  time  is  undoubtedly  spent  watching 
motion  pictures  and  television,  evidence  from  the  students'  book  lists  suggest 
that  these  forms  of  entertainment  may  promote  rather  than  hinder  the  develop¬ 
ment  of  a  considerable  interest  in  reading. 

(vi)  The  availability  of  books,  according  to  strong  evidence  from  both 

19  See  Chapter  V,  pages  8h  and  85. 

20  See  Chapter  V,  pages  78-79  and  pages  80-87. 

21  See  Table  XII,  page  6l. 

22  See  Chapter  V,  pages  78  and  86f. 

23.  See  Chapter  V,  page  73* 
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pit 

teacher  and  student  responses,  affects  leisure  reading  accompli shment . 

(vii)  The  extent  of  the  reader's  education  seems  to  affect  his  leisure 

reading  accomplishment.  As  the  student  advances  from  grade  ten  to  grade 

twelve^,  he  appears,  from  the  evidence  of  this  study,  not  to  read  more  hooks 

hut  to  understand,  to  appreciate,  and  to  he  able  to  interpret  those  he  does 

26 

read  with  greater  acuity. 

(viii)  The  socio-economic  status  of  the  reader,  as  far  as  this  factor  \tfas 

investigated,  appears  to  affect  the  student's  leisure  reading  accomplishment. 

The  quality  of  the  hooks  selected  for  reading  appears  from  this  study  to  he  in- 

27 

fluenced  hy  the  type  of  school  which  the  student  attends.  Animal  stories  and 
"Westerns"  appealed  to  the  students  of  smaller  schools.  A  certain  lack  of 
"sophistication"  and  a  corresponding  lack  of  penetration  into  "modern"  hooks 
(which  appear  to  he  lacking  in  some  smaller  school  libraries)  were  evident  among 
students  of  smaller  towns  and  villages.  However,  no  great  differences  in  read¬ 
ing  accomplishment  between  students  of  smaller  and  larger  centers  was  dis¬ 
covered  directly  as  a  result  of  this  study. 

(ix)  The  parental  attitude,  like  the  teacher  influence  (  (iv)  page  130 

above),  was  not  directly  determined  hy  this  study.  Prohahly  the  home  environ- 
28 

ment  has  a  considerable  effect  upon  reading  accomplishment. 

(x)  The  leisure  reading  interests  of  the  Juvenile  reader  appear  to  he 
strongly  affected  hy  the  "times"  in  which  he  lives.  The  pressures  of  other 

2h  See  Table  LXV,  p.151  and  Tables  XCVII  and  XCVII I ,  p.  169. 

25  See  p,  132,  section  (*n). 

26  See  Chapter  V,  pages  69-72  and  86f. 

27  See  Chapter  V  -passim,  under  "type  of  school". 

28  See  Table  XXIX,  page  78. 
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interests  and  distractions  were  shown  to  affect  accomplishment  too.^  Leisure 
reading,  as  suggested  by  the  evidence  of  this  study,  has  to  undergo  a  "struggle1 
for  survival"  among  the  many  interests  and  entertainments  open  to  Alberta 
youth.  At  the  present  time,  it  appears  that  leisure  reading  is  in  no  danger 
of  succumbing. 

'iQ 

(xi)  The  sex  of  the  reader  affects  his  choice  of  books. ^  Boys  read 

books  of  war,  mystery,  science  and  sports  avidly,  and  though  girls  read  these 
books  (if  the  books  did  not  deal  in  cruelty  and  violence),  they  preferred 
books  on  careers,  love,  and  youthful  adventure. 

(xii)  The  age  of  the  reader  affects  his  choice  of  books. As  the  student 
grows  older  (and  moves  from  grade  to  grade  in  high  school),  his  interest  in 
animal  stories,  in  "Westerns",  and  in  youthful  adventure  stories  wanes,  and 

his  interest  in  travel  stories  and  in  adult  adventure  stories  or  historical 
romances  increases. 

All  of  the  "factors"  of  Hypothesis  3.  some  strongly  and  directly  and  some 
by  implication,  were  supported  by  the  findings  of  this  study. 

Hypothesis  4:  Leisure  reading  accomplishment  varies  greatly. 

In  general,  girls  read  more  than  boys  do.-^  In  both  books  read  for  credit 
and  those  read  for  "no"  credit,  the  number  of  books  read  per  year  by  girls 
exceeded  the  number  read  by  boys.  The  total  average  yearly  number  of  books  read 
by  girls  was  found  to  be  18.1,  and  by  boys  16.4. 

During  the  years  1924  to  1939  the  "suppl erne nt ary"  reading  requirements 

29  See  Chapter  V,  page  73;  also  Chhpter  VI,  page  117. 

30  See  Chapter  V,  pa&es  5^»5^t  57  and  passim. 

31.  See  Chapter  V,  passim. 


32  See  Tables  XXIII  and  XXV,  pages  71,72. 
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were  increased  from  two  or  three  hooks  to  six  to  ten  hooks.  Though  the  average 
number  of  hooks  read  by  students  in  the  earlier  years  is  not  known,  the  average 
at  the  present  time  (about  17)  is  probably  greater  than  formerly.  It  is  dif¬ 
ficult  to  determine  whether  the  quality  of  books  read  has  increased  corres¬ 
pondingly.  Evidence  from  the  students'  book  lists  suggests  that  students' 
preferences  ranged  from  the  simplest  books  to  the  "best." 

Participation  in  other  forms  of  recreation,  it  was  indicated  in  Hypothesis 
3,  (v)  and  (x),  affects  leisure  reading  accomplishment. 

There  are  many  indications  in  this  study  that  support  Hypothesis  4. 

Hypothesis  5:  Changes  are  necessary  in  the  present  Alberta  Leisure 
reading  program. 

Though  the  present  program  appeared  from  both  teacher  and  student  opin¬ 
ions  to  be  largely  satisfactory,  some  improvements  seemed  to  be  required.  All 
aspects  of  Hypothesis  5»  pages  40  and  41  appeared  to  be  strongly  supported  by 
the  finding  of  this  study. 

The  gap  between  junior  and  adult  novels,  for  instance,  did  not  appear  to 
be  adequately  bridged.  Though  the  junior  novels  listed  in  Invitation  to  Head 
were  frequently  read  by  senior  high  school  students,  there  were  indications 
which  suggest  that  they  are  somwhat  insipid  and  stereotyped.  The  harsher 
realism  of  war  stories  and  modern  psychological  studies  of  maladjustment  seemed 
to  appeal  more  strongly  to  students  than  did  the  simpler,  milder  junior  novels 
to  be  found  in  school  libraries. 

Many  more  books  and  many  more  titles  were  badly  needed  in  school 
libraries,  according  to  both  teachers  and  students. 


33  See  Chapter  I,  pages  1  and  2. 
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More  guidance  was  required  in  the  "selection  and  study  of  ’books"  for 
Alberta  school  libraries.  3**  The  teachers  indicated  "by  their  responses  that  more 
care  was  required  in  the  selection  of  hooks  listed  in  Invitation  to  Head. 

Better  annotations  and  grading  of  hooks  according  to  difficulty  were  also 
necessary,  according  to  the  majority  of  teachers. 

Some  further  general  conclusions  seem  warranted. 

As  the  students’  accomplishment  in  leisure  reading  seemed  to  he  commend¬ 
able,  the  teachers  who  guided  and  encouraged  the  students  can  feel  that  their 
efforts  were  worthwhile. 

Teachers’  opinions  support  the  conclusion  that  further  restrictions  within 
the  program  are  unwarranted.  The  middle  ground  between  a  completely  "free" 
program  and  a  completely  prescribed  program  seems  best,  and  the  Alberta  program 
lies  somewhere  in  this  region. 

To  increase  the  quantity  and  to  improve  the  quality  of  books  read  by 
students,  and  to  increase  teachers'  enthusiasm  for  the  program,  the  provision 
of  more  books  and  better  school  library  facilities  seems  mandatory.  Many  new 
books  and  many  new  attractive  editions  of  the  classics  and  "older"  books  are 
constantly  coming  on  the  market.  However,  even  when  money  is  available,  it 
appears  to  be  hard  to  get  these  books  into  school  libraries.  Only  a  small  com¬ 
mittee,  meeting  three  times  a  year,  recommends  new  purchases  to  the  School  Book 
Branch,  which  publishes  Invitation  to  Read.  Though  teachers  and  librarians 
may  order  books  from  other  lists,  this  practice  is  seldom  followed. 

As  many  school  libraries  appear  to  be  woefully  short  of  "newer”  books, 
some  sort  of  special  or  equalization  grant  seems  necessary  to  raise  the  quality 

3h  See  Appendix,  Tables  XCVII  and  XCVIII,  teachers'  responses  to  Questions 
35  and  36  of  the  teachers'  questionnaire. 
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of  some  school  libraries.  Only  by  making  reading  as  attractive  as  the  other 
forms  of  student  recreation  can  educators  hope  to  have  it  retain  its  favor 
with  high  school  students. 

It  appears  that,  though  many  Alberta  teachers  are  adequately  prepared  to 
administer  the  leisure  reading  program,  many  others  are  deficient  in  book 
knowledge  and  a  background  of  English  literature.  The  slogan,  "Every  teacher 
a  teacher  of  English”  might  apply  also  to  the  leisure  reading  program;  that  is, 
one  might  say,  ”Every  teacher  a  teacher  of  leisure  reading”. 

School  librarians,  working  in  central  school  libraries,  seem  to  be  required. 

As  no  single  method  of  dealing  with  leisure  reading  can  possibly  be  of 
much  value,  it  can  be  concluded  that  teachers  must  constantly  devise  methods 
that  suit  both  themselves  and  the  students  they  teach.  The  English  Journal 
and  other  professional  publications  contain  many  hints  on  methodology,  which 
are  likely  to  be  helpful  to  both  the  experienced  and  the  inexperienced  teacher. 
For  example,  the  articles  by  Howland,  Kaminsky,  Lawrence  and.  Hassan  in  the  most 
recent  issues  of  The  English  Journal  deal  with  aspects  of  novels,  book  reports 
and  a  new  literature  course  in  the  United  States.-^ 

As  students  frequently  rely  on  Invitation  to  Head  as  a  guide  to  book  sel¬ 
ection,  one  concludes  that  much  effort  should  be  made  to  make  this  pamphlet 
as  useful  as  possible.  It  appears  to  require  even  more  careful  yearly  re¬ 
vision  than  it  now  receives  and  it  must  have  better  annotations. 

35  H.  S.  Howland,  "Alternatives  for  the  Book  Report”,  "English  Journal. 
February,  19&2,  pages  106-113. 

Merle  Kaminsky,  "Those  Didactic  Stories  for  Junior  High,”  English 
Journal,  April,  19&2,  pages  250-2. 

Lawrence  V.  Ryan,  "The  Literature  Course  for  Secondary  School  Teachers 
of  the  Commission  in  English",  EngLish  Journal.  May,  1962,  pages  313-319. 

Ihab  Hassan,  "The  Character  of  Post-War  Fiction  in  America," 

English  Journal.  January,  1962,  pages  1-8. 
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The  compilation  of^uide  or  handbook  to  leisure  reading  as  an  aid  to 
teachers  and  students  seems  indicated. 

III.  EECOMMElQATIOErS 

From  the  foregoing  conclusions,  one  is  led  to  make  the  following  recom¬ 
mendations  for  the  improvement  of  leisure  reading  in  the  senior  high  schools 
of  Alberta. 

1.  It  is  recommerjded  that  five  and  ultimately  seven  titles  per  student 
be  the  minimum  quota  of  leisure  reading  books  in  each  school  library.  The 
books  should  be  ’’moderns”,  and  ”classics”  and  ’’school  classics”  in  current 
editions. 

2.  It  is  recommended  that  all  leisure  reading:  teaching  personnel  obtain 
credit  in  two  or  more  University  English  courses  and/or  library  science  courses. 

3.  It  is  recommended  that  many  more  senior  high  schools  plan  to  acquire 
a  central  library  under  the  change  of  a  full-time  school  librarian. 

4.  It  is  recommended  that  a  central  library  committee  be  instituted  to 
work  continuously  on  book  lists,  annotations,  grading  of  books,  and  suggestions 
that  will  help  school  librarians  to  make  leisure  readihg  constantly  more 
appealing. 

5.  It  is  recommended  that  an  annual  report  of  library  facilities  in  each 
senior  high  school  of  the  province  be  required  by  the  Department  of  Education. 

6.  It  is  recommended  that  all  schools  institute  or  consider  the  inaugu¬ 
ration  of  a  developmental  reading  program  for  all  high  school  grades.  The 
simplest  form  of  this  program  might  be  remedial  courses  and/or  classes  for 
ineffective  readers.  Another  form  of  remedial  program  might  include  use  of, 
or  a  modification  of,  the  S.R.A.  plan.  Reading  machines  and  other  develop- 
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ing  mechanical  teaching  aids  might  he  introduced  and  adapted  to  the  reading 
program.  The  developmental  program  would  of  necessity  he  closely  allied  with 
the  present  language  and  literature  courses  of  the  high  school  program. 

7.  It  is  recommended  that  no  more  (and  no  fewer)  restrictions  he  placed 
upon  students'  leisure  reading. 

8.  It  is  recommended  that  the  leisure  reading  program  remain  "open  at  the 
top"  so  that  able  students  will  he  encouraged  to  read  widely,  and  to  write  and 
to  speak  about  hooks  and  authors  intelligently.  Though  more  demands  can  always 
he  made  at  all  levels  of  student  ability,  teachers  will  have  to  judge  the  point 
at  which  excessive  demands  will  reduce  student  interest,  pleasure  and  profit 
from  leisure  reading. 

9.  It  is  recommended  that  a  handbook  to  leisure  reading  he  prepared. 

IV.  SUGGESTIONS  POE  3URTHER  STUDY 

1.  It  is  suggested  that  the  data  gathered  in  this  and  the  companion  study 
he  treated  by  non-par  ament  ric  statistical  tests  to  verify  (or  deny)  the  in¬ 
ferences  drawn  from  the  data  by  the  simple  arithmetical  procedures  used  through¬ 
out  the  study. 

2.  It  is  suggested  that  teachers  in  the  classrooms  test  the  validity  of 
the  results  and  conclusions  here  deduced.  Further  verficiation  (or  denial) 
of  these  conclusions  should  he  undertaken  by  interviews  with  students  and 
teachers,  by  study  of  written  hook  reviews,  and  by  controlled  esperiment s. 

3.  It  is  suggested  that  the  study  he  extended  to  include  information  on 
the  leisure  reading  programs  of  other  Canadian  provinces. 
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TABLE  LVI 

FACTORS  IMLUENCING  STUDElfT  CHOICE  OF  BOOKS 
( STUDENTS 1  CHOICES  IN  PERCENTAGES  ACCORDING  GRADE  IN  SCHOOL) 


Possible  Responses 

Gr.X 

Gr.XI 

Gr .XII 

Title  of  the  hook  . 

..  17$ 

14$ 

17$ 

Teacher's  or  librarian's  suggestion . 

9 

10 

9 

A  friend's  recommendation  . 

..  15 

14 

11 

The  cover  design  and  illustrations  . 

3 

1 

2 

The  number  of  pages  . . 

1 

1 

1 

The  readability— -nr int ,  etc . . . . 

5 

4 

7 

The  discussion  of  the  book  in  class . . 

5 

6 

2 

Relationship  of  the  book  with  current 
studies . . . . 

5 

5 

5 

Author  shin . . 

14 

18 

21 

Relationship  with  personal  interests  .... 

24 

22 

Influence  of  show  or  TV  nrogrsm  . . . 

4  $ 

3$ 

3$ 

TABLE  LVI  I 

FACTORS  INFLUENCING  STUDENT  CHOICE  OF  BOOKS 
( STUDENTS »  CHOICES  IN  PERCENTAGES  ACCORDING  TO  AGE  OF  STUDENTS) 


Possible  Responses 

i*?  . 

1 6 

Ases 

1?  , 

18 

19  , 

Title  of  the  book  . 

17$ 

14$ 

16$ 

16$ 

18$ 

Teacher's  or  librarian's  suggestion . 

10 

9 

9 

9 

14 

A  friend's  recommendation  . 

15 

14 

14 

12 

9 

Cover  design  and  illustrations  . 

2 

2 

2 

2 

2 

Number  of  pages  . 

1 

1 

1 

1 

1 

Readability — print,  etc . 

3 

4 

7 

7 

4 

Discussion  of  the  book  in  class  . 

5 

5 

4 

2 

6 

Relationship  wf  book  with  current  studies. 

5 

6 

5 

5 

10 

Authorship  . 

1 6 

17 

18 

19 

l4 

Relationship  with  personal  interest . 

22 

23, 

22 

23 

20 

Influence  of  show  or  TV  program  . 

4$ 

5$ 

2$ 

4$ 

2$ 
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TABLE  LVIII 


STUDENT  PREFERENCES  AMONG  NON- FICTIONAL  BOORS 
(STUDENTS)  CHOICES  IN  PERCENTAGES 
ACCORDING  TO  AGE  OF  STUDENTS) 


Possible  Responses 

Ages 

I1?, 

1 6 

17 

18 

19, 

Life  stories  of  interesting  people... 

2 4$ 

24$ 

24$ 

24$ 

20$ 

Description  of  games  and  athletics... 

5 

7 

5 

7 

7 

Exoloring  new  and  strange  lands . 

13 

11 

13 

13 

17 

Invention  and  discovery . 

9 

11 

9 

10 

13 

Hobbies  and  handicrafts  . 

:-3 

3 

4 

3 

•  • 

Accounts  of  V7ar  and  conquest . 

14 

15 

1 6 

17 

14 

Self-improvement,  grooming . 

12 

9 

9 

8 

6 

Nature — sea,  animals . 

6 

7 

7 

6 

12 

Occupations  and  careers  . 

14$ 

13,1 

13$ 

12$ 

12$ 

TABLE  LIX 

STUDENT  PREFERENCES  AMONG  NON- FICTIONAL  BOOKS 
(STUDENTS'  CHOICES  IN  PERCENTAGES 
ACCORDING  TO  SEX  OF  STUDENTS) 


Possible  Responses  Male  Female 


Life  stories  of  interesting  people .  18$ 

Description  of  games  and  athletic  activities .  10  3 

Exploring  new  and  strange  lands .  13  12 

Invention  and  scientific  discovery  .  17  4 

Hobbies  and  handicrafts  . 

Accounts  of  war  and  conquest  .  22  10 

Self-improvement — dress,  grooming .  2  l6 

Nature  books — sea,  animals,  birds  .  8  6 

Occupations  and  careers  .  7  18$ 
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TABLE  LX 


STUDENT  PEEEERENCES  AMONG  FICTIONAL  BOOL’S 
(STUDENTS '  CHOICES  IE  PERCENTAGES  ACCORDING 
TO  THE  AGE  OF  THE  STUDENTS) 


Possible  Responses 

A?es 

15 

16 

1?  . 

18 

19 

Animal  stories . 

£/<f 

5p 

5,5 

6‘fo 

TP 

Adventure  stories  (young  ueople) ... . 

..  15 

13 

10 

10 

9 

Adventure  stories  (adults)  . 

..  9 

12 

14 

19 

13 

Mystery  and  detective  . 

..  17 

17 

15 

12 

12 

Love . 

. .  11 

9 

7 

5 

2 

Fantasy  . 

2 

2 

1 

1 

1 

Science  fiction  . 

..  6 

7 

7 

7 

11 

Careers  . 

..  9 

10 

11 

10 

10 

Sports  . 

..  8 

8 

8 

9 

13 

Travel  . 

1 

o 

C-. 

3 

3 

8 

Humor  . .  . . 

.  .  12 

11 

13 

l4 

12 

'•Western'’  . 

..  Wo 

Wo 

6fo 

3  i 
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TABLE  LXI 

BOOKS  FROM  HIGH  SCHOOL  LIBRARIES 
RECOMMENDED  BY  BOYS  III  THE  TREES  HIGH  SCHOOL  GRADES 
(TITLES  ARRANGED  ALPHABETI CALL Y  IN  OBDER  OP  THEIB  POPULARITY) 


Grade  X  Choices 
Ho.  Book  Titles _ 

2  Big  Red 

Green  Grass. Wyoming 
Ivanhoe 

Men  Against  the  Sea 
Sea  Wolf  7 

8  Mutiny  on.  .Bounty 
My  Friend  Blicka 
Tiger  Boar- 
Hot  Rod 
7  Caine  Mutiny 
-Pitcairn’s  Island 
Silver  Chief 
Thunder head 
6  Greenmantle 
Tom  Sawyer 
U-Boat  977 
The  Rohe 

The  Silver  Chalice 
5  Bush  Pilot 
Captain  Blood 
Hannihall  of  Cathage 
Iron  Duke 

King  Solomon*  s  Mines 
Let.  Hurricane  Roar 
Lost  Horizon 
Men  of  Valor 
Right  to  Remember 
Wilderness  Champion 
Yearling 

4  Captains  Courageous 
The  Cruel  Sea 
Little  Britches 
Laugh  with  Leacock 
Leacock  Roundabout 
Little  Shepherd  of 
Kingdom  Come 
Prisoner  of  Zenda 
Quo  Vadis 
The  Raft 

RedHouse  Mystery 
They  were  Expendable 


Grade  XI  Choices 
ITo.  Book  Titles _ 

9  Scarlet  Pimpernel 
U-Boat  977 
8  Kon  Tiki 
Silver  Chief 
Iron  Duke 
Mut iny  on . . Bounty 
Oliver  Twist 
1066  and  All  That 
White  Fang 
6  Big  Red 
Ben  Eur 

Black  Stallion 
Ivanhoe 
Lost  Horizon 
Lou  Gerhig 
Tiger  Roan 
5  Citadel 
Right  to  Remember 
Pitcairn's  Island 
Quo  Vadis 
Sea  Wolf 
Silver  Chalice 
Thunderhead 
Wolf  King 
4  Abe  Lincoln 

Baseball  .  Everyone 
Bears  . .  Kitchen 
Captains  Courageous 
Count  of  Monte  Crisco 
Drums  Along  Mohawk 
Greenmantle 
Jean  val  Jean 
Kidnapped 
Men  of  Valour 
Meneaters  of  Kumaon  3 
Rapol eon 
On  Safari 
0. Henry  Stories 
Reach  for  the  Sky 
Sense  and  Ronsense 
Treasure  Island 


Grade  XII  Choices 
ITo.  Book  Titles  _ _ 

Count  of  Monte  Cristo 
The  Cruel  Sea 
Kim 

The  Citadel 
Rorth-west  Passage 
20,000  Leagues.. Sea 
The  Yearling 
Ben  Hur 

David  Copper  field 
Geo.W.  Carver 
Good  Earth 
Keys  of  ..Kingdom 
Mut iny  c  n . . Bounty 
5  Good-bye  Mr. Chips 
Holy  Bible 
Les  Miserables 
Arrowsmith 
Berlin  Diary 

Barretts  of  Wimpole  Street 
Cimarron 
Diary  of  Anne  Frank 
Guadalcanal  Diary 
Giant 

How  Green  Was  My  Valley 
Ivanhoe 

King  Solomon's  Mines 
Lost  Horizon 
Right  to  Remember 
Pickwick  Papers 
Pygmalion 
Prisoner  ’of  Zenda 
Reach  for  the  Sky 
Silver  Chief 
Whiteoaks 
Albert  Schweitzer 
Bell  for  Adano 
Big  Red 
Black  Tulip 
The  Big  Fisherman 
The  Black  Arrow 
Call  of  the  Wild 


8 

7 


6 
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Young  Pitcher 

Three  Men  in  a  Boat 

Greenmantle 

Young  Fu 

We  Die  Alone 

Grass  Beyond  the 

3  Ascent  of  Everest  3  Ascent  of  Everest 

Mountain 

Albert  Schweitzer 

Charter  Pilot 

Jean  val  Jean 

Blood  Red  the  Sun 

Call  of  the  Wild 

Jamaica  Inn 

Baseball  .  Everyone 

Dambusters 

Kidnapped 

The  Big  Fisherman 

Good-bye  Mr. Chips 

Last  Days  of  Pompeii 

The  Crisis 

The  Good  Earth 

My  Friend  Flicks, 

Call  of  the  Wild 

Gond  With  the  Wind 

Odyseey  of  Homer 

David  Copperfield 

Green  Grass  .  Wyoming 

Cf  Human  Bondage 

Frog,  the  Horse 

Goal  to  Go 

Oliver  Twist 

Fortress  Worth 

Jim  Davis 

Pitcairn's  Island 

Huckleberry  Finn 

Mutiny  on  the  Bounty 

Random  Harvest 

The  Illiad 

Pilgrim's  Progress 

Scarlet  Pimpernel 

Jumper 

Red  House  Mystery 

The  Sword  and  the 

Lou  Gehrig 

Sabre  Pilot 

Scalpel 

Lost  Worlds 

Ski  Patrol 

Silent  World 

Last  of  the  Mohicans 

War  and  Peace 

Typhoon 

Maneaters  of  Kumaon 

The  Yearling 

Ten  Years  to  ALsaaein 

Mr.  Limpet 

A  Hose  for  Trouble 

On  Safari 

Oliver  Twist 

Sunshine  Sketches 

Speed  Six 

Speedway  Challenge 

Sea  Hawk 

Smokey 

Trapp  Family  Singers 
Three  Mueketeers 

Wing  Leader 

Wuthering  Heights 

1  The  number  (ITo.)  here 

signifies  the  number  of 

times  the  title  was  re- 

commended  by  582  boys 

in  grade  ten,  by  489  boys  in  grade  eleven,  by  528 

"boys  in  grade  twelve. 
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ims  lxii 

BOOKS  ISOM  HIGH  SCHOOL  LIBRARIES 
RECOMMENDED  BY  GIRLS  III  THE  THREE  HIGH  SCHOOL  GRADES 
(TITLES  ARRANGED  ALPHABETICALLY  IK  ORDER  OP  THEIR  POPULARITY) 


Grade  X  Choices 

Grade  XI  Choices 

Grade  XII  Choices 

Ho.  Book  Titles 

Ho.  Book  Titles 

Ho.  Book  Titles 

19  Zane  Grey  titles 

18  Mrs.  Mike 

19 

Diary  of  Anne  Frank 

Tale  of  Two  Cities 

The  Yearling 

18 

Les  Miserables 

The  Wooden  Horse 

17  Karen 

14 

Keys  of  the  King 

18  Big  Doc’s  Girl 

Lantern  in  Her  Hand 

12 

Wuthering  Heights 

17  My  Friend  Flicka 

Ramona 

10 

Trembling  Years 

15  The  Citadel 

15  Quo  Vadis 

Ben  Hur 

Thunderhead 

14  Big  Fisherman 

Hillhaven 

13  Ben  Eur 

Story  of  My  Life 

9 

Ramona 

Green  Grass  .Wyoming  13  Big  Doc’s  Girl 

David  Copperfield 

Ke  Keys  to  the  Kingdom 

Jean  val  Jean 

8 

Random  Harvest 

Hillhaven 

Lost  Horizon 

Pride  and  Prejudice 

12  Kaxen 

12 

Hillhaven 

Main  Street 

Mrs.  Mike 

Scarlet  Pimpernel 

Old  Man  and  the  Sea 

Silver  Chalice 

Wooden  Horse 

Lantern  in  Her  Hand 

Scarlet  Pimpernel 

11 

Beau  Geste 

Mrs.  Mike 

11  Girl  of  the  Limberlost 

Keys  of  the  Kingdom 

Beau  Geste 

The  Yearling 

Les  Miserables 

7 

Silas  Marner 

10  Black  Stallion 

10 

Ben  Eur 

How  Green  Was  My  Valley 

Good  Earth 

9 

Caine  Mutiny 

Cimarron 

Marcy  Books 

David  Copperfield 

6 

Green  Years 

9  Big  Fisherman 

Seventeen 

The  Caine  Mutiny 

First  Woman  Doctor 

8 

Anne  Books 

5 

Black  Tulip 

Jalna 

Good-bye  Mr.  Chips 

Cloister  on  the  Hearth 

Let  the  Hurricane  Roar 

Jalna 

Desired  Haven 

Separate  Star 

Of  Human  Bondage 

First  Woman  Doctor 

8  Gone  With  the  Wind 

7 

Great  Escape 

Karen 

How  Green  Was  My 

Gone  With  the  Wind 

Lorna  Do one 

Valley 

Hov;  Green  Was  My 

Of  Human  Bondage 

Lost  Horizon 

Valley 

Oliver  Twist 

7  Cla,ss  Ring 

Jamaica  Inn 

Pygnalion 

Eight  to  Remember 

Pride  and  Prejudice 

Story  of  My  Life 

nineteen  from  Seventeen  Oliver  Twist 

Scaramouche 

Quo  Vadis 

Thornapple  Tree 

Seventeen 

Whiteoaks 

6 

Ivanhoe 

4 

Airne  books 

Wuthering  Heights 

Lorna  Do one 

Albert  Schweitzer 

6  Blueberry  Muffin 

Magnificent  Obsession 

Gone  With  the  Wind 

Greenmantle 

My  Friend  Flicka 

Ivanhoe 

Good  Morning  Miss  Dove 

Thunderhead 

Jamaica  Inn 

Jamaica  Inn 

5 

Black  Tulip 

King's  Rhapsody 

King  Solomon’s  Mines 

Black  Stallion 

ICon  Tiki 

Gentle  House 

Cimarron 

Sixth  of  June 

Yellow  Boots 

First  Woman  Doctor 

Tanya 

Little  Shepherd  of 

Friendly  Persuasion 

Ten  Years  to  Alamein 

Kingdom  Come 

Going  Steady 

White  and  the  Go 
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TABLE  LXII  (Continued) 


6  Pride  and  Prejudice 
Random  Harvest 
Trapp  Family  Singers 
5  Hack  Rose 

David  Copper  field 
Friendly  Persuasion 
Going  on  Sixteen 
Jean  val  Jean 
Sue  Barton 
Tiger  Roan 
Three  is  &  Crowd 
Three  Came  Home 
4  The  Black  Tulip 
Dancing  Star 
Debutante  Hill 
Great  Escape 
Iron  Duke 
Kidnapped 
Kim 

Little  Women 
Little  Britches 
Lorna  Do one 
Oliver  Twist 
Papa’s  Wife 
Red  Hou.se  Mystery 
St. Maria  Goretti 
Silver  Chief 
Saddlebags  for 
Suitcases 
Three  Musketeers 
Tal i sman 
White  Fang 
3  Annie  Jordan 
Albert  Schweitaer 
Bears  in  My  Kitchen 
Beau  Geste 
Black  Opal 
Blood.  Red  the  Sun 
Called  Back 
Cup  for  Janet 
Cherry  Ames 
Freckles 
Friendly  Caesar 
Good-by  My  Lady 
Good-bye  Mr.  Chips 
Ivanhoe 
King  is  Dead 


5  Good  Morning  Miss  Dove 
Going  on  Sixteen  3 

Iron  Duke 
Kidnapped 

Last  Days  of  Pompeii 
Odyssey  of  Homer 
Prisoner  of  Zenda 
4  Albert  Schweitzer 
April  Time 
Beauty  of  the  Purple 
Count  of  Monte  Cristo 
The  Foundling 
Girl  of  the  Limberlost 
I  Married  Adventure 
Kon  Tiki 

Little  Shepherd  of 
Kingdom  Come 
Little  Women 
Marjorie  Morning  star 
Main  Street 
Pilgrim’s  Progress 
Program  for  Fifteen 
Reach  for  the  Sky- 
Red  Chair  Waits 
Silver  Chief 
Snow  Goose 
Up  From  Slavery 
3  Crown  of  Ashes 
E.Rosseveldt 
Elizabeth  Taylor 
Far  From  the  Maddening 
Crowd 

Give  Us  This  Day- 
Geo.  W.  Carver 
The  House 
Hear  This  Woman 
Joan  of  Arc 

Let  the  Hurricane  Roar 
Little  Minister 
Life  with  Father 
nineteen  from  Seventeen 
Eight  t  o  Rem  emb  er 
Out  on  a  Limb 
Random  Harvest 
Sixth  of  June 
Scats  of  the  Mighty 
Sue  Barton 


Wooden  Horse 
Beauty  of  the  Purples 
Bride -of  Fortune 
The  Crisis 
Disputed  Passage 
Friendly  Persuasion 
Good  Morning  Miss  Dove 
The  Gentle  House 
Geo.  W.  Carver 
Goo  d-by  e  Mr . Chip  s 
Greenmantl  e 
Hostess  in  the  Sky 
I  Married  Adventure 
Kim 

Light  that  Failed 
Let  the  Hurricane  Roar 
Little  Shepherd  of 
Kingdom  Come 
Magnificent  Obsession 
Hew  Class 
Eight  to  Remember 
Organdy*  Cup  Cakes 
Reach  for  the  Sky- 
Seats  of  the  Mighty 
The  Single  Pebble 
Sunshine  Sketches 
1066  and  all  That 
Thunderhead 
Two  Solitudes 
Whiteoaks 
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TAELS  LXII  (Continued) 


3  Les  Miserables 
Living  Earth 
Murder  Takes  a  Veil 
Man  Called  Peter 
Mystery  Walks  the 
Campus 
Man  Who  Got  Even  With 
God 

0  Organdy  Cup  Cakes 
Old  Man  and  the  Sea 
Practically  Seventeen 
Snow  Goose 
Story  of  My  Life 
Sweet  Sixteen 
Silver  Pencil 
Summer  Lightning 
20,000  Leagues  Under 
the  Sea 


3  Shadow  of  Cedarcrest 
Trail  of  Conflict 
20,000  Leagues  Under 
the  Sea 

Three  Musketeers 
Under  the  Greenwood  Tree 
Wilderness  Wife 
White  Fang 
War  and  Peace 
Yellow  Boots 


1  The  number  (Ho.)  here  signifies  the  number  of  times  the  title  was  recom¬ 
mended  by  716  girls  in  Grade  ten,  by  605  girls  in  Grade  eleven  and  by 
52 6  girls  in  Grade  twelve. 


TABLE  LXII  I 

BOOLS  HOT  II  SCHOOL  LIBRARIES 
RECOMMENDED  BY  BOYS  III  THE  THREE  HIGH  SCHOOL  GRADES 
(TITLES  ARRANGED  III  ORDER  OF  POPULARITY) 


Grade  X  Choices 

Ho.  Book  Titles 

Grade  XI  Choices 

Ho.  Book  Titles 

Grade  XII  Choices 

Ho.  Book  Titles 

l6  Hardy  Boys  titles 

6  Tale  of  Two  Cities 

8  Peyton  Place 

8  Old  Yeller 

5  Dr. Zhivago 

7  War  and  Pfeace 

7  Black  Beauty 

Silver  Chief 

6  Gone  With  the  Wind 

6  Dambusters 

Old  Yeller 

Silver  Chalice 

5  Silver  Chief 

4  Big  Red 

5  Island  in  the  Sun 

Captain  of  the  Ice 

Bridge  Over  the 

4  Caine  Mutiny 

4  Green  Grass  of  Wyoming  River  Kwai 

Wooden  Horse 

The  Robe 

Huckleberry  Finn 

White  Fang 

Jean  val  Jean 

Shane 

Old  Man  and  the  Sea 
Hot  as  a  Stranger 
Reach  for  the  Sky 

War  and  Peace 
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TABLE  LXIV 


BOOKS  not  nr  SCHOOL  libraries 
RECOMMENDED  BY  GIRLS  IN  THE  THREE  HIGH  SCHOOL  GRADES 
(TITLES  ARRANGED  IE  ORDER  OF  POPULARITY) 


Grs.de  X  Choices 
Eo .  Book  Titles 


Grade  XI  Choices 
fa.  Book  Titles 


Grade  XII  Choices 
Eo.  Book  Titles 


£  Magnificent  Obsession 
Sue  Barton 
Old  Yeller 
Doctor  Jane 

7  Green  Grass  of  Wyoming 
6  Scarlet  Pimpernel 
I  'll  Cry  Tomorrow 
5  Class  Ring 
Karen 

Inn  of  Sixth  Happiness 
Eora  Was  a  Eurse 
Eancy  Dare 
Staff  Eurse 
War  and  Peace 
Three  Paces  of  Eve 
Sorority  Girl 
4  Aratic  Doctor 
Beverly  Gray 
Black  Rose 
David  Copperfield 
Pirst  "Woman  Doctor 
For  All  Your  Life 
Girl  Trouble 
My  Friend  Flicka 
Rebec  da 


9  Old  Yeller  i 

Eot  as  a  Stranger 
8  Anne  books  t 

6  Zane  Grey  books 
Desiree 

I'll  Cry  Tomorrow 
Green  Grass  of  Wyoming 
Girl  of  the  Limberlost 
Katherine 
5  Good  Earth 

4  Big  Fisherman  * 

Daybreak 
Egyptian 
Inn  of  the  Sixth 
Happiness 
Gown  of  Glory 
Green  Light 
Joan  of  Arc 
Maggie  How 
Peyton  Place 
Helen  Keller  Story 
'Wooden  Horse 


>  Lamp  is  Heavy 
Man  Called  Peter 
i  Green  Mansions 
Peyton  Place 
Zane  Grey  titles 
Magnificent  Obsession 
Tender  Victory 
5  Ramona 
War  and  Peace 
Sixth  of  June 
-  Around  the  World 
With  Aunt  Meme 
Anne  Books 
Diary  of  Anne  Frank 
Big  Fisherman 
Dr . Zhivago 
Desiree 
The  Good  Earth 
How  Green  Was  My  Valley 
Island  in  the  Sun 
Ivanho  e 

Love's  Eternal 
Pride  and  Prejudice 
White  Banners 
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TABLE  LXV 

DIFFICULTIES  IN  LEISURE  READING 
( STUDENTS ’  DIFFICULTIES  III  PERCENTAGES 
ARRANGED  ACCORDING  TO  STUDENTS '  SEX) 


Possible  Responses  Male  Female 


Lack  of  suitable  Looks  at  your  school .  1 6$  14^ 

Lack  of  reading  skill  . 4  3 

Lack  of  suitable  "books  at  home  .  6  7 

Lack  of  public  library  facilities  .  2  4 

Lack  of  reading  time  because  of  homework .  19  20 

Lack  of  reading  time  because  of  employment  .  7  6 

Lack  of  reading  time  because  of  hobbies .  11  11 

Lack  of  reading  time  because  of  home  duties .  11  16 

Spare  time  occupied  with  movies  and  TV  .  9 

Preference  for  magazines  .  10  6 

Preference  for  comic  books  .  1 

Too  much  time  occupied  in  travelling  to  and  from 

school  .  4  4 


TABLE  LXVI 

PLEASURABLE  ASPECTS  OF  LEISURE  READING 
(STUDENTS *  CHOICES  IN  PERCENTAGES  ARRANGED 
ACCORDING  TO  TYPE  OF  SCHOOL  STUDENTS  ATTENDED ) 


Possible  Responses 

Tyoes 

of  Schools 

A 

P. 

C 

D 

E 

Teachers  have  encouraged  me  . 

7  i 

9/o 

Q*7 

Oft 

6$ 

There  is  much  reading  done  in  my  home. . . . 

9 

9 

10 

5 

8 

I  feel  real  excitement  as  I  read  . 

13 

13 

11 

14 

13 

I  like  to  imagine  myself  in  the  place 
of  hero,  heroine . 

6 

7 

7 

11 

10 

I  have  developed  the  habit  of  getting 
books  from  the  library . 

4 

2 

3 

3 

4 

The  manner  in  which  some  writers 

describe  things  pleases  me  . 

18 

18 

15 

14 

19 

It  is  my  hobby  . 

3 

5 

8 

5 

3 

I  like  to  imagine  myself  in  other  places. 

8 

5 

6 

7 

5 

It's  a  quiet  pastime  . 

18 

19 

19 

20 

19 

It  satisfies  my  curiosity  . 

14* 

114 

12* 

13* 

13* 

r;  i 


.v  ;  * 


0  .f 


*•> 
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TABLE  LXVII 


PLEASURABLE  ASPECTS  CE  LEISURE  READING 
(STUDENTS'  CHOICES  IN  PERCENTAGES  ARRANGED 
ACCORDING  TO  STUDENTS'  GRADE  IN  SCHOOL) 


Possible  Responses 

Gr.X 

Gr  .23 

Gr.XII 

Teachers  have  encouraged  me  . 

6% 

8; $ 

8  $ 

There  is  much  reading  done  in  my  home. 

7 

9 

10 

I  feel  reed  excitement  as  I  read . 

14 

13 

10 

I  like  to  imagine  myself  the  hero 

(heroine) . 

9 

8 

5 

I  have  developed  the  library  habit.... 

4 

3 

3 

The  manner  of  some  writers  pleases  me. 

17 

18 

18 

It  is  my  hobby  . 

5 

3 

6 

I  like  to  Imagine  myself  in  other 

places  . 

6 

7 

5 

It's  a  quiet  pastime  . 

19 

1 6 

21 

It  satisfies  my  curiosity  . 

13$ 

15$ 

l4£ 

TABLE  LXVTII 

SUBSTITUTE  MATERIAL  PCR  LEISURE  READING 
(STUDENTS'  CHOICES  IN  PERCENTAGES  ARRANGED 
ACCORDING  AGE  OF  THE  STUDENTS) 


Possible  Responses 


Ages 


15  1 6  17  18 


.15L 


Comic  books  . 

..  6$ 

6$ 

ty?0 

2 $ 

4 

Classics  . 

Book-club  selections  (Book-of- 

.  21 

18 

18 

16 

26 

Month)  . 

.  15 

17 

18 

18 

13 

Book  condensations  (adult)  . 

.  14 

15 

17 

20 

15 

School  texts  . 

•  3 

3 

2 

4 

1 

News  stand  Novels  . 

•  13 

12 

12 

11 

10 

Public  library  books  . 

.  27 

26 

26 

23 

25 

No  books  . 

1 

3  $ 

yfr 

4$ 

6 
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TABLE  LXIX 

READING  HABITS  OE  STUDENTS 
(STUDENTS’  CHOICES  IN  PERCENTAGES  ACCORDING 
TO  TYPE  OF  SCHOOL  STUDENTS  ATTEND) 


Possible  Responses  - — -A.P.5  P.£„.S.cnopl - 

ABODE 


At  every  opportunity  . 

In  preference  to  other  forms  of 

l  5$ 

15$ 

1 w 

12$ 

11$ 

recreation . . . 

10 

10 

H 

10 

12 

When  I  am  required,  to  read . 

15 

13 

12 

16 

1 6 

Daily . 

Whenever  there  is  nothing  more 

9 

9 

10 

6 

6 

interesting  to  do  . 

Often  when  I  should  he  doing  other 

26 

25 

23 

30 

26 

assignments  . 

12 

15 

15 

14 

11 

Mostly  during  free  reading  periods... 

13$ 

13$ 

12$ 

12$ 

18$ 

TABLE  LXX 

READING  HABITS  OF  STUDENTS 
(STUDENTS'  CHOICES  HI  PERCENTAGES 
ARRANGED  ACCORDING  TO  GRADE) 


Possible  Responses 

Gr.X 

Gr.XI 

Gr  .XII 

At  every  opportunity  . 

12$ 

l6$ 

16$ 

In  preference  to  other  forms  of 

recreation  . 

8 

11 

12 

When  I  am  required  to  read  . 

13 

14 

15 

Daily . 

6 

10 

8 

Whenever  there  is  nothing  more 

26 

interesting  to  do  . 

28 

23 

Often  when  I  should  he  doing  assign- 

ments  in  school  subjects . 

14 

13 

15 

Mostly  during  free  reading  periods 

at  school  . 

19$ 

13$ 

8$ 

-f  ?  '  ;•  r) 
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TAELS  LXXI 

REASONS  FOR  READING  THE  LEISURE  READING  BOOKS 
( STUDENTS 1  CHOICES  IN  PERCENTAGES  ARRANGED 
ACCORDING  TO  THE  SEX  OF  TEE  STUDENTS) 


Possible  Responses 


Mai  e  Femal e 


To  help  me  choose  a  career . 

To  help  me  with  school  subjects  . . 

To  help  me  solve  personal  problems  ... 
To  learn  about  other  people  and  places 
To  learn  about  a  hobby  or  handicraft  . 
To  get  away  from  unpleasant  things  ... 
To  keep  up  with  others  in  the  cla.ss  . . 

For  sheer  enjoyment  . 

Because  it  is  expected  of  me  . . 


12 

£ 

23 

9 

3 

2 


9$ 

10 

7 

28 

2 

5 

1 

34 

4$ 


TABLE  LXKII 

BENEFITS  REPORTED  FROM  LEISURE  READING 
(STUDENTS'  RESPONSES  IN  PERCENTAGES 
ARRANGED  ACCORDING  TO  GRADE) 


Possible  Responses 

Gr.X 

Gr  .XI 

Gr.XII 

ABILITY  TO: 

books  14,0 

l6$ 

20$ 

distinguish  good  books  from  poor 

read  books  with  involved  plots  .. 

....  7 

6 

5 

discover  the  author's  purpose  ... 

....  4 

6 

4 

understand  and  use  more  words  . . . 

. . . .  16 

16 

15 

appreciate  well-written  books  ... 

....  10 

12 

12 

read  faster  with  understanding  .. 

....  17 

16 

16 

discuss  books  and  authors . 

2 

2 

3 

acquire  new  information  . 

12 

12 

12 

distinguish  good  from  bad  acts  .. 

2 

1 

1 

skim  . 

5 

4 

5 

understand,  the  problems  of  others 

....  11$ 

9$ 

7$ 

I 
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TABLE  LXXIII 

BENEFITS  REPORTED  FROM  LEISURE  READING 
(STUDENTS’  CHOICES  IN  PERCENTAGES  ARRANGED 
ACCORDING  TO  SEX  OF  THE  STUDENTS) 


Possible  Responses _ _ 

ABILITY  TO: 

distinguish  good  from  poor  Looks 
read  "books  with  involved  plots  .. 
discover  the  author’s  purpose  ... 
understand  and  use  more  words  ..  . 
appreciate  well -written  "books  .  . . 
read  faster  with  understanding  .. 

discuss  books  and  authors  . 

acquire  new  information  . 

distinguish  good  from  bad  acts  .. 

skim  . 

understand  the  problems  of  others 


Mai  e_ Femal  e 


l&fo 

6 

5 

6 

4 

17 

15 

9 

14 

19 

15 

2 

2 

13 

10 

1 

1 

6 

5 

5lo 

12;o 

TABLE  LXXIV 


IMPROVEMENTS  IN  THE.  LEISURE  READING  PROGRAM 
(STUDENTS’  CHOICES  IN  PERCENTAGES  ARRANGED 
ACCORDING  TO  AGE  OF  THE  RESPONDENTS ) 


Possible  Responses 

Mes 

1*? 

1.6 

17  

18 

19 

More  teacher  help  to  understand  books 

2/0 

3  i 

4/1 

8  f 

More  class  discussion  of  books  . 

11 

10 

12 

12 

10 

Fewer  written  book  reports  . 

9 

10 

10 

6 

7 

More  than  ten  books  as  a  minimum 
reading  requirements . 

3 

4 

2 

3 

•  • 

More  outlining  of  books  by  the  teacher 

6 

6 

7 

8 

7 

More  oral  reporting  on  favorite  books. 

10 

5 

6 

6 

11 

More  oral  readings  from  favorite  books 

4 

4 

3 

1 

3 

More  talks  by  librarians,  authors, 
and  experts  on  books  . 

6 

6 

7 

10 

8 

More  combining  of  leisure  reading 
with  current  science  and  social  studies  9 

12 

11 

13 

11 

More  relation  with  the  prescribed 
literature  courses  . 

3 

4 

5 

5 

4 

Better  descriptions  of  books  in  the 
reading  lists  . 

13 

14 

16 

15 

11 

More  books  of  interest  to  me  . 

24/o 

22/0 

17# 

20 1 

v  ~  -  •  '■■-.'•'•I  -  ■  vn  ;•  £  O  1  j/':y  i'  " 

•  -  *  •  ■  ’  - .  i 

2  .  .  .  J  i.:  wi  L  i.'OOi. 

: 

.  ■’  ' " 1  ■  j  e  ’ 

.  '  "■  V ...  ,  i  ’•  ■  •  ;;  ' '  r  •  •  -  ■ 

. . .  ":  ■  ■■'  "  5  ,  v  ;  >v 

o  '  .  , 

.  :  oo  :■  1  vv  :  lt 

.  "  odv  ■; 

.  '  ' 

•  . n‘0'  VO;.'  "  v./o;:  '  : 

.  .  .  !  •  .''o.' 


.  .  *  '  ”  '  -  r  r  r 


■  \. 


L,  . 


TABLE  LOT 


EMPHASIS  ON  LEISURE  READING  ACCOMPLISHMENT 
( TEACHERS  *  RESPONSES  IN  PERCENTAGES  ARRANGED 
ACCORDING  TO  TYPE  OP  SCHOOL) 


Possible  Responses 

Tyne  < 

of  School 

A 

3 

C 

D 

E 

Do  you  allot  a  certain  per  cent  of  the 

final  Literature  mark  for  leisure 

reading?  . 

27$ 

24$ 

23  $ 

26$ 

19$ 

Does  the  leisure  reading  accomplish- 

ment  of  each  student  influence  his 

passing  or  falling?  . 

20 

18 

18 

17 

15 

Do  you  keep  records  of  each  puoils' 

leisure  reading  accomplishment?  .... 

34 

32 

34 

31 

39 

Do  your  students  make  annotations 

25* 

of  the  books  they  read?  . 

19$ 

26* 

26$ 

27$ 

TABLE  LOTI 

TYFES  OE  WRITTEN  BOON  REPORTS 
( TEACHERS 1  RESPONSES  IN  PERCENTAGES  ARRANGED 
ACCORDING  TO  TEACHERS'  UNIVERSITY  TRAINING  IN  ENGLISH) 


Possible  Responses 


A  resume  of  the  story  in  good  form  . 

A  statement  of  the  suitability  of  the  book. 
Statements  of  the  value  or  enjoyment  the 

student  has  derived  from. the. book . 

Comments  on  plot,  characterization,  purpose 

of  the  author,  climax,  outcome,  etc . 

A  critical  appraisal  of  the  value,  style 
and  quality  of  the  book . 


English  Courses  Taken 

1-2  3-4  5  and  Up 


18$ 

19* 

15* 

7 

4 

4 

23 

26 

28 

34 

32 

28 

18$ 

19$ 

25* 
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TABLE  imil 

TEACHERS 1  OPINIONS  OF  Invitation  to  Head 
IN  PERCENTAGES  ARRANGED  IN  FIVE  CATEGORIES 


Possible  Responses 

Choice 
Too  Wide 

Choice 

Too  Narrow 

Choice 

Satisfactory 

Percentage  Responses 

By  Sex: 

( a)  Mai e  . 

....  6fo 

38$ 

56$ 

(b)  Female  . 

....  5 

39 

56 

Percentage  Responses 

By  Experience: 

(a)  1  to  5  years  . 

....  6 

30 

64 

(b)  6  to  10  years  . 

.. ..  3 

hi 

56 

(c)  11  years  and  more  ... 

....  7 

33 

55 

Percentage  Responses 
By  Nnowledge  of  Books: 


(a)  0  to  29$  of  books  .  . .  . 

..  3 

29 

68 

(b)  30$  to  49 j  of  books  . . . . 

..  8 

37 

55 

(c)  50$  to  69$  of  books . 

. .  4 

50 

46 

(d)  70 $  and  more  . . 

..  6 

58 

36 

Percentage  Responses 
By  English  Courses  Taken; 


(a)  1  to  2  courses . 

(b)  3  "to  4  courses . 

(c)  5  courses  and  more . 

5 

•  *  • 

..  6 

46 

78 

48 

49 

22 

46 

Percentage  Responses 

By  Type  of  School: 

(a)  Type  A . 

5 

49 

46 

(b)  Type  B  . 

3 

33 

59 

(c)  Type  C  . 

7 

33 

60 

(d)  Type  D  . 

7 

38 

55 

(e)  Type  E  . 

3$ 

39$ 

58$ 
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TABLE  LXXVIII 

TEACHEES »  OPINIONS  OF  ABRIDGEMENTS 
HI  PERCENTAGES  ARRANGED  III  FIVE  CATEGORIES 


Possible  Responses 

Very 

Useful 

Hot  Very 
Useful 

Could  Be 
Abandoned 

Percentage  Responses 

By  Sex: 

(a)  Mai e . . 

2875 

30$ 

(b)  Female . 

28 

27 

Percentage  Responses 

By  Experience: 

(a)  1  to  5  years . . 

.  47 

28 

25 

(b)  6  to  10  years . . 

.  40 

30 

30 

(c)  11  years  and  more . . 

.  43 

27 

30 

Percentage  Responses 
By  knowledge  of  Books: 


(a)  0  to  29^  of  the  books . 

48 

30 

22 

(b)  30$  to  49$  of  books  . 

4o 

23 

37 

(c)  50$  to  89^  of  books  . 

...  43 

31 

26 

(d)  70 $  and  more  . 

...  32 

29 

39 

Percentage  Responses 

By  English  Courses  Taken: 

(a)  1  to  2  courses  . 

. . .  46 

32 

22 

(b)  3  to  4  courses  . 

48 

27 

25 

(c)  5  and  more  courses . 

...  25 

43 

32 

Percentage  Responses 

By  Type  of  School: 

(a)  Type  A .  . 

42 

28 

30 

(b)  Type  B  . 

44 

30 

26 

(c)  Type  C  . 

42 

22 

36  ' 

(d)  Type  D  . 

30 

30 

(e)  Type  E  . 

. ..  52t 

39/2 

19g 

159 


TABLE  LXXIX 

REDUCTION  IN  STUDENTS’  ENJOYMENT 
CAUSED  BY  WRITTEN  BOOK  REPORTS 

(TEACHERS'  OPINIONS  IN  PERCENTAGES  ARRANGED  IN  FIVE  CATEGORIES) 


Possible  Responses 

Defin¬ 
itely.   . 

Consid¬ 

erably 

Slight¬ 

ly 

Not 

Noticeably 

Percentage  Responses 

By  Sex: 

( a)  Male  . . . , . 

7$ 

24$ 

25$ 

44$ 

(b)  Female . 

6 

23 

28 

43 

Percentage  Responses 

By  Experience: 

(a)  1  to  5  years  . 

6 

17 

26 

51 

(b)  6  to  10  years  . 

6 

25 

28 

4l 

(c)  11  years  and.  more . 

.. ..  7 

24 

24 

..  A5 

Percentage  Responses 
By  Knowledge  of  Books: 


(a)  0  to  29$  of  books  . 

8 

18 

31 

43 

(b)  30$  to  49$  of  books  ...... 

5 

25 

27 

43 

(c)  50$  to  69$  of  books  . 

10 

20 

20 

50 

(d)  70/1  and  more . 

.  3.6  .  .. 

19 

42 

Percentage  Responses 

By  English  Courses  Taken: 

(a)  1  to  2  courses  . . 

6 

19 

43 

32 

(b)  3  to  4  courses  . 

8 

33 

23 

36 

( c)  6  and  more  courses  . 

8 

1? 

1? 

62 

Percentage  Responses 
By  Types  of  School: 


(a) 

'Type 

A . 

13 

18 

59 

(b) 

Type 

B  . 

.  6 

28 

29 

48 

(c) 

Type 

C  . 

.  4 

27 

27 

42 

(a) 

Type 

D . 

.  7 

21 

30 

42 

(e) 

Type 

E . 

.  10$ 

29$ 

22$ 

39$ 

O'i 
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TABLE  LXXX 

REDUCTION  OF  STUDENTS’  INTEREST 
CAUSED  BY  VJRITTEN  BOOK  REPORTS 

(TEACHERS'  OPIUMS  IN  PERCENTAGES  ARRANGED  III  FIVE  CATEGORIES) 


Possible  Responses 

A  Great 
Deal 

Some 

Very 

Little 

None 

Percentage  Responses 

By  Sex: 

(a)  Male  . 

4o$ 

32  $ 

17  i 

(b)  Female  . 

.  9 

39 

36 

1 6 

Percentage  Responses 

By  Experience: 

(a)  1  to  5  years  . 

.  12 

34 

31 

23 

(b)  6  to  10  years  . 

.  9 

37 

33 

21 

(c)  11  years  and  more  . 

.  10 

43 

34 

14 

Percentage  Responses 
By  Knowledge  of  Books: 


(a)  0  to  29$  of  books  . 

.  9 

47 

30 

14 

(b)  30$  to  49$  of  books  . 

.  9 

38 

38 

15 

(c)  50$  to  69$  of  books . 

.  7 

30 

4l 

22 

(d)  70$  and  more  . 

.  19 

35 

29 

17 

Percentage  Responses 

By  English  Courses  Taken: 

(a)  1  to  2  courses  . . . 

.  10 

42 

36 

12 

(b)  3  to  4  courses  . 

.  10 

45 

37 

8 

(c)  5  and  more  courses  . 

.  15 

23 

35 

27 

Percentage  Responses 

By  Type  of  School: 

(a)  Type  A . 

.  15 

23 

32 

30 

(b)  Type  B  . 

.  6 

48 

32 

14 

(c)  Type  C  . 

.  6 

46 

31 

17 

(d)  Tyne  D  . 

.  9 

42 

36 

13 

(e)  Type  E  . 

.  19$ 

31$ 

37iS 

13$ 
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TABLE  LXXXI 

IMPROVEMENT  IE  READING  SKILLS 
( TEACHERS 1  OPINIONS  IE  PERCENTAGES  ARRANGED 
ACCORDING  TO  SEX  O'F  RESPONDENTS) 


Possible  Responses 

Very  Much 

Some 

Slightly 

None 

Percentage  Responses 

By  Sex: 

(a)  Male  . 

17 

o9:/o 

20# 

4# 

(b)  Female  . 

.  11  # 

65 i 

23: # 

1  # 

TABLE  LXXXI I 

DEVELOPMENT  OF  LITERARY  TASTE 
(TEACHERS’  OPINIONS  IN  PERCENTAGES 
ARRANGED  AC  COED  I'D-  TO  SEX  OF  RESPONDENTS) 


Possible  Responses 

A  good  Deal 

Some 

Little 

None 

Percentage  Responses 

By  Sex: 

(a)  Male  . 

(b)  Female  . 

.  13)2 

. .  18# 

72# 

70# 

15# 

12# 

•  • 

•  • 

TABLE  LXXXI I I 

READING  OF  WORTHWHILE  BOOKS 
(TEACHERS’  OPINIONS  IN  PERCENTAGES 
ARRANGED  ACCORDING  TO  SEX  OF  RESPONDENTS) 

Possible  Responses 

Yes 

Probably 

No 

Percentage  Responses 

By  Sex: 

(a)  Male  . 

(b)  Female  . 
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vi 
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TAELS  LXXXIV 

DEVELOPMENT  OP  THE  READING  HABIT 
(TEACHERS'  OPINIONS  III  PERCENTAGES  ARRANGED 
ACCORDING  TO  SEX  OP  RESPONDENTS ) 


Possible  Responses  Yes  Probably  Doubtfully  Hot  At  All 

Male  .  28$  52$  20$ 

Pemale  .  33$  44$  23 $ 


TABLE  LXXXV 

DEVELOPMENT  OP  ENJOYMENT  THROUGH  READING 
(TEACHERS'  OPINIONS  IN  PERCENTAGES  ARRANGED 
ACCORDING  TO  SEX  OP  RESPONDENTS) 


Possible  Responses  Definitely  Probably  Doubtfully  Not  At  all 


Male  .  35$  60$  5$ 

Female  .  32$  6l$  7$ 


TABLE  L XXXVI 


DEVELOPMENT  OP  LITERARY  TASTE 
(TEACHERS'  OPINIONS  IN  PERCENTAGES  ARRANGED 
ACCORDING  TO  SEX  OP  RESPONDENTS) 


Possible  Responses  Definitely  Probably  Doubtfully  Not  At  all 


Male  .  7$  49$  41$  3$ 

Pemale  .  7$  50$  39$  4$ 


TABLE  LXXXV II 

ATTAINMENT  OP  QUANTITY  REQUIREMENTS 
(TEACHERS'  OPINIONS  IN  PERCENTAGES  ARRANGED 
ACCORDING  TO  SEX  OP  RESPONDENTS) 


Possible  Responses  '  '  'o-2%t  30/i-49^  50/^-79$  80,i  And  Up 

Male  .  5$  10$  46$  39$ 

Pemale  .  4$  11$  39$  42$ 
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TABLE  LXXXVTII 

ATTAINMENT  OE  QUALITY  REQUIREMENTS 
(TEACHERS'  OPINIONS  IE  PERCENTAGES  ARRANGED 
ACCORDING  TO  SEX  OE  RESPONDENTS) 


Possible  Responses  '  '  '  '  0-29;^  3 0/*-49$  '50$-79$  80$  And  Up 

Male  .  10$  3*$  48$  8$ 

Female  .  7$  25$  57$  11$ 


TABLE  LXXXIX 


ATTAINMENT  0E  VARIETY  REQUIREMENTS 
(TEACHERS'  OPINIONS  IN  PERCENTAGES  ARRANGED 
ACCORDING  TO  SEX  OE  RESPONDENTS) 


Possible  Responses  9-29$  30 $-49$  50 $-7 9$  80^  And  Up 

Male  .  10$  3^$  48$  6$ 

Female  .  6$  26$  54$  14$ 


TABLE  XC 


ATTAINMENT  OE  PLEASURABLE  ASPECTS  OE  READING 
(TEACHERS'  OPINIONS  IN  PERCENTAGES  ARRANGED 
ACCORDING  TO  SEX  OE  RESPONDENTS) 


Possible  Responses  0-29$$'  30 $-49$  50^.$— °o'$  And  Up' 

Male  .  9$  24$  60$  7$ 

Female  .  3$  22 $  56$  19$ 
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TABLE  XCI 

ATTAINMENT  OF  HEADING  EFFICIENCY 
(TEACHERS’  OPINIONS  IN  PERCENTAGES  ARRANGED 
ACCORDING  TO  SEX  OE  RESPONDENTS ) 


Pc sslble" "Responses  "'"""" .  "3-29^  30 #-49#  50#- 79#  80#  And  Up 

Male  .  12#  44#  4l#  3# 

Female  .  7#  38#  50#  5# 


TABLE  XCI I 

ATTAINMENT  IN  BENEFITS  FROM  LEISURE  READING 
(TEACHERS’  OPINIONS  IN  PERCENTAGES  ARRANGED 
ACCORDING  TO  SEX  OF  THE  RESPONDENTS) 


Possible  Responses  '  '  '  Q-29#  30#-49#  50  #-79#  '  80#  And  Up 

Male  .  94  34#  46#  11# 

Female  .  10#  30#  52#  8# 
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TABLE  XCIII 

GAIIS  ERCM  LEISURE  READIEG 
( TEACHERS «  OPINIONS  III  PERCENTAGES  ARRANGED 
ACCORDING  TO  BITS  CATEGORIES) 


Possible  Responses  1  23  45  67  89  10 


Percentage  Responses 
By  Sex: 

(a)  Male .  9$  19$  H$  9$  10 $  7 $  87s  6$  9$  12$ 

(b)  Female .  8  19  11  6  9  5  10  8  10  l4 


Percentage  Responses 
By  Experience: 

(a)  1-5  years  .  7  24  13  7  11  5  7  10  2  14 

(b)  6-10  years  .  11  18  12  7  8  4  9  8  9  l4 

(c)  11  years  and  more  .  8  18  11  8  9  7  9  6  11  13 


Percentage  Responses 
By  Knowledge  of  Books: 

(a)  0-29 $  of  books .  11  20  13  7  9  5  8  6  8  13 

(b)  30$-49$  of  books .  9  21  9  6  9  4  12  9  9  12 

(c)  50$-69$  of  books .  6  15  11  9  7  10  8  6  13  15 

(d)  70 p  and  more  .  6  18  10  8  11  8  9  9  10  11 


Percentage  Responses 
By  Erglish  Courses: 

(a)  1-2  course  taken .  9  20  11  7  10  5  2  10  9  12 

(b)  3-4  courses  taken .  6  19  15  10  7  5  6  8  8  l6 

(c)  5  and  more  .  10  19  9  6  7  7  13  6  12  11 


Percentage  Responses 
By  Type  of  School: 

(a)  Type  A .  7  23  10  4  8  6  13  8  10  11 

(b)  Type  B  .  10  18  12  6  10  7  9  7  9  12 

(c)  Type  C  .  9  17  8  11  7  5  10  9  10  14 

(d)  Type  D  .  9  17  14  7  11  6  6  5  10  15 

(e)  Tyne  E .  9$  22$  12$  10$  9$  8$  6$  8$  6$  10$ 
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TABLE  XCIV 

PROBLEMS  OP  THE  LEISURE  READING  PROGRAM 
( TEACHERS 1  OPINIONS  III  PERCENTAGES  ARRANGED 
IN  POUR  CATEGORIES) 


Possible  Responses  1  2  3  4  5  6  7  8  9  10  11  12 


Percentage  Responses 
By  Sex: 

(a)  Male . .  10#  13#  7#  13#  11#  9#  7#  10#  6#  2#  8#  4# 

(b)  Peraale .  15  8  5  14  11  7  8  12  5  3  7  5 


Percentage  Responses 
By  Book  knowledge: 

(a)  0-29#  of  books. . .  11  15  6  13  11  8  7  H  5  2  8  3 

(b)  30 #-49# .  10  9  6  16  11  8  7  U  6  2  9  5 

(c)  50#-69# .  13  4  7  12  12  9  8  14  6  4  7  5 

(d)  70#  and  more  ....  17  8  6  17  9  5  5  8  8  2  6  ^ 


Percentage  Responses 
By  English  Courses: 

(a)  1-2  courses .  12  10  9  14  12  8  5  11  6  2  8  3 

(b)  3-4  courses .  8  15  6  12  13  10  6  10  6  1  7  6 

(c)  5  and  more .  11  11  4  17  6  9  6  7  11  4  6  8 


Percentage  Responses 
By  Type  of  School 

(a)  Type  A .  10  10  4  15  7  11  5  10  10  4  7  7 

(b)  Type  E  .  15  11  9  12  12  4  7  12  5  1  7  5 

(c)  Type  C  .  10  10  4  14  9  10  7  12  8  2  9  5 

(d)  Type  D .  12  10  10  14  14  6  10  10  2  2  7  2 

(e)  Type  E .  l6#  12#  2#  12$  13#  5#  4#  11#  3#  2 #  9#  9# 
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TAELS  XCV 

SUCCESS  OS  TES  LSI  SUBS  READIITG  PROGRAM 
( TEACHERS 1  OP  III  I  CITS  HI  PERCENTAGES 
ARRANGED  III  SOUR  CATEGORIES) 


Possible  Responses 

1  2 

4 

5 

6 

7 

8 

9 

Percentage  Responses 

By  Sex: 

(a.)  Male  . . 

.  5$  21$ 

5$ 

'  9;° 

24$ 

7  $ 

Ji° 

11$ 

13$ 

(b)  Serial  e  . . . 

.  5  21 

4 

10 

23 

S 

O 

4 

10 

17 

Percentage  Responses 
By  Book  Knowledge: 


(a)  0-29$  of  books . 

....  5 

24 

4 

6 

24 

8 

5 

9 

15 

(b)  30$-49$  of  books . 

....  3 

21 

5  12 

24 

4 

4 

11 

14 

(c)  50$-69$  of  books . 

....  6 

22 

3 

9 

24 

6 

5 

11 

14 

(d)  70$  and  more . 

....  7 

12 

9  10 

21 

Q 

y 

4 

14 

14 

Percentage  Responses 


By  English  Courses: 

(a)  1-2  courses  taken  .... 

(b)  3-4  courses  taken  .... 

( c)  5  and  more  . 

...  6 

h 

...  3 

22 

18 

23 

5 

2 

7 

7 

6 

12 

23 

28 

22 

4 

8 

8 

4 

5 

3 

11 

12 

9 

18 

17 

13 

Percentage  Responses 

By  Type  of  School: 

(a)  Type  A . 

...  9 

20 

6 

12 

23 

5 

3 

9 

13 

(b)  Tyoe  B  . 

...  3 

19 

4 

8 

27 

6 

7 

Q 

y 

17 

(c)  Type  C  . 

h 

23 

4 

10 

24 

7 

3 

11 

14 

(d)  Type  D  . 

...  6 

23 

5 

8 

23 

8 

4 

10 

13 

( e)  Type  E  . 

. . .  3$ 

21$ 

3 

6$  21$ 

8$ 

8$  11$ 

19$ 

C‘ ' 
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TABLE  XCYI 

BOOK  VALUES  IMPORTANT  TO  STUDENTS 
(TEACHERS'  OPINIONS  IN  PERCENTAGES 
ARRANGED  IN  POUR  CATEGORIES) 


Possible  Responses 

1 

2 

3 

A  5  6  7 

Percentage  Responses 

By  Sex: 

(a)  Male  . . 

.  11$ 

29$  10$ 

8$  16$  15$  11$ 

(b)  Female  . . 

.  12 

32 

7 

A  l?  16  12 

Percentage  Responses 
By  Book  Knowledge: 


(a)  S)-29$  of  books  . 

(b)  30$-A 9$  of  books  . 

(c)  50$-o9$  of  books  . 

(d)  70/^  and.  more  . 

....  12 
....  11 

9 

. ...  17 

31 

31 

29 

26 

11 

7 

7 

5 

6 

5 

6 

11 

15 

18 

21 

12 

16 

15 

15 

15 

9 

13 

13 

1A 

Percentage  Responses 

By  English  Courses: 

(a)  1-2  courses  taken  . 

....  10 

33 

6 

8 

18 

16 

9 

(b)  3-A  courses  taken  . 

....  13 

28 

7 

A 

19 

16 

13 

(c)  5  and  more  . 

. . . .  11 

31 

9 

A 

1A 

15 

16 

Percentage  Responses 

By  Type  of  School: 

(a)  Type  A . 

....  13 

32 

7 

3 

17 

13 

15 

(b)  Type  B  . 

9 

28 

9 

7 

18 

13 

16 

(c)  Type  C  . 

8 

29 

8 

10 

15 

18 

12 

(d)  Type  D  . 

. . . .  1A 

31 

10 

6 

19 

13 

7 

(e)  Type  E . 

.  17$ 

32$  10$ 

3$ 

12$  19$ 

7$ 
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TABLE  XCVII 

IMPROVEMENT  I  IT  LEISURE  READING  LISTS 
(TEACHERS1  OPINIONS  IN  PERCENTAGES  AND  RANK  ORDER) 


Possible  Responses  Per  Cents 


Listing  of  Looks  according  to  reading  difficulty .  21$ 

More  selections  in  sorae  categories  .  20 

More  emphasis  upon  the  classics  .  15 

Listing  of  hooks  according  to  intrinsic  literacy  raerit 

E.  ,  V.G.  ,  G. ,  etc . . .  12 

More  thorough  reading  of  a  core  of  hooks  .  12 

Letter  (  i.e.  more  accurate,  livelier)  annotations .  10 

More  categories  of  hooks  .  9 

Fever  hooks  .  1.5 

Fever  categories  .  0.5$ 


TABLE  XCVII I 


CRITERIA  FOR  INCLUDING  LOOKS 
IN  THE  LEISURE  READING  LISTS 
(TEACHERS'  OPINIONS  IN  PERCENTAGES  AND  RANK  ORDER) 


Possible  Responses 


Per  Cents 


Conformation  vrith  known  interests  of  students  .  27% 

Reputable  authorship  .  23 

Close  relationship  to  social  studies  and  other  content 

subjects .  lA 

Placement  as  a  step  on  a  reading  ladder .  10 

Attractive  format  (suitable  print  and  illustration)  . 

Sequel  to  a  hook  presently  in  the  list  .  8 

Satisfactory  circulation  in  other  libraries .  6 

Value  in  terms  of  price,  binding  and  estimated 

circulation  and  life  . 
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APPENDIX  a 


PROVINCE  OF  ALBERTA 

Department  of  Education 

Leisure  Reading  Sub-Committee 
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LEISURE  READING  QUESTIONNAIRE 


For  Students  of  Junior  and  Senior  High  Schools 


Check  (  V  )  the  type  of  school: 

I.  Divisional  or  County 
o  m+w 


euj  of  fsajafui  jo  sjpoq  ejoui  - *A 

sfsjj  6u;peaj  aqf  u;  paf.sj| 
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fxaf  ajnfejaf!]  paquosajd  aqf 
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s>|ooq  uo  spadxa  jaqfo 
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spoq  afjjoAej.  uo 
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PROVINCE  OF  ALBERTA 


part  a 

I. 


Department  of  Education 

Leisure  Reading  Sub-Committee 

LEISURE  READING  QUESTIONNAIRE 

for  Teachers  of  Junior  and  Senior  High  Schools 


2007 


Name  of  School 


Post  Office 


Check  (  V  )  fhe  type  of  school: 

1.  Divisional  or  County  _ 

2.  City 

3.  Town 

4.  Village 

5.  R.C.  Separate  _ 

6.  Consolidated  _ 

7.  Rural 


2.  Years  of  teaching  experience _ .  Sex - . 

3.  What  is  the  number  of  rooms  in  the  school  in  which  you 
teach.  Encircle  the  nearest  total: 


Junior  High: 


1-3  4-6 

7-10 

1 1-15 

16-20 

21-30 

Over  30 

(D  (2) 

(3) 

(4) 

151 

(4) 

(7) 

Senior  High: 

1-3  4-6 

7-10 

1 1-15 

16-20 

21-30 

Over  30 

(1)  (2) 

13) 

(41 

(5) 

(4) 

(7) 

4.  What  is  the  approximate  enrolment  of  students  that  you 
are  responsible  for  in  Leisure  Reading?  Encircle  the 


nearest  total: 

Junior  High: 

1-29  30-49 

50-69 

70-89 

90  and  more 

(D  (21 

13) 

(4) 

(5) 

Senior  High: 
1-29  30-49 

50-69 

70-89 

90  and  more 

(D  (2) 

(3) 

(4) 

(5) 

5.  In  your  school  approximately  how  many  minutes  are 
assigned  most  weeks  to  Leisure  Reading  for  each  class? 
Encircle  one: 

0-14  15-29  30-44  45-59  60-74  75  and  more 

CD  [2)  (3)  (4)  (S)  (6) 

6.  What  are  your  library  facilities?  Check  (  V  )  where 
applicable. 

(a)  Physical 


1.  _  central  library 

2.  _  classroom  libraries 

3.  _ _  public  library 

4.  _  travelling  library 


(b)  Books 

Encircle  the  approximate  number  of  books  in  your 
school  of  the  500  titles  in  Reading  for  Pleasure. 
25-49  50-99  100-199  200-299  300-399  400  and  over 

(I)  (2)  13)  (4)  (5)  (4) 

Encircle  the  approximate  number  of  books  in  your 
school  of  the  500  titles  in  Invitation  to  Read. 

25-49  50-99  100-199  200-299  300-399  400  and  over 

(I)  (21  (3)  (4)  (5)  (6) 

Encircle  the  approximate  number  of  Leisure  Read¬ 
ing  books  in  your  library  not  in  the  reading  lists. 

25-49  50-99  100-199  200-299  300-399  400  and  over 

(1)  (2)  (3)  (4)  (5)  (6) 

(c)  Personnel 

Our  library  is  supervised  by: 

1.  _ full-time  librarian 

2.  _  part-time  librarian 

3.  _  teacher 

4.  _  student  committee  under  the 

guidance  of  a  teacher 

5.  _  volunteers  from  outside  organiza¬ 

tions. 


7.  Beyond  one  year  of  teacher  education  what  training 
helps  you  in  tne  Leisure  Reading  program?  Check  (  V  J 


a -  I  have  taken  University  English  courses. 

Encircle  number  I,  2,  3,  4,  5,  6,  7,  8. 
b -  I  have  had  library  training. 

c -  I  have  had  experience  in  operating 

school  libraries. 

d  -  I  have  read  a  good  deal  but  have  no 

formal  library  training. 


8.  Probably  no  teacher  in  the  province  has  read  all  of  the 
books  on  the  leisure  reading  lists. 

What  percentage  of  the  books  listed  in  Reading  for 
Pleasure  have  you  read?  Encircle. 

0-9%  I0%- 1 9%  20%-29%  30%-39%  40%-49% 

01  (2)  (3)  (4)  (S) 

50%-59%  60%-69%  70%-79%  80%  or  more 

(4)  (7)  (8)  (9) 

What  percentage  of  the  books  listed  in  Invitation  to 
Read  have  you  read?  Encircle. 

0-9%  I0%- 1 9%  20%-29%  30%-39%  40%-49% 

ID  (2)  (3)  (4)  IS) 

50%-59%  60%-69%  70%-79%  80%  or  more 

(4)  (7)  (8)  (9) 

With  what  percentage  of  the  Reading  for  Pleasure 
books  are  you  acquainted  through  condensations, 
skimming,  etc.?  Encircle. 

0-9%  1 0%- 1 9%  20%-29%  30%-39%  40%-49% 

0)  (2)  (3)  (4)  (S) 

50%-59%  60%-69%  70%-79%  80%  or  more 

(4)  (7)  (8)  (9) 

With  what  percentage  of  the  Invitation  to  Read  books 
are  you  acquainted  through  condensations,  skimming, 
etc.?  Encircle. 

0-9%  I0%- 1 9%  20%-29%  30%-39%  40%-49% 

(D  (2)  (3)  (4)  15) 

50%-59%  60%-69%  70%-79%  80%  or  more 

(4)  (7)  (8)  (9) 

PART  B 

9.  Do  you  in  any  sense  teach  reading  formally  for  the 
Leisure  Reading  program?  Check  (  V  )  up  to  three  of 
the  following  which  would  apply  to  you: 


1.  _  Arrange  for  leisure  reading  periods 

under  your  close  supervision 

2.  _  Arrange  for  class  time  for  leisure  read¬ 

ing  without  close  supervision 

3.  _  Pursue  a  speed-comprehension  reading 

program  as  explained  in  Let's  Read  and 
English  for  Today 

4.  _  Conduct  developmental  reading  classes 

regularly 

5.  __ .  Use  a  remedial  program  such  as  the 

S.R.A.  program 


|  o  Do  you  direct  your  students'  leisure  reading  in  any  way? 
Check  (  V  )  up  to  three  of  the  most  commonly  em¬ 
ployed  by  you: 

I. _  Restrict  the  students'  reading  to  a  list 

approved  by  you 

2  _  Urge  the  students  to  read  certain  books 

3  _  Insist  that  some  factual  books  (or  certain 

groups  of  books)  be  read 

4  Encourage  the  students  to  read  a  variety 
of  books 

5  _  Encourage  the  students  to  read  books 

that  supplement  the  literature,  social 
studies  or  science 

6  _  Encourage  the  students  to  read  books  of 

recognized  quality 

7  Provide  graded  material  for  reluctant  or 
inept  readers 

g  _  Allow  for  individual  differences  in  read¬ 

ing  ability 

9. _  Allow  free  choice 


I  I.  What  emphasis  do  you  put  upon  leisure  reading  accom¬ 
plishment?  Check  (  V  )  uo  to  three: 


I  _ _  Do  you  allot  a  certain  per  cent  of  the 

final  Literature  mark  for  Leisure  Read¬ 
ing? 

2. _  Does  the  leisure  reading  accomplishment 


of  each  student  influence  his  final  mark 
and  so  influence  to  some  extent  his  pass¬ 
ing  or  failing? 


3.  _  Do  you  keep  record  (Leisure  Reading 

Cards  or  other)  of  each  pupil's  accom¬ 
plishment? 

4.  _  Do  your  students  make  annotations  of 

the  books  they  read? 


12.  What  type  of  check  do  you  make  to  ensure  that  the 
Leisure  Reading  books  have  been  read?  Check  (  y  )  up 
to  three: 


1.  _  Student's  word  that  he  has  read  a  book 

2.  _  An  oral  reporting  method 

3.  _  Discussions  in  class 

4.  _  A  private  report  to  the  teacher 

5.  _  Written  report 

6.  _  Set  of  questions  on  the  book 

7.  _  Leisure  Reading  check  cards 


13.  What  do  you  stress  in  written  book  reports?  Check  (  y  ) 
up  to  three: 


1.  -  A  resume  of  the  story  in  good  form 

2.  -  A  statement  of  the  suitability  of  the  book 

3.  -  A  statement  of  the  value  or  enjoyment 

that  the  student  has  derived  from  the 
book 

4.  -  A  comment  on  the  plot,  characterization, 

purpose  of  the  author,  climax  and  out¬ 
come 

5.  -  A  critical  appraisal  of  the  value,  style 

and  quality  of  the  book 


14.  (a)  Which  of  the  following  methods  of  motivation  do 
you  employ?  Check  (  V  )  up  to  three: 

1,  _  informal  talks  and  hints  about  books 

2,  formal  talks  on  books  by  the  teacher 

3,  _  readings  by  the  teacher  from  appropri¬ 

ate  books 

4  voluntary  records  of  the  pupils'  reading 

made  available  to  the  class 

5.  explanation  by  the  teacher  of  what  to 
look  for  in  a  given  book 

6.  advice  about  book  selection  given  by 
teacher,  formally  or  informally 

7.  _  recommendations  regarding  certain 

books  on  subjects  related  to  the  literature 
and  social  studies 

8.  _  discussion  of  films,  tape-recordings  and 

discs  from  audio-visual  and  other  aids 

9.  _  reference  to  book,  lists  from  the  litera-  J 

ture,  social  studies  and  other  content 
courses 

o. _  reference  to  careers  and  hobbies 

(b)  Which  of  the  following  methods  of  motivation  do 
you  employ?  Check  (  V  )  up  to  three: 


|. _  semi-formal  book  club  discussions  in  class 

2.  _  formal  oral  reports  by  the  students  to 

the  class 

3.  _  readings  by  the  students  to  the  class 

4.  _  talks  by  librarians  and  authors 

5.  _  student  membership  in  book  clubs  such 

as  the  Arrow  Book  Club 

6.  _  drawing  of  pictures  depicting  episodes 

read  from  books 

7.  _  dramatization  of  parts  of  books 

8.  _  donation  of  books  by  the  students  and 

talks  by  donors 

9.  _  study  of  professional  book  reviews  in  the 

Alberta  daily  papers  and  magazines 

o. _  criticism  and  comment  on  book  jackets 

x. _  preparation  of  a  reader's  scrapbook 


PART  C 

15.  How  would  you  classify  the  choice  allowed  students  in 
the  leisure  reading  lists?  Check  (  y/  )  the  one  applicable 
in  each  division. 

Reading  for  Pleasure  (Junior  High)  too  wide - - 

(i) 

too  narrow _ ,  satisfactory - 

(2)  (3) 

Invitation  to  Read  (Senior  High)  too  wide - - 

-  (I) 

too  narrow _ ,  satisfactory _ 

(2)  (3) 

16.  Now  that  many  books  are  readily  available  at  all  reading 

levels,  to  what  degree  are  abridgements  of  value? 
Check  (  \/  ):  still  very  useful _ , 

(i) 

not  very  useful _ ,  could  be  abandoned _ 

(2)  (3) 

17.  Does  the  regular  use  of  the  written  book  review  spoil 
the  enjoyment  of  the  leisure  reading  for  the  majority 
of  students?  Check  (  y  ): 

definitely - ,  considerably _ , 

(')  (2) 

slightly - ,  not  noticeably  _ 

(3)  (4) 

!8.  Does  insistence  upon  report  through  a  written  book 
review  reduce  interest  in  leisure  reading?  Check  (  y  ): 

a  great  deal _ _ _ ,  some _ ,  very  little _ , 

none _ 

(4) 


19.  Are  the  fundamental  skills  of  reading  (speed,  under¬ 
standing,  skimming,  etc.)  improving  among  your  stu¬ 
dents  as  a  direct  result  of  the  free  reading  program? 

Check  (  \/  ):  very  much _ ,  some _ ,  slightly 

(i)  (2) 


(4) 


o: 


,  none 


20.  As  one  result  of  the  reading  program,  are  better  tastes 
being  developed  among  the  majority  of  your  students? 
Check  (  V  ): 

a  good  deal _ ,  some _ , 

0)  (2) 

little  noticeable _ ,  none _ 

(3)  (4) 

21.  Generally,  among  the  majority  of  your  students,  are 
worthwhile  books  being  read?  Check  (  y  ): 

yes - ,  probably _ ,  no _ 

(')  C2J  (3) 

22.  Is  the  first  objective  of  the  Leisure  Reading  program 
(to  establish  and  develop  the  reading  habit)  beinq  ac¬ 
complished?  Check  (  V  ): 

yes - ,  probably - ,  doubtfully _ , 

(')  (2)  1 2 3 4  (3) 

not  at  all _ 

(4) 

23.  Is  the  second  objective  (to  provide  enjoyment  through 
reading)  being  met?  Check  {  y  ): 

definitely _ ,  probably. 

(i)  (2) 

doubtfully _ ,  not  at  all _ 

(3)  (4) 

24.  Is  the  third  objective  (to  develop  literary  taste, 
especially  in  relation  to  the  longer  literary  work)  being 
accomplished?  Check  (  y  ): 

definitely _ ,  probably _ , 

(')  (2) 

doubtfully _ ,  not  at  all _ 

(3)  (4) 

25.  Approximately,  what  percentage  of  your  students  are 
meeting  the  requirements  in  reading  as  far  as  quantity 
is  concerned.  Encircle. 

0-19%  20%-29%  30%-39%  40%-49%  50%-59% 

60%-79%  80%  and  more 

26.  Approximately,  what  percentage  of  your  students  are 
meeting  the  quality  requirements  of  the  reading  pro¬ 
gram?  Encircle. 

0-19%  20%-29%  30%-39%  40%-49%  50%-59% 

60%-79%  80%  and  more 

27.  Approximately,  what  percentage  of  your  students  are 
meeting  the  requirements  in  variety  in  the  reading 
program?  Encircle. 

0-19%  20% -29%  30%-39%  40%-49%  50%-59% 

60%-79%  80%  and  more 

28.  Approximately,  what  percentage  of  your  students  find 
reading  definitely  pleasurable?  Encircle. 

0-19%  20%-29%  30%-39%  40%-49%  50%-59% 

60%-79%  80%  and  more 

29.  Approximately,  what  percentage  of  ybur  students  read 
efficiently  enough  to  obtain  lasting  impressions.  Encircle. 

0-19%  20%-29%  30%-39%  40%-49%  50%-59% 

60%-79%  80%  and  more 

30.  Approximately,  what  percentage  of  your  students  bene¬ 
fit  considerably  from  the  leisure  reading  program? 
Encircle. 

0-19%  20%-29%  30%-39%  40%-49%  50%-59% 

60%-79%  80%  and  more 

PART  D 

31.  In  suggesting  a  book  to  a  student  of  average  reading 
ability,  which  of  the  following  values  would  you  consider 
most  important?  Check  (  y  )  up  to  three: 


1.  _  the  popularity  of  the  book  with  the 

students  generally 

2.  _  the  interests  of  the  particular  student 

3.  _  the  value  of  the  book,  in  your  opinion 

4.  _  the  close  reiationsnlpi  of  The  subfeui  wfl/i 

some  class  work 

5.  _  the  challenge  to,  and  development  of, 

the  student's  reading  ability 

6.  _ .  the  potential  of  the  book  to  teach  the 

student  something  of  practical,  moral  or 
emotional  value 

7.  _  the  established  literary  merit  of  the 

book 


32.  Students  readily  admit  some  of  the  following  gains 
from  their  leisure  reading.  Which  are  really  the  most 
notable  from  your  experience  with  young  readers? 
Check  (  y  )  up  to  three: 

^  * -  accumulation  of  a  fund  of  knowledge 

2. -  a  vicarious  understanding  of  living  and 

experiences 

3- -  an  increase  in  reading  skill 

4. -  the  establishment  of  a  hobby  or  reward¬ 

ing  pastime 

5- -  an  increase  in  literary  appreciation 

6.  -  a  better  understanding  of  novel 

construction:  plot,  interest,  suspense, 
description,  style 

7.  -  a  better  understanding  of  character  and 

motives 

8* -  an  increase  in  powers  of  judgment, 

toleration 

9. -  a  development  of  better  literary  taste 

o. -  a  love  of  books 

33.  What,  in  your  opinion,  are  some  of  the  greatest  prob¬ 
lems  still  to  be  overcome  in  administering  a  successful 
leisure  reading  program?  Check  (  y  )  up  to  three: 

I. -  better  reading  skills  in  the  lower  grades 


2.  -  more  knowledge  of  books  by  the  teachers 

3.  -  more  enthusiasm  for  reading  by  the 

teachers 

4.  -  more  knowledge  of  the  ways  to  encour¬ 

age  and  develop  young  readers 

5.  -  better  availability  of  books 

6.  -  more  teacher  guidance  and  direction  of 

individual  student's  reading 

7.  -  more  and  better  books  available  in  the 

various  categories  in  the  reading  lists 

8.  -  more  time  scheduled  for  leisure  reading 

9.  -  more  aids  for  teachers  trying  to  admin¬ 

ister  the  program 

o. -  more  "freedom"  in  the  matter  of  choices 

and  accomplishment 

x.  -  more  formal  teaching  of  reading  skills  at 

each  grade  of  the  junior  and  senior  high 
school 

y.  _  more  teacher  explanations  of  books  to 

the  students  so  that  they  know  what  to 


look  for 

34.  Which  of  the  following  adversely  affect  the  leisure  read¬ 
ing  program  as  it  is  presently  being  conducted?  Check 
(  y  )  up  to  three: 


1 .  .  _  .  _  _  too  much  pressure  put  upon  the  student 

by  the  teacher 

2.  _  too  little  pressure  put  upon  the  student 

by  the  teacher 

3.  _  too  little  knowledge  of  books  and 

techniques  on  teacher's  part 

4.  _  too  little  enthusiasm  by  the  teacher 

5.  too  many  distractions  (sports,  radio,  TV 
and  movies)  for  the  student 

«.  — _  demands  -upon  the  student 

(homework,  social  engagements) 

7.  _  too  much  required  of  the  student 

8.  _  too  little  required  of  the  student 

9.  _  too  heavy  a  demand  made  on  the 

teacher  (knowledge  of  books,  checking, 
recording) 

o.  _  too  little  effort  on  the  part  of  students 


35.  How  in  your  opinion  could  the  leisure  reading  lists  be 
improved?  Check  (  \/  )  up  to  three: 


1.  _  more  categories  of  books 

2.  _  more  selections  in  some  categories 

3.  _  fewer  books 

4.  _  fewer  categories 

5.  _  more  thorough  reading  of  a  core  of 

books 

6.  _  more  emphasis  upon  the  classics  in  view 


of  the  fact  that  much  of  the  prescribed 
reading  in  the  literature  texts  is  modern 
in  tone 


7.  _  listing  of  books  according  to  intrinsic 

literary  merit  E.,  V.G.,  G.,  etc. 

8.  _  listing  of  books  according  to  reading 

difficulty:  very  hard,  hard,  average,  easy, 
very  easy,  for  each  grad6  level 

9.  _  better  (i.e.  more  accurate,  livelier) 

annotations 


38.  If  you  consider  the  leisure  reading  program  to  be  sue 
cessful,  check  {  V  )  up  to  three  items  which  may  be 
responsible: 


1.  _  Students  are  accepting  the  challenge. 

2.  _  Books  are  interesting. 

3.  _  Objectives  are  attainable. 

4.  _  Teachers  provide  for  individual 

differences. 

5.  _  Books  on  reading  lists  cater  to  a  wide 

variety  of  interests. 

6.  -  Emphasis  is  being  placed  upon  reading 

in  the  lower  grades. 

7.  -  Stress  is  being  placed  by  society  upon 

the  importance  of  reading. 

8.  _  Reading  is  being  motivated  by 

secondary  school  teachers. 

9.  _  Emphasis  upon  reading  is  demanded  by 

present  curricula. 


36.  What  in  your  opinion  would  be  valid  criteria  for  includ¬ 
ing  a  book  in  the  leisure  reading  lists.  Check  (  \/  )  up 
to  three: 


1.  _  Conformation  with  known  interests  of 

students 

2.  _  Satisfactory  circulation  in  other  libraries 

3.  -  Sequel  to  a  book  presently  in  the  list 

4.  -  Placement  as  a  step  on  a  reading  ladder 

5.  -  Close  relationship  to  social  studies  and 

other  content  subjects 

6.  -  Attractive  format  (suitable  print  and 

illustration) 

7.  -  Reputable  authorship 

8.  -  Value  in  terms  of  price,  binding  and 

estimated  circulation  and  life 


37.  In  your  opinion  which  categories  of  boob  receive  (or 
would  receive  if  available)  most  general  acceptance  by 
students?  Check  (  V  )  2  only,  in  each  of  non-fiction  and 
fiction. 


A.  Non-Fiction 

1.  - Biography  and  biographical  adventure 

2.  - Sports 

3.  - Explorations 

4.  - Hobbies 

5.  - Science  and  Invention 

6.  - War 

7.  - Self-Improvement 

8.  - Occupations 


B.  Fiction 

I  • - Animal 

2- - Adventure — in  which  the  major  char¬ 

acters  are  youths  (school  stories) 

3.  - Mystery  and  Detective 

4.  - Love 

5 . . Adventure — mainly  adult  characters 

6.  - Magic  and  Phantasy 

7.  - Science 


- Stories  of  personal  achievement 

9. - Sports  stories 

o. - Travel  stories 

x.  - Humour 

y.  - "Western" 


39.  If  a  handbook  to  leisure  reading  were  made  available 
to  teachers  and  students,  what  should  it  contain? 


1 .  -  motivation  schemes  which  have  been 

used  and  proven  successful 

2.  -  an  outline  of  the  works  and  accomplish¬ 

ments  of  some  of  the  less-known  authors 

3.  -  notes  on  the  style,  strengths,  weaknesses, 

purposes  of  the  various  authors 

4.  -  suggestive  "reading  ladders"  for 

students  to  follow 


5.  -  gradings  of  books  according  to 

difficulty,  using  a  standard  scale 

6.  -  sample  book  reviews 

7.  -  appraisals  of  the  answers  found  on  Grade 

IX  and  Grade  XII  final  examinations 

8.  -  sample  speed-comprehension  tests  and 

suggestions  for  record  keeping 

9.  -  explanations  of  reading  techniques  and 

practice  exercises 

-  samples  of  students'  reading  records 

other  than  written  book  reviews 


x. -  outline  of  story  plots  for  interest  and 

information 

y- -  others  (designate). 


40.  If  you  have  comments  which  you  wish  to  make  about 
either  the  leisure  reading  program  or  this  questionnaire 
please  make  them  here. 


I , 
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PROVINCE  OF  ALBERTA 

Department  of  Education  vo  r,,„ 

Leisure  Reading  Sub-Committee  -*-^-1-0 

LEISURE  READING  QUESTIONNAIRE 

For  Students  of  Junior  and  Senior  High  Schools 


Name  of  School 


Post  Office 


Age  of  Student _ Sex _ 

A.  In  choosing  a  book  which  of  the  following  do  you 
find  most  helpful?  Check  (  \/  )  up  to  three: 


1.  -  the  title  of  the  book 

2.  -  the  teacher's  or  librarian's 

suggestion 

3.  -  a  friend's  recommendation 

4.  -  the  cover  design  and  illustrations 

5.  -  the  number  of  pages 

6.  -  the  readability — size  of  print, 

length  of  paragraphs 

7.  _  discussion  of  the  book  in  class 

8.  -  relationship  of  a  book  to  current 

studies 

9.  _  authorship 

o. _  relationship  with  personal  interests 

x. _  influence  of  a  picture  show  or 


television  program 


B.  Check  (  V  )  up  to  three  of  the  following  types  of 
non-fiction  (fact)  books  in  which  you  are  most 
interested: 


1.  _  life  stories  of  interesting  people 

2.  _  development  and  description  of 

games  and  other  athletic  activities 

3.  _  exploring  new  and  strange  lands 

4.  _  Invention  and  scientific  discovery 

5.  _  hobbies  and  handicrafts 

_  accounts  of  war  and  conquest 

7.  _  self-improvement — dress,  manners, 

grooming 

8.  _  nature  books — the  sea,  animals, 

birds 

9.  _  occupations  and  careers 


Check  (  V  )  the  type  of  school: 

1.  Divisional  or  County 

2.  City 

3.  Town 

4.  Village 

5.  R.C.  Separate 

6.  Consolidated 

7.  Rural 

_ Grade _ 


C.  Check  (  \/  )  up  to  three  of  the  following  types  of 
fiction  which  you,  by  preference,  turn  to  in  your 
leisure  (free)  reading: 


1.  _ _  animal  stories 

2.  -  adventure  stories  about  young 

people,  including  school  stories 

3.  _  adventure  stories  about  adults, 

including  historical  novels 

4.  _  mystery  and  detective  stories 

5.  _  love 

6.  _  phantasy — weird  and  highly 

improbable  stories 

7.  _  science  fiction,  including  space 

travel  with  some  science  basis 

8.  _  stories  of  careers  or  personal 

achievements 

9.  _  sport  stories 

o. _  travel  stories 

x.  _  humorous  stories 

y.  _  "Western"  stories— cowboys, 

pioneer  days 


D.  Check  (  V )  any  of  the  following  which  you 
occasionally  read  from  personal  choice: 


1.  _  plays 

2.  _  poetry 

3.  _  short  stories 

4.  _  magazine  articles 

5.  _  essays 


E.  List  one  or  more  titles  of  books  found  in  your 
school  library  which  you  would  recommend  to  a 
friend. 


a.  _ 

b.  _ 

- - 

F.  List  one  or  more  titles  of  books  not  in  your  school 
library  which  you  would  recommend  to  a  friend. 

a.  _ 

b.  _ 

_ _ 

G.  (a)  Encircle  the  number  of  books  that  you  have 

read'  and  for  which  you  have  received  credit 
so  far  this  school  term  (1958-59): 

Less  than  3,  4,  5,  6,  7,  8,  9,  10,  II,  12,  13, 

(I)  (2)  (3)  (4)  (5)  (4)  (7)  (8)  (9)  (10)  (II) 

14  or  more 
(12) 

(b)  About  how  many  books  have  you  read  this 
school  year  for  which  you  have  not  requested 
credit? 

Less  than  3,  4,  5,  6,  7,  8,  9,  10,  II,  12,  13, 

(I)  (2)  (3)  (4)  (S)  (4)  (7)  (8)  (9)  (10)  (II) 

14  or  more 
(12) 
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Requirements  of  the  Leisure  Heading  Program 

1 .  A  minimum  of  two  class  periods  per  month  are  to  he  spent  on  this  part  of 
the  program  in  English  Literature  10  and  English  Literature  20. 

2.  A  substantial  part,  say  15  to  25  per  cent,  of  the  evaluation  of  the  student’s 
total  performance  in  English  Literature  10  and  20  should  he  based  on  the 
leisure  reading  requirements. 

3.  Students'  reading  should  have  variety,  scope  and  quality  as  outlined  below: 

(a)  Variety 

Students  should  be  encouraged  to  read  within  five  categories  each 
year,  the  categories  being  those  outlined  in  "Invitation  to  Read. " 
(Adventure,  Animals,  Down  Horth,  etc.). 

It  is  suggested  that  not  more  than  four  books  be  read  within  one 
category  unless  the  student  is  also  reading  widely  in  other  areas. 

As  many  teachers  are  quite  capable  of  deciding  whether  a  book  is 
worthwhile  for  teenage  readers  and  as  the  personality  of  the  teacher 
is  an  important  factor  in  the  "selling"  of  the  book,  it  is  suggested 
that  the  teacher  make  his  own  decisions  as  to  which  books  are  accept¬ 
able  (note  "Selection  of  Books"  on  page  57)*  Inexperienced  or  other 
teachers  who  feel  they  need  further  guidance  might  consider  requiring 
at  least  five  books  from  the  Basic  List,  the  rest  from  the  supple¬ 
mentary  and/or  a  teacher- selected  list. 

(b)  Scope 

It  is  suggested  that  ten  books  per  year  be  considered  a  reasonable 
goal  for  the  average  student.  However,  the  choice  of  a  quantity 
goal  is  left  with  the  classroom  teacher  and/or  the  local  adminis¬ 
trator.  As  classes  and  students  vary  greatly  in  possible  achievement, 
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it  is  unrealistic  to  set  a  specific  quantity  standard  for  all 
Alberta  senior  high  school  students  to  attain.  Some  students  may 
read  more  than  ten  books  per  year;  some  may  read  fewer. 

(c)  Quality 

A  student’s  reading  cannot  be  aimed  at  quantity  alone.  Therefore, 
the  following  levels  are  outlined  for  student  and  teacher  guidance. 
It  is  suggested  that  students  gradually  work  nup  the  levels11  through 
their  high  school  years. 

The  Leisure  Reading  Program  in  Grade  XII: 

While  many  of  the  suggestions  made  with  respect  to  leisure  reading  in 
Grades  X  and  XI  are  applicable  in  Grade  XII,  the  program  will  be  very  flexible 
at  the  senior  level.  Since  leisure  reading  will  constitute  a  significant 
extension  and  enrichment  of  the  literary  content  of  English  30,  it  is  to  be 
hoped  especially  that  the  student  will  not  confine  himself  too  narrowly  in  his 
choice  of  reading.  He  should  be  encouraged  to  venture  widely  into  the  fields 
opened  by  the  study  of  literary  forms,  including  the  short  story,  the  essay, 
the  drama,  and  poetry.  He  is  not  restricted  to  books  on  the  basic  or  the 
suppl ementary  lists,  in  fact  the  reading  habit  will  best  be  nurtured  by  allow¬ 
ing  him  the  widest  possible  freedom  of  choice  consistent  with  the  general 
requirements  of  the  course,  and  with  his  individual  interests  and  level  of 
maturity. 

The  requirements  respecting  time  and  credit  allotment  suggested  for 
Grades  X  and  XI  do  not  apply  in  Grade  XII.  The  resourceful  teacher  will  adopt 
techniques  of  procedure  and  evaluation  suitable  to  the  needs  of  the  English 


30  program. 
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Although  leisure  reading  will  not  he  tested  directly  on  the  final 
examination,  the  outcomes  of  extensive  and  discriminating  reading  should  he 
reflected  in  increased  language  power  and  literary  appreciation. 

1  Senior  High  School  Curriculum  Guide  for  English,  Edmonton: 
Department  of  Education  publication,  1955.  PP»  51-52  and  p.  67. 
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